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Wstňp 
 

Neophilologica Sandeciensia, wydawana od 2006 roku, jest czasopismem naukowym 

dotyczŃcym zagadnieŒ z zakresu szeroko pojňtej filologii. Jej zağoŨeniem jest prezentacja 

dorobku naukowo-dydaktycznego pracownik·w i absolwent·w Instytutu Jňzyk·w Obcych 

PaŒstwowej WyŨszej Szkoğy Zawodowej w Nowym SŃczu ï od 01.10.2022 Wydziağu Nauk 

Humanistycznych Akademii Nauk Stosowanych w Nowym SŃczu, a takŨe dokonaŒ badaczy 

zwiŃzanych z innymi oŜrodkami akademickimi za granicŃ. Czasopismo zawiera artykuğy 

odnoszŃce siň do rozmaitych dziedzin neofilologii, w ten spos·b sygnalizujŃc szeroki wachlarz 

zainteresowaŒ jej autor·w i jednoczeŜnie kierujŃc siň ku jak najszerszej grupie odbiorc·w.  

W swoim artykule Anna D. BiedrzyŒska podjňğa pr·bň analizy skojarzeŒ ze 

sğowem sğoŒ w kontekŜcie jňzyka obcego. Problematykň przedstawiğa na przykğadzie 

angielskiego wyraŨenia to have a memory like an elephant, kt·re zestawia jakoŜĺ pamiňci 

z tŃ, kt·rŃ posiada sğoŒ. Por·wnanie to wydaje siň enigmatyczne dla nierodzimych 

uŨytkownik·w jňzyka angielskiego, kt·rzy z reguğy nie sŃ zaznajomieni z idiomem 

w wyniku zdobytej edukacji jňzykowej, ale polegajŃ na wğasnej dedukcji w odniesieniu 

do pojňcia sğonia. Dedukcje te zostağy nakreŜlone w toku badania, w kt·rym najbardziej 

reprezentatywnŃ pr·bň stanowiğa grupa student·w. W rezultacie, wyniki badania mogŃ 

stanowiĺ przyczynek do dalszych, szerzej zakrojonych, badaŒ i implikacji dydaktycznych. 

Anna Cetnarowska przedstawiğa wyniki badaŒ przeprowadzonych wŜr·d uczni·w 

ze szk·ğ ponadpodstawowych na terenie Nowego SŃcza na temat tego, w jakim zakresie 

uczňszczajŃ do szk·ğ jňzykowych i korzystajŃ z prywatnych korepetycji z jňzyk·w obcych. 

Celem artykuğu Alicji Fydy jest ukazanie, jakie metody przyswajania sğownictwa 

w jňzyku angielskim jako drugim jňzyku sŃ bardziej efektywne. Badanie sprowadzağo 

siň do uŨycia dw·ch metod ï listy sğ·wek jako metody najlepiej znanej uczniom oraz 

Webquestô·w ï jednego z narzňdzi jakie oferuje CALL. Zadaniem tego badania byğo 

sprawdzenie, kt·ra z dw·ch metod jest bardziej efektywna oraz czy Webquestôy uğatwiajŃ 

i urozmaicajŃ uczenie siň sğ·wek, jak r·wnieŨ czy rozwijajŃ autonomiň uczni·w. 

Jarosğaw Giza w swoim artykule om·wiğ przykğady dw·ch kobiecych postaci 

nikczemnych, kt·re moŨna spotkaĺ w trzech sferach kultury: literaturze, kinematografii 

i muzyce. Autor uwaŨa, Ũe w celu dogğňbnego poznania wieloaspektowej osobowoŜci 

tych kobiet oraz ich czyn·w, naleŨy siňgnŃĺ nie tylko do kronik, ale takŨe do dzieğ 

literackich, adaptacji kinematograficznych i tekst·w zespoğ·w metalowych, kt·re pr·bujŃ 

zilustrowaĺ te postaci z r·Ũnych perspektyw. 

Katarzyna Jasiewicz prezentuje sylwetkň Johna Browna ï jednej z najbardziej 

kontrowersyjnych postaci w historii Stan·w Zjednoczonych, abolicjonisty, inicjatora 

walk na terenie Kansas w latach 50. XIX wieku oraz sğynnego przyw·dcy nieudanego 

powstania w Harper's Ferry w stanie Wirginia, kt·re miağo doprowadziĺ do obalenia 

niewolnictwa w Stanach Zjednoczonych, uznawanego za czğowieka, kt·ry przyczyniğ 

siň do wybuchu wojny secesyjnej. Autorka zwraca uwagň, Ũe w XX i XXI wieku ocena 

i interpretacja dziağalnoŜci Browna zmieniağy siň wraz z klimatem polityczno-spoğecznym 

danej dekady: od segregacji rasowej, postňpujŃcej emancypacji Afroamerykan·w oraz 

czas·w walki o prawa obywatelskie w XX wieku, przez walkň z terroryzmem na 

poczŃtku XXI wieku, do prezydentury Baracka Obamy i Donalda Trumpa. Historia 

J. Browna dotyka kluczowych kwestii amerykaŒskiej toŨsamoŜci: idealizmu i przemocy, 

jednoczeŜnie sygnalizujŃc wsp·ğczesne problemy w amerykaŒskim spoğeczeŒstwie.  
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Blanka Jenļ²kov§ om·wiğa przekğady studenckie aktu oskarŨenia oraz wyroku 

z jňzyka niemieckiego na sğowacki i przeanalizowağa je pod kŃtem bğňd·w tğumaczeniowych. 

Teksty Ŧr·dğowe zostağy celowo wybrane z dziedziny jňzyka prawniczego, gdyŨ stanowi 

to bogate Ŧr·dğo do analizy bğňd·w ze wzglňdu na swojŃ specyficznŃ pozycjň wŜr·d 

jňzyk·w specjalistycznych. 

Martina K§ġov§ poŜwiňciğa sw·j artykuğ zagadnieniom nowych jednostek 

leksykalnych, kt·re pojawiğy siň w jňzykach badanych podczas pandemii koronawirusa. 

Dziňki metodzie analizy i por·wnania ujawniane zostağy podobieŒstwa oraz r·Ũnice 

w stosowaniu poszczeg·lnych leksem·w. Autorka zwr·ciğa r·wnieŨ uwagň na czynniki, 

kt·re naleŨy wziŃĺ pod uwagň przy odpowiednim tğumaczeniu neologizm·w, a mianowicie 

r·Ũnice w systemach jňzykowych, dotychczasowŃ wiedzň lub znajomoŜĺ kraju, a takŨe 

stosowanie r·Ũnych strategii tğumaczeniowych. 

Rachela Pazdan zarysowağa dzieje rozwoju ogrodoterapii i okreŜliğa jej korzenie 

na przestrzeni wiek·w. Autorka omawia r·wnieŨ pojňcie ergoterapii lub terapii pracy, 

kt·rych integralnŃ czňŜciŃ jest ogrodoterapia.  

Tekst Lenki PoŎakovej dotyczy koncepcji ĺwiczeŒ tğumaczeniowych przeznaczonych 

gğ·wnie dla poczŃtkujŃcych tğumaczy ustnych, w oparciu o doŜwiadczenie Autorki jako 

nauczyciela tğumaczenia ustnego, zdobyte na rzeczywistych seminariach tğumaczeniowych. 

Autorka uwaŨa, Ũe szczeg·lnŃ uwagň naleŨy zwr·ciĺ na zdolnoŜci poznawcze oraz 

umiejňtnoŜci tğumaczy ustnych podczas cağej fazy szkolenia tğumaczy ustnych.  

Tomasz Poğomski poŜwiňciğ sw·j tekst strukturze tematyczno-rematycznej przepis·w 

prawnych zawartych w statutach polskich instytucji. Materiağ badawczy obejmuje 

32 egzemplarze wsp·ğczesnych statut·w wystňpujŃcych w formie broszurowej (statuty 

stowarzyszeŒ, fundacji, bank·w) i kilkudziesiňciostronicowej (statuty szk·ğ, uczelni, 

sp·ğdzielni mieszkaniowych). Przeprowadzone przez Autora badania nad dyskursem prawnym 

zawartym w statutach koncentrujŃ siň wok·ğ struktury tematyczno-rematycznej pokazujŃcej 

w wypowiedzi prawnej to co znane ï temat oraz novum, uznane jako remat.  

Arkadiusz Rojczyk w swoim artykule zastanawia siň, czy wzorzec wymowy oparty 

na akcencie natywnym jest ciŃgle potrzebny. Autor omawia nowe propozycje, takie jak 

Lingua Franca Core, kt·re postulujŃ uproszczenie nauczania wymowy angielskiej poprzez 

redukcjň akcentu do cech fonetycznych, kt·re sŃ niezbňdne w komunikacji oraz odejŜcie 

od dŃŨenia do osiŃgniňcia wymowy natywnej. Autor prezentuje wyniki badania na temat 

r·Ũnych aspekt·w uczenia siň wymowy angielskiej, w kt·rym wziňğo udziağ 57 polskich 

student·w jňzyka angielskiego na II  i III  roku. 

Celem artykuğu Edyty WoŦniak jest przedstawienie, jak liczba i uŨycie zapoŨyczeŒ 

z jňzyka angielskiego w sferze biznesu zmieniğy siň w ciŃgu 15 lat w oparciu o artykuğy 

dostňpne w czasopiŜmie Parkiet z lat 2000 i 2015 roku. Analizowane dane dotyczŃ trzech 

gğ·wnych kategorii: handel i wyraŨenia og·lne, bankowoŜĺ i finance, a takŨe jňzyk gieğdy.  

W zwiŃzku ze ŜmierciŃ w 2022 roku prof. J·zefa G·rki Marta Kurzeja ukazağa 

w swoim artykule sylwetkň tego niezwykğego germanisty, jňzykoznawcy oraz znawcy 

fonologii i fonetyki jňzyka niemieckiego, byğego Dyrektora Instytutu Jňzyk·w Obcych 

PaŒstwowej WyŨszej Szkoğy Zawodowej w Nowym SŃczu, obecnie Wydziağu Nauk 

Humanistycznych Akademii Nauk Stosowanych w Nowym SŃczu. 
 

Rachela Pazdan 

Jarosğaw Giza 

Grzegorz Adam Ziňtala
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Anna D. BIEDRZYőSKA 

Akademia Nauk Stosowanych w Nowym SŃczu 

 

CONTEMPLATING THE MEANING  

OF AN ELEPHANTôS MEMORY 
 

I have a memory like an elephant. In fact, elephants often consult me 

(Noel Coward) 

 

I have a memory like an elephant. I remember every elephant Iôve ever met 

(Herb Caen) 

 

If you do not have a memory like an elephant, leave impressions like one 

(Anonymous) 

 
 

Summary 

The article is an overview of the concept of an elephant and associations that it may 

trigger in the Polish context. The discussion focuses particularly on an English idiomatic expression 

to have a memory like an elephant which is not a widely used phrase and its recognition in an 

instructed Polish context tends to be rather low. The meaning is thus inferred by Polish users 

through deductions on the basis of their knowledge of and associations with an elephant itself. 

The ways the phrase is interpreted in the Polish context have been searched for in a small-scale 

study in which the largest sample of respondents involved students. The results sketch tendencies 

that might be put to further investigation for didactic implications. 

 

Streszczenie  

Artykuğ jest pr·bŃ analizy skojarzeŒ ze sğowem sğoŒ w kontekŜcie jňzyka obcego. 

Problematykň przedstawiono na przykğadzie angielskiego wyraŨenia to have a memory like an 

elephant, kt·re zestawia jakoŜĺ pamiňci z tŃ, kt·rŃ posiada sğoŒ. Por·wnanie to wydaje siň 

enigmatyczne dla nierodzimych uŨytkownik·w jňzyka angielskiego, kt·rzy z reguğy nie sŃ 

zaznajomieni z idiomem w wyniku zdobytej edukacji jňzykowej, ale polegajŃ na wğasnej dedukcji 

w odniesieniu do pojňcia sğoŒ. Dedukcje te zostağy nakreŜlone w toku badania, w kt·rym 

najbardziej reprezentatywnŃ pr·bň stanowiğa grupa student·w. W rezultacie, wyniki badania mogŃ 

stanowiĺ przyczynek do dalszych, szerzej zakrojonych, badaŒ i implikacji dydaktycznych. 
 

 

Introduction  

It was relatively recently that I asked a Polish acquaintance of mine how she 

would receive the following comment in Polish: ñMasz pamiňĺ jak sğoŒ!ò (which is the 

literal direct translation of the English idiomatic expression You have a memory like an 

elephant). She replied that she would regard it to be a negative comment because she 

had associated an elephant with ña big dinosaur-like animalò, and what she had learnt 

about the biggest dinosaurs was that they ñhad the smallest brainsò. Her other Polish 

association with elephant was elephant ñin a china shop ï big and clumsyò which has to 

be translated into English with a different concept and the expression of a bull in a China 

shop ï big and clumsy. My several other interviews brought up either negative or positive 

associations with an elephant, but regardless of the final verdict, they usually involved 
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some degree of hesitation and further consideration. A family member said that taking 

into consideration the cultural context, she would mark such a comment as negative; 

however, taking into consideration her knowledge about elephants, she might regard it 

as a positive remark. Since my own first encounter with the saying was also rather puzzling, 

I decided to take a closer look at the current state of perception of an elephant and its 

memory in the Polish context with the particular focus on perception of the phrase among 

students. 

 

1. Origin of the phrase 

The English expression have a memory like an elephant is defined by the on-line 

dictionaries as ñable to remember things easily and for a long timeò (https://dictionary. 

cambridge.org/dictionary/english/have-a-memory-like-an-elephant e English Dictionary, 

date of access: 15.02.2022) and as ñan exceptionally good memory. An allusion to the 

fact that elephants are known to have great memoriesò (https://idioms.thefreedictionary. 

com/have+a+memory+like+an+elephant#:~:text=have%20a%20memory%20like%20an

%20elephant%20To%20have,that%20kid%20has%20a%20memory%20like%20an%20

elephant, date of access: 09.02.2023). It seems, however, that the saying does not commonly 

appear in other, more traditional, English language dictionaries. For example, Longman 

Dictionary of Contemporary English, PWN Oxford Wielki Sğownik Angielsko-Polski/ 

Polsko-Angielski or Oxford Collocations Dictionary for students of English contain 

separate entries for collocations with elephant and memory without a connection between 

the two concepts. Similarly, neither earlier dictionaries to which I gained access, such 

as (19th century) A Dictionary of Latin and Greek Quotations, Proverbs, Maxims and 

Mottos and Dictionary of Quotations from Ancient and Modern, English and Foreign 

Sources nor later (20th century) The Oxford English Dictionary or (21st century) Oxford 

Concise Dictionary of Proverbs contain examples of combinations of the words elephant 

and memory. An exception is Flavell and Flavellôs (2011) Dictionary of Proverbs and 

Their Origins which embeds the word elephant in the saying An elephant never forgets. 

In their commentary under the phrase, Flavell and Flavell (ibid.) explain that ñit was not 

the memory of the elephant but that of the camel that was renowned amongst the Greeks 

long ago. A Greek proverb ran Camels never forget an injuryò (Ibidem, p. 88). Flavell 

and Flavell (Ibidem) add that the association between an elephant and good memory is 

probably relatively recent and note that ñIn REGINALD: REGINALD BESETTING 

SINS (1910), the camel is usurped by the elephant: Women and elephants never forget 

an injuryò (Ibidem, p. 88). According to some on-line sources, however, the saying may 

be traced back to 1883 and the phrase: ñthe Delhi elephant, never forgets the stingò 

(https://knowyourphrase.com/an-elephant-never-forgets, date of access: 15.02.2022). 

The verse ñWomen and elephants never forgetò then appeared in Dorothy Parkerôs (1931) 

poem Ballade of Unfortunate Mammals in which the verse itself is repeated at the end 

of each of the four stanzas. 

The association between elephant and memory does not appear in Polish dictionaries 

either. The search through Sğownik Etymologiczny Jňzyka Polskiego (1970), Etymologiczny 

Sğownik Jňzyka Polskiego (2000), Wielki Sğownik Etymologiczno-historyczny jňzyka 

polskiego (2008) did not return any results. The further investigation of Sğownik Jňzyka 

Polskiego (1964, 1966), Sğownik Frazeologiczny Jňzyka Polskiego (1974) and Sğownik 

Jňzyka Polskiego (1979, 1981) brought to light an association of elephant and elephantine 
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with someone big, heavy and clumsy. The two latter dictionaries and Sğownik Mit·w 

i  Tradycji Kultury (1985) place elephantine gracelessness and indifference in the context 

of the Polish saying sğoŒ w skğadzie porceplany (ñan elephantò in a china shop). Sğownik 

Wsp·ğczesnego Jňzyka Polskiego (1996), Inny Sğownik Jňzyka Polskiego (2000) and 

Jňzyk polski Wsp·ğczesny sğownik jňzyka polskiego (2007) additionally provide the Polish 

collocation sğoŒ {komuŜ} nadepnŃğ na ucho (ñan elephant has stepped onto someoneôs 

ear) to refer to someone who does not have an ear for music. Sğownik Symboli (1990) 

offers a more fruitful depiction of the symbolic meaning of an elephant ranging from 

royal power and deity through wisdom and pride to big appetite and a bull in a china 

shop. Although the dictionary depicts an elephant as a symbol of strong memory, it does 

so, however, in connection with remembering some wrongdoing (an injury) for a long 

time ï the connotation which is in no way positive as it refers to the unforgiving attitude. 

So defined, the concept is then illustrated by the saying ñKobiety i sğonie nigdy nie 

zapominajŃ (doznanej krzywdy)ò (which is the Polish counterpart of ñWomen and elephants 

never forget (an injury)ò) (Ibidem, p. 387). It is also added that the ancient Greeks considered 

a monkey to have a good memory and an elephant as a creature of big size and small 

intelligence and little sensitivity. 

The current knowledge on elephants, in turn, reinforces the association between 

an elephant and excellent memory. This connection is based on studies that have shown 

that elephants have a great ability to recall people, places and behaviours (Ritchie, 2009). 

For example, elephants recognized people who had trained them after decades without 

any contact and elephants that stayed a long time apart seemed to recognize and greet each 

other. They also remember locations crucial for their survival (Ibidem). It is interesting 

to note that elephants live in cross-generational herds of up to 12 members, feed together 

and raise and protect their off-spring together. Their knowledge of the world and migration 

paths is passed from generation to generation, and seems to build up with age for which 

reason it is the oldest members in a herd that are crucial for the survival of the whole 

parade. It is reported that especially older matriarchs play an important role as leaders 

because ï apart from the fact that they are the best source of accumulated knowledge ï 

they also seem to be most sensitive to the potentially dangerous situations and behaviours, 

and it is them who take the best ñdefensive decisionsò (McComb et al., 2011). Having said 

that, it is no wonder that the concept of an elephant has acquired positive associations 

in many parts of the world. 

 

2. Concept of an elephant in society and culture 

Elephants seem to have an established position in many spheres. They appear in 

art, literature, film, languages as well as on national and political emblems. They have 

symbolic meaning to many cultures and occupy a prestigious position in many societies. 

They often stand for wisdom, strength, loyalty and deity. In Hindu tradition, the white 

elephant Airavata, who is regarded "the king-god of elephantsò, carries the god Indra 

(https://www.sanskritimagazine.com/airavata-the-king-of-elephants/, date of access: 

15.02.2022). The high esteem for elephants has been retained in African rock paintings 

and folk tales which depict a close relationship between elephants and humans, portraying 

them as capable of taking the form of each other, i.e. elephants can become humans and 

humans ï elephants (https://www.symbols.com/symbol/elephant, date of access: 14.02.2022). 

In Ghana, the Ashanti people are reported to have buried every elephant that had been 
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found dead with honours which were typical for their own tribeôs chief (Ibidem). In Europe, 

the ancient Greeks and Romans associated elephants with military power, triumph and 

imperialism. Then, based on Aristotleôs association of elephants with virginity and 

faithfulness, they became the symbol of loyalty and purity in the medieval times (Ibidem). 

The symbolism of an elephant is still used nowadays. For example, Modern 

Denmark has the Order of the Elephant which is its oldest and most prestigious order 

of chivalry (https://www.kongehuset.dk/en/menu/news/the-history-behind-the-order-of-

the-elephant, date of access: 14.02.2022). It is awarded to royal members and people who 

significantly contributed to the Danish nation. An elephant is also a symbol of the American 

Republican Party and is associated with strength and dignity, i.e. the ideals that the party 

identifies with (Misatchi, 2020). It also appears on the Coat of arms of Ivory Coast as the 

most important animal in this country in West Africa whose name derives from its tusks 

(Talocci, Smith, 1982).  

 

3. Elephants in literature and language 

Literature has played an important role in establishing both positive and negative 

perception of elephants as it is literature that until ï relatively recently ï was the primary 

source of knowledge (Wylie, 2018). An elephant has so far appeared in literary pieces, 

such as Tarzan novels by Edgar Rice Burroughs, The Steam House by Jules Verne, The 

stolen white elephant by Mark Twain, stories Toomai of the elephants and The elephantôs 

child by Rudyard Kipling, George Orwellôs Shooting an Elephant or Ernest Hemingwayôs 

Hills Like White Elephants. It has been portrayed as a best companion, a vehicle of deity, 

as a hunted prey, as curious and sensitive, and as a symbol of a burdonsome gift. 

In the Polish literature, a floated elephant appears in the story by Sğawomir MroŨek 

as a symbol of the insanity of the socialist authority and the long-term consequences of 

the political system based on lies. It also appears in young adult literature represented 

by the novel In Desert and Wilderness by Henryk Sienkiewicz in which an encountered 

starving elephant is saved by a female teenage character and becomes their faithful 

companion. The contribution to childrenôs fiction was also made by Tadeusz Kubiakôs 

(1975) SğoŒ w sklepie z porcelanŃ and by Julian Tuwimôs SğoŒ TrŃbalski. The former 

reiterated the image of a big and clumsy animal, and the latter ï paradoxically ï the notion 

of a very forgetful elephant. It is interesting to note that there is an earlier poem by Tadeusz 

śliwiak (1968) also entitled SğoŒ w sklepie z porcelanŃ which depicts an elephant as 

a big, and yet clever and graceful, animal. It is even more interesting to find out that it 

is only the latter poem by śliwiak that is currently accessible both in traditional libraries 

and in the Internet. The Kubiakôs poem about a clumsy elephant who wanted to work 

as a cleaner in a china shop:  
 

(...) SğoŒ trŃbň dziarsko podni·sğ ku g·rze, 

jako odkurzacz jŃğ Ŝcieraĺ kurze. 

I trŃbŃ, jak na sğonia przystağo, 

sklep zaczŃğ czyŜciĺ peğen zapağu. 

Sğonisko wziňğo siň do roboty, 

lecz to nie ptasi leciutki dotyk, 

co zwiewnym skrzydğem, pi·rkiem motyla 

na zğotym kwiatku pyğek rozpyla. 
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I porozbijağ wszňdzie i wszystko, 

biedne sğonisko, 

biedne sğonisko - 

i talerzyki, 

i wazoniki, 

i te figurki kruchsze od szklanki 

majolikowe, lekkie jak z pianki (...) (Kubiak, 1975, pp. 12-14). 

 

seems to be largely underestimated in both printed collections of poems by Kubiak and 

in the Internet (a search in which was a disappointing failure). 

As Wylie (2018) points out, many ways of perceiving elephants were established 

through literature and are still present in more modern media. He states that the destruction 

and exploitation of the animal kingdom has been so profound that it nowadays seems to 

have awoken the belated feelings of compassion towards elephants as critically endangered 

species. What is more, the original attitudes of indigenous people towards elephants are 

difficult to specify unequivocally due to the possibility of distortion of oral productions 

in modern media (Ibidem). 

 
4. Survey 

In order to find out more on associations with the phrase You have a memory like 

an elephant in the Polish context, an online survey was administered. The aim of the study 

was to shed more light on the ways the Polish society perceives the concept of an elephant 

and the factors that contributed to their formation. The survey addressed three groups: 

teenagers of a primary school in Niebieszczany, aged 12-13 (18 respondents), students 

of the State University of Applied Sciences in Nowy SŃcz, aged 19-22 (146 respondents) 

and a random group of adults aged 40-70 (10 respondents). The survey was carried out 

between October 2021 and February 2022 and there were in total 174 respondents who 

participated in it (see Table 1). 

The language of the survey was Polish and it consisted of four areas subjected to 

analysis: 

1) Perception (either positive or negative) of the comment Masz pamiňĺ jak 

sğoŒ. 

2) Justification of the answer. 

3) Associations with the Polish word sğoŒ. 

4) Associations with the English word elephant. 

 

The participants had been allowed unlimited completion time. 

 
5. Results 

The results in Table 1 show that the vast majority (over 72%) in all the groups of 

participants evaluated the phrase as a positive comment. The negative associations 

constituted less than a third of all the responses. The results indicate an overall positive 

perception connected with the concept of an elephant and its memory. 
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Table 1 

Positive and negative perceptions of the phrase ñMasz pamiňĺ jak sğoŒò (You have a memory 

like an elephant) 

Groups of Participants 
Total number of 

respondents 

Evaluation Average 

task 

completion 

time 
positive negative 

Primary school teenagers 18 
13 

(72%) 
5 (28%) 03min:18sec 

State University of 

Applied Sciences in 

Nowy SŃcz 

Institute of Foreign 

Languages/students of 

English: 46 

39 

(85%) 
7 (15%) 14min:51sec 

Other Institutes/ 

non-English students: 100 

73 

(73%) 
27 (27%) 03min:08sec 

Adults > 40 years of age 10 8 (80%) 2 (20%) 08min:13sec 

 

What was interesting to observe was the average completion time which was 

similar in the group of teenagers and non-English students (3min 18sec and 3min 8sec 

respectively). The longest completion time was recorded among students of English 

(14min 51sec) which exceeded nearly twice the completion time required by adults 

(8min 13sec). This might suggest an increased hesitation factor among adults and students 

of English which influenced the amount of time needed to complete the task. In the case 

of the group of adults > 40 years of age, longer completion time could be accounted for 

longer time needed for performing an on-line task. It might also be possible that the group 

of English students and adults due to affective factors, such as anxiety to provide a reliable 

answer, researched the question before delivering the answer. The greatest hesitation 

among students of English language might have additionally resulted from competing 

linguistic knowledge in two languages which required increased language processing.  

 

6. Justifiations for answers 

The interpretation of the idiomatic expression seemed to be largely dependent on 

the respondentsô knowledge on elephants rather than on their acquaintance with the phrase 

itself. This inference seems to have confirmation in the quality insights provided by the 

respondents. The comments attached to the positive evaluations of the phrase mentioned 

elephantsô exceptional memory and intelligence. On the other hand, justifications for 

negative evaluations relied either on subconscious feelings and associating strong memory 

with being vindictive or on relying on influential Polish literary works and sayings 

representing an elephant as a forgetful and clumsy creature (Table 2). 
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Table 2 

Explanations attached to positive and negative evaluations 

Explanations 

Primary school teenagers Students of English Students of other institutes Adults > 40 years of age 

Positive associations 
 

PoniewaŨ sğonie majŃ dobrŃ 

pamiňĺ 
 

PoniewaŨ sğonie majŃ bardzo 

dobrŃ pamiňĺ 
 

PoniewaŨ myŜlň, Ũe ktoŜ ma 

duŨŃ gğowň i ma dobrŃ 

pamiňĺ 
 

Bo ma najwiňkszy m·zg 

wŜr·d zwierzŃt 
 

PoniewaŨ pamiňĺ sğonia 

jest bardzo imponujŃca 
 

PoniewaŨ sğonie majŃ 

ogromne gğowy i sŃ mŃdre 
 

PoniewaŨ sğoŒ ma duŨŃ 

gğowň i zdaje mi siň, Ũe skoro 

duŨa gğowa, duŨy m·zg 
 

Bo jest to fajne okreŜlenie  
 

Nie wiem, po prostu takie 

mam wraŨenie 

 
 

Elephants have a really 

good memory so if 

someone says that, it is 

a compliment 
 

I think it is a positive 

remark because an 

elephant never forgets, 

so person who has  

a memory like an 

elephant, has a very 

good memory 
 

It would mean that my 

memory is very good, 

and that I remember 

everything even if 

something happened 

years ago 
 

In my opinion it means 

that somebody has  

a good memory like 

elephant (somebody is 

able to remember things 

easily and for a long 

time) 

 
 

PoniewaŨ sğoŒ ma bardzo 

dobrŃ pamiňĺ 
 

PoniewaŨ sğonie sŃ mŃdrymi 

i pamiňtliwymi zwierzňtami 
 

Sğonie wyglŃdajŃ na 

inteligentne zwierzňta 

Dla mnie oznaczağoby, Ũe 

mam ogromnŃ pamiňĺ 
 

MyŜlň, Ũe jest to stwierdzenie, 

kt·re moŨna odebraĺ jako 

komplement. Dlaczego?  

Z biologicznego punktu 

widzenia sğoŒ jest najwiňkszym 

zwierzňciem lŃdowym,  

a co za tym idzie, ma 

najwiňkszy m·zg. U niego 

pğaty skroniowe dziağajŃ 

jak magazyny pamiňciowe. 

ReasumujŃc, byğby to 

przyjemny gest wykonany 

w naszym kierunku, jeŨeli 

ktoŜ by tak powiedziağ 
 

Bo sğoŒ to symbol szczňŜcia 

 
 

Idiom oznacza "mieĺ 

bardzo dobrŃ pamiňĺ". 

Z nabytej wiedzy 

wynika, Ũe sğonie takŃ 

wğaŜnie pamiňciŃ 

dysponujŃ 
 

SğoŒ dğugo pamiňta  

i rozpoznaje rzeczy,  

z kt·rymi siň zetknŃğ 
 

Dokğadnie pamiňta 

drogi do wodopoju, 

rozpoznaje swoich 

pobratymc·w i wrog·w  
 

silny, duŨy zwierz 
 

PoniewaŨ wpğywa 

pozytywnie na osobň, 

kt·ra tak okreŜlona 

wie, Ũe opinie i zdania 

wypowiadane majŃ 

wartoŜĺ 
 

Jest dobra i trwağa 
 

Bo podobno majŃ 

niezwykğŃ pamiňĺ 

Negative associations 
 

Przez sğowo sğoŒ Ŧle mi siň 

kojarzy 
 

Moim zdaniem sğoŒ ma sğabŃ 

pamiňĺ 
 

Po prostu 
 

Brzmi dziwnie 

 

 

Beacuse elephanys 

have a short memory  
 

Hmm I haven't heard 

this sentence before, 

but my first associoation 

was "oh it must be 

negative". I don't know 

why 

 

Sğonie jako postacie  

z bajek miağy kr·tkŃ pamiňĺ. 

(1) / SğoŒ TrŃbalski (5) / 

PoniewaŨ byğ taki wierszyk 

o sğoniu, kt·ry zapominağ 

o wszystkim (2) 

Pamiňĺ kr·tka / SğoŒ nie 

kojarzy mi siň z pamiňciŃ 
 

SğoŒ kojarzy mi siň z czymŜ 

leniwym / PoniewaŨ mam 

wraŨenie, Ũe sğoŒ jest powolny, 

spokojny, a tym samym 

myŜli wolniej. Choĺ moŨe 

to byĺ mylne skojarzenie  
 

PoniewaŨ nie powinno siň 

por·wnywaĺ pamiňci 

czğowieka do zwierzňcia. 

To wzbudza negatywne 

emocje / ObraŨa 
 

Jest to sformuğowanie 

uŨywane, aby pokazaĺ 

komuŜ, iŨ jest "pamiňtliwy" 

/ SğoŒ dğugo pamiňta, w tym 

r·wnieŨ, albo moim zdaniem 

gğ·wnie ï zğe rzeczy 

 

I tu jest pewien 

dysonans, sğoŒ duŨe 

zwierzň, teoretycznie 

powinien siň kojarzyĺ 

z duŨym m·zgiem, 

powolnoŜĺ z rozwagŃ 

i roztropnoŜciŃ, dla 

mnie jest jednak 

negatywne 
 

PoniewaŨ sğoŒ jest 

duŨym zwierzňciem 

jak mamut... dinozaur, 

a te najwiňksze 

dinozaury miağy 

najmniejszy m·zg :) 



Neophilologica Sandeciensia 15 

 

 

- 14 - 

7. Lexical associations 

Lexical associations with the Polish word sğoŒ triggered an array of literal 

associations connected with elephantsô size, colour and body parts. There was also 

a number of associations with qualities, such as wisdom, care, sensitivity, friendliness, 

luck and might (Table 3). Student associations also extended over the associations with 

Polish literature, sayings, a rap star, films and a fragment of The Little Prince representing 

a snake that has swallowed an elephant. 

 
Table 3 

Polish associations with the word ñsğoŒò 

Polish associations with the word ñsğoŒò 

Primary 

school 

teenagers 

Students of English 
Students of other 

institutes 

Adults  

> 40 years of age 

 

DuŨy, trŃba, 

szary, zoo, 

sğoŒce, oczy, 

dŨungla, 

Afryka, woda, 

ciňŨki, wielkie 

uszy, 

sğoniowaty 

 

mŃdry, silny, 

ktoŜ 

gruby/gğupi 

 

DuŨe zwierzň: inteligentne, 

uczuciowe, interesujŃce; 

rodzina, stado, Serengetti, 

skwar, wňdr·wki, iŜĺ jak 

sğoŒ, zoo, dŨungla, trŃba, 

duŨe uszy, dobra pamiňĺ, 

Afryka, cyrk, wielkie szare 

uszy, woda, wielkie nogi, 

ktoŜ niezgrabny, szczňŜcie 

 

poruszaĺ siň jak sğoŒ  

w skğadzie porcelany, 

Ŝpiewasz jakby sğoŒ Ci 

nadepnŃğ na ucho, sğoŒ Ci 

na ucho nadepnŃğ (2), 

polski raper (2) 

 

W pustyni i w puszczy, 

SğoŒ TrŃbalski, 

pamiňĺ sğoniowa 

 

Ogromne zwierzň, Afryka, 

Indie, duŨo sğoŒca, trŃba, 

woda, duŨy, niezgrabny, szary 

kolor, wielkie szare uszy, 

coŜ starego, coŜ ciňŨkiego, 

duŨego i niezdarnego, cyrk, 

zoo, spokojny jak mu nikt 

nie wchodzi w drogň, 

niebezpieczny 

 

szczňŜcie, wytrwağoŜĺ, 

mŃdroŜĺ, pokora, 

zapominalstwo, moc i potňga, 

ciepğy, troskliwy, opiekuŒczy, 

piňkny, mŃdry, 

 

sğoŒ w skğadzie porcelany 

Dumbo, Tarzan 

sğoŒ zjadany przez wňŨa 

wyglŃda dla dorosğych jak 

kapelusz 

 

negatywne ï gruby, 

nieporadny, ale teŨ 

pozytywne ï majŃcy 

dobrŃ pamiňĺ, wraŨliwy 

(wynika ze ŜwiadomoŜci 

Ŝmierci wystňpujŃcej  

u sğoni), duŨe zwierzň, 

dobry przyjaciel, kolos, 

nie do zatrzymania, 

duŨy, potňŨny, trŃba 

 

siğa, moc, spok·j, 

piňkne, miğy, przyjazny, 

zagroŨony 

 

sğoŒ w skğadzie 

porcelany 

 
Associations in English were also diverse and could be divided into more literal 

associations with objects, animals and places as well as associations with specific 

character traits (Table 4). In the group of primary school students, the associations seem 

to have been less varied in comparison with the groups of students, and the grown-ups 

had the smallest rate of English associations. These tendencies may be easily justified 

taking into consideration certain lacks in terms of language competence caused by the 

developing English competence in the group of primary school teenagers and limited 

and/or fossilized competence in the group of adults. 
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Table 4 

English associations with the word ñelephantò 

Associations with the English word ñelephantò 

Primary school 

teenagers 
Students of English Students of other subjects 

Adults > 40 

years of age 
 

circus, lion, grey, 

big, England, 

(tele)phone (2), 

electric (2), 

szczotka, nos, 

elevator, paint, 

water, trunk 

 

big, family, Africa, safari, herd, 

journey, good memory (27), 

wisdom, rhino, zoo, jungle,  

a huge animal, big ears, trunk, 

Africa, Asia, Circus, Jungle, 

Savanna, animal, Safari, Ivory 

Coast, weight, mammals, 

trumpet, long trunk 

 

good-luck, wisdom, strong and 

intelligent/emotional, smart, 

scary, fascinating, dangerous 

 

like a bull in a china shop,  

to see an elephant,  

a white elephant  

 

eleven, telephone (6) big, huge, 

large body, gray, mouse, apple, 

ant, mole, school, Zoo, grass, 

wild animals, ears, blue, tea, 

five, savannah, mud, Africa, 

Safari, fat, old, circus, tusks 

animal, weight, water, black 

people, phantom 

 

clumsiness, wisdom, lucky, 

clever, dangerous, remember, 

wild, mysterious, friendly, 

intelligent, strength, mighty, 

patient, happiness 

 

The Jungle Book 

 

mouse, 

trumpet, 

trunk, big, 

large, strong 

 

 

 

 

 

 

 

Elephant 

Gun (tytuğ 

piosenki 

zespoğu 

Bejrut) 
 

 
Conclusions 

The idiomatic expression to have a memory like an elephant does not appear to 

be a widely recognized phrase through formal instruction and learning of collocations. 

Its meaning is rather deduced from oneôs knowledge about elephants as unique members 

of the animal kingdom. Since this knowledge is frequently conveyed on language 

courses through content and integrated language learning and, added to that, it is easily 

accessible trough various modern media, a high rate of positive deductions should not 

come as a surprise. And yet, it did to me. My expectation was to find a larger number of 

unfavourable connotations, which expectation was based upon the assumption that, based 

on some Polish literary works and sayings, the Polish reference to an elephant is frequently 

negative. Some hesitation, reflected in the task completion time, seems to have been 

experienced by students of English and adults. However, the youngest participants and 

non-English students seemed not to have had any major doubts.  

Nonetheless, approximately 30% of the respondents expressed their negative 

associations and evaluations, which is also indicative of at least some controversy that 

the meaning of an elephant may stir in Polish minds. Some of those associations resulted 

from the portrayal of an elephant as a forgetful and clumsy animal by famous Polish 

poets for children and some respondents expressed a dimension of negative connotations 

through associations of good memory with unforgiving attitude. 

The presented results offer only a brief description of the phenomenon in question 

and are based on a limited number of data, however, the intention was to probe into the 

field of associations with an English idiomatic concept of an elephantine memory. There 

are obviously many aspects which require a more thorough analysis, nevertheless, my 

hope is that this article may be seen as a prompt for further investigations. 
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Anna CETNAROWSKA  
Akademia Nauk Stosowanych w Nowym SŃczu 

 

NAUKA JŇZYKčW OBCYCH W POZAFORMALNYM 

SYSTEMIE KSZTAĞCENIA NA PRZYKĞADZIE UCZNIčW 

SZKčĞ PONADPODSTAWOWYCH W NOWYM SłCZU 
 
 

Streszczenie 

W artykule przedstawiono wyniki badaŒ przeprowadzonych wŜr·d uczni·w ze szk·ğ 

ponadpodstawowych na terenie miasta Nowy SŃcz na temat tego, w jakim zakresie uczňszczajŃ 

do szk·ğ jňzykowych i korzystajŃ z prywatnych korepetycji z jňzyk·w obcych. Badania wykazağy, 

Ũe 35% respondent·w korzysta z edukacji nieformalnej. 28% respondent·w uczňszcza na 

korepetycje (57% stanowiŃ korepetycje z jňzyka angielskiego, a 6% z jňzyka niemieckiego). 

Na zajňcia do prywatnych szk·ğ jňzykowych uczňszcza 7% respondent·w (92% z nich uczy siň 

tam jňzyka angielskiego).  

Jako gğ·wny pow·d korzystania z edukacji nieformalnej respondenci podajŃ chňĺ rozwoju 

i poszerzenia wğasnej wiedzy (46% badanych uczňszczajŃcych na korepetycje i 63% uczňszczajŃcych 

do szk·ğ jňzykowych), chňĺ dokğadnego zrozumienia danego materiağu (23% - korepetycje, 9% - 

szkoğy jňzykowe) oraz chňĺ nadrobienia zalegğoŜci (22% - korepetycje, 1% - szkoğy jňzykowe).  

W artykule przedstawiono r·wnieŨ wyniki badaŒ dotyczŃcych koszt·w uczňszczania na 

korepetycje i do szk·ğ jňzykowych, a takŨe oceny wğasnego poziomu jňzykowego i jakoŜci 

nauczania jňzyk·w obcych w szkoğach. 

Badanie miağo teŨ na celu rozpoznanie zainteresowania wŜr·d uczni·w studiowaniem 

na kierunkach jňzykowych. 27% respondent·w wskazağo zainteresowanie studiowaniem na 

kierunkach zwiŃzanych z naukami spoğecznymi, a niecağe 5% zadeklarowağo zainteresowanie 

studiami humanistycznymi. 35% uczni·w wskazağo, Ũe nie ma jeszcze wybranego kierunku 

studi·w lub nie planuje ich podjňcia.  

 

Summary 

The article presents the results of research conducted among students of secondary schools 

in Nowy SŃcz connected with private language schools and private tutoring in foreign languages. 

The research showed that 35% of the respondents participate in non-formal education. 28% of 

the respondents participate in private tuition (57% of the learn English and 6% - German) and 

7% of the respondents attend private language schools (92% of them learn English). 

 According to the respondents, the main reasons for participating in non-formal education 

are the following: self-development and broadening the knowledge (46% of the respondents 

who attend private lessons and 63% of those who attend language schools), the need to understand 

the material better (23% - private lessons, 9% - language schools) and the need to catch up with 

the material (22% - private lessons, 1% - language schools). 

The article also shows the result of the survey connected with the cost of private tutoring 

and private language schools, as well as self-assessment of the language level among the 

respondents and the assessment of the quality of foreign language teaching at schools. 

 The aim of the survey was also to identify the interest in studying foreign languages. 

27% of the respondents indicated their interest in studying social sciences and only less than 

5% declared their interest in humanistic sciences. 35% of the students stated that they have not 

taken their decision yet or that they are not planning to study. 
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Wprowadzenie 

InspiracjŃ do przeprowadzenia badaŒ dotyczŃcych edukacji nieformalnej wŜr·d 

uczni·w szk·ğ ponadpodstawowych byğo kilka publikacji zwiŃzanych z tematem korepetycji: 

Korepetycje: wsparcie czy poraŨka wsp·ğczesnej dydaktyki? (P. Zi·ğkowski), Korepetycje 

we wsp·ğczesnym Ŝwiecie ï analiza nie tylko etnograficzna (J. Czarkowski), Korepetycje 

ï szara strefa edukacji (E. Putkiewicz), a takŨe artykuğ w prasie popularnej Polskie 

korki, czyli ukryta prywatyzacja szkoğy (J. Tomczuk). Jak wynika z lektury wspomnianych 

publikacji, zjawisko korzystania z korepetycji jest bardzo powszechne, w zwiŃzku 

z czym nasuwa siň szereg pytaŒ: Czy korzystanie z edukacji nieformalnej jest niezbňdne 

w dzisiejszych czasach wŜr·d uczni·w, kt·rzy chcŃ zdaĺ maturň i dostaĺ siň na wybrany 

kierunek studi·w?, Czy nauka w szkole publicznej nie wystarcza?, Czy edukacja 

nieformalna nie powoduje pogğňbiania siň r·Ũnic spoğecznych w dostňpie do edukacji? 

Niniejszy artykuğ moŨe stanowiĺ punkt wyjŜcia do pogğňbionych rozwaŨaŒ na te tematy. 

Zjawisko korzystania z edukacji nieformalnej jest powszechnie znane i istnieje 

od dawna. Szkoğy jňzykowe, czyli komercyjne przedsiňbiorstwa oferujŃce kursy jňzykowe, 

tworzŃ dynamicznie rozwijajŃcy siň rynek i majŃ duŨy potencjağ rozwoju. Korepetycje 

sŃ r·wnieŨ zjawiskiem powszechnym. Sğowo Ăkorepetycjaò to Ăpğatna z reguğy pomoc 

udzielana prywatnie pojedynczym uczniom lub grupom uczni·w, w celu wyr·wnania 

op·Ŧnienia w nauce lub osiŃgniňcia wyr·ŨniajŃcych wynik·wò (OkoŒ, 2007, s. 193), 

a zatem nie moŨna do tej grupy zaliczyĺ innych zajňĺ dodatkowych (np. koğa zainteresowaŒ, 

zajňcia w szkoğach jňzykowych czy zorganizowane kursy). Korepetycje stanowiŃ zğoŨony 

problem ï z jednej strony pozwalajŃ na pogğňbienie wiedzy i poszerzenie umiejňtnoŜci 

uczni·w, nadrobienie zalegğoŜci czy moŨliwoŜĺ lepszego skupienia siň na danym temacie, 

z drugiej zaŜ mogŃ wskazywaĺ na niewydolnoŜĺ systemu edukacji, kt·ry - zgodnie 

z konstytucjŃ - powinien zapewniaĺ wszystkim r·wny dostňp do bezpğatnej edukacji1. 

Korzystanie z korepetycji moŨe teŨ prowadziĺ do pogğňbiania nier·wnoŜci spoğecznych 

(nie wszyscy rodzice majŃ moŨliwoŜĺ ponoszenia koszt·w korepetycji).  

 

1. Cel i metodologia badania 

Celem badaŒ byğo uzyskanie odpowiedzi na nastňpujŃce problemy badawcze: Jak 

powszechne jest zjawisko korzystania przez uczni·w szk·ğ ponadpodstawowych z edukacji 

pozaformalnej ze szczeg·lnym uwzglňdnieniem jňzyk·w obcych? Jakie sŃ gğ·wne powody 

korzystania z korepetycji i uczňszczania do szk·ğ jňzykowych?, Kim sŃ korepetytorzy 

i z jakŃ czňstotliwoŜciŃ odbywajŃ siň korepetycje?, Jakie koszty zwiŃzane z edukacjŃ 

nieformalnŃ ponoszŃ rodzice? Badanie miağo takŨe zdiagnozowaĺ skalň zainteresowania 

uczni·w podjňciem studi·w na kierunkach filologicznych oraz lingwistycznych, a takŨe 

oczekiwania wobec tego typu studi·w. 

Badanie zostağo zrealizowane z wykorzystaniem metody sondaŨowej, a narzňdziem 

badawczym byğ kwestionariusz ankiety - zar·wno w wersji papierowej, jak i elektronicznej. 

Pr·ba badawcza liczyğa 1354 uczni·w z 10 szk·ğ na terenie miasta Nowy SŃcz (3 licea 

og·lnoksztağcŃce publiczne, 3 licea og·lnoksztağcŃce niepubliczne, 2 technika publiczne 

i 2 zespoğy szk·ğ ï liceum i technikum). 662 osoby (49%) stanowiğy kobiety, a 692 (51%) 

ï mňŨczyŦni. 30% respondent·w mieszka w Nowym SŃczu, a pozostağe osoby pochodzŃ 

                                                 
1 Konstytucja Rzeczypospolitej Polskiej z dnia 2 kwietnia 1997 r., art. 70: Ă1. KaŨdy ma prawo do nauki. (é) 2. Nauka 

w szkoğach publicznych jest bezpğatnaò. 
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z mniejszych miejscowoŜci. Badania zostağy przeprowadzone w okresie kwiecieŒ ï 

czerwiec 2022 roku. Odsetek uczni·w ze wzglňdu na klasň zaprezentowany zostağ 

w tabeli 1. 

 
Tabela 1 

Odsetek uczni·w ze wzglňdu na klasň 

Klasa Odsetek uczni·w 

I 37% 

II  27% 

III  35,5% 

IV/V  0,5% 

Razem 100% 
ťr·dğo: opracowanie wğasne. 

 

Warto zauwaŨyĺ, Ũe w jednej ze szk·ğ, gdzie przeprowadzono badania, dyrekcja 

nie wyraziğa zgody na umieszczenie w kwestionariuszu pytaŒ dotyczŃcych oceny poziomu 

nauczania w szkole przez uczni·w, os·b prowadzŃcych korepetycje, a takŨe pytania 

dotyczŃcego koszt·w korepetycji, a zatem przedstawione poniŨej dane dotyczŃce 

odpowiedzi respondent·w na te pytania nie zawierajŃ kompletnych informacji.  

 

2. Wyniki badaŒ 

Z uzyskanych danych wynika, Ũe z pğatnych korepetycji korzysta 28% badanych 

uczni·w, a 7% respondent·w wskazağo, Ũe uczňszcza na zajňcia do prywatnych szk·ğ 

jňzykowych. SpoŜr·d os·b uczňszczajŃcych na korepetycje z r·Ũnych przedmiot·w, 

wiňkszoŜĺ stanowiŃ korepetycje z matematyki (70%) oraz jňzyka angielskiego (57%). 

Szczeg·ğowe informacje dotyczŃce przedmiot·w, z kt·rych uczniowie biorŃ korepetycje, 

przedstawia tabela 2. 

 
Tabela 2 

Uczniowie biorŃcy korepetycje z poszczeg·lnych przedmiot·w 

Przedmiot Odsetek uczni·w 

matematyka 70% 

jňzyk angielski 57% 

jňzyk niemiecki 6% 

jňzyk polski 4% 

chemia 2% 

jňzyk hiszpaŒski 1% 

jňzyk rosyjski poniŨej 1% 

jňzyk francuski poniŨej 1% 

biologia poniŨej 1% 

jňzyk chiŒski poniŨej 1% 
ťr·dğo: opracowanie wğasne. 

 
AnalizujŃc powyŨsze dane, warto dodaĺ, Ũe co trzeci respondent uczňszczajŃcy 

na korepetycje zadeklarowağ, Ũe korzysta z prywatnych lekcji zar·wno z matematyki, 

jak i jňzyka angielskiego. WŜr·d os·b korzystajŃcych z korepetycji z matematyki jedynie 

10% stanowiŃ uczniowie lice·w og·lnoksztağcŃcych.  
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Znaczna wiňkszoŜĺ respondent·w (92%) deklarujŃcych uczňszczanie na zajňcia 

do szkoğy jňzykowej uczy siň tam jňzyka angielskiego, 10% deklaruje udziağ w zajňciach 

z jňzyka niemieckiego, a niecağe 5% deklaruje naukň innego jňzyka. W kilku przypadkach 

uczniowie uczňszczajŃ na zajňcia z dw·ch jňzyk·w.  

 
3. Powody uczňszczania na korepetycje i do szk·ğ jňzykowych 

Respondenci podali r·wnieŨ powody, dla kt·rych korzystajŃ z korepetycji i zajňĺ 

w szkoğach jňzykowych. Zdecydowana wiňkszoŜĺ badanych jako gğ·wny pow·d wskazuje 

chňĺ rozwoju i poszerzenia swojej wiedzy, co wiŃŨe siň teŨ z chňciŃ uzyskania lepszych 

ocen, zar·wno na Ŝwiadectwie, jak i egzaminie maturalnym (46% badanych uczňszczajŃcych 

na korepetycje i 63% os·b uczňszczajŃcych do szk·ğ jňzykowych). 

Kolejnym powodem, kt·ry wskazujŃ uczniowie, jest chňĺ dokğadnego zrozumienia 

omawianego materiağu (23% badanych uczňszczajŃcych na korepetycje i 9% badanych 

uczňszczajŃcych do szk·ğ jňzykowych). Uczniowie korzystajŃ z korepetycji, poniewaŨ 

nie majŃ moŨliwoŜci nauczenia siň w szkole. Powodem tego jest albo niedokğadne 

tğumaczenie przez nauczyciela (lub wrňcz jego brak), brak moŨliwoŜci skupienia siň 

podczas lekcji w duŨej grupie, strach przed nauczycielem bŃdŦ teŨ moŨliwoŜĺ bardziej 

efektywnej pracy podczas lekcji indywidualnych. Uczniowie podawali r·wnieŨ takie 

odpowiedzi, jak: Ăpoziom edukacji w stosunku do wymagaŒ nie jest proporcjonalnyò, 

Ăstresujň siň nauczycielemò czy Ăszkoğa nie dostarcza mi wystarczajŃcej wiedzyò.  

CzňŜĺ uczni·w deklaruje korzystanie z edukacji nieformalnej w celu uzupeğnienia 

brak·w i zalegğoŜci, powstağych m.in. w wyniki nauki zdalnej, a takŨe zaniedbaŒ ze szkoğy 

podstawowej (22% badanych uczňszczajŃcych na korepetycje oraz niecağy 1% uczni·w 

uczňszczajŃcych do szk·ğ jňzykowych). Uczniowie ci zauwaŨajŃ wğasne problemy 

i  celem ich nie jest chňĺ zdobywania nowej ponadprogramowej wiedzy, ale uzupeğnienie 

wiedzy wymaganej na danym poziomie. WŜr·d odpowiedzi uczni·w pojawiajŃ siň takie 

wypowiedzi, jak: ĂNie umiemò, ĂNie rozumiem przedmiotuò, ĂMam kğopoty z materiağemò, 

ĂNie radzň sobieò, ĂMam zalegğoŜci przez naukň zdalnŃò.  

AnalizujŃc powyŨsze dane, moŨna stwierdziĺ, Ũe wiňkszoŜĺ respondent·w, kt·rzy 

nie majŃ problem·w z naukŃ jňzyk·w obcych, a chcŃ pogğňbiĺ wğasnŃ wiedzň oraz 

umiejňtnoŜci jňzykowe, czňŜciej wybiera szkoğy jňzykowe niŨ korepetycje. Natomiast 

w sytuacji problem·w z naukŃ i potrzeby nadrobienia zalegğoŜci, respondenci preferujŃ 

uczňszczanie na korepetycje niŨ na zajňcia do szkoğy jňzykowej. MoŨe to byĺ zwiŃzane 

z faktem, Ũe korepetycje pozwalajŃ na bardziej indywidualne podejŜcie, a korepetytor 

jest w stanie elastycznie podejŜĺ do potrzeb ucznia i zindywidualizowaĺ proces nauki, 

dlatego w przypadku doraŦnej potrzeby nadrobienia zalegğoŜci jest to wygodniejsza opcja. 

Zajňcia w szkole jňzykowej odbywajŃ siň zazwyczaj w grupach, a zatem nauczyciel ma 

mniejszŃ moŨliwoŜĺ zindywidualizowania procesu nauczania. Ze wzglňdu jednak na 

swŃ specyfikň (stosunkowo niewielkie grupy uczni·w na tym samym lub zbliŨonym 

poziomie i zazwyczaj w podobnym wieku, regularnie odbywajŃce siň zajňcia), kursy 

w szkoğach jňzykowych pozwalajŃ dobrym i bardzo dobrym uczniom na usystematyzowanie 

i pogğňbianie swojej wiedzy w grupie uczni·w na podobnym poziomie. 

Warto r·wnieŨ przyjrzeĺ siň temu, jak respondenci oceniajŃ sw·j wğasny poziom 

znajomoŜci jňzyk·w obcych. Informacje te zostağy przedstawione na wykresie 1.  
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Wykres 1. Samoocena respondent·w uczňszczajŃcych na korepetycje i do szk·ğ jňzykowych ï 

jňzyk angielski i jňzyk niemiecki.  
ťr·dğo: opracowanie wğasne. 

 

PowyŨszy wykres pokazuje, Ũe znaczna wiňkszoŜĺ respondent·w, kt·rzy korzystajŃ 

z usğug korepetytor·w i szk·ğ jňzykowych, nie ma problem·w z naukŃ, a zatem ich 

potrzebŃ nie jest nadrobienie zalegğoŜci i uzupeğnienie brak·w, tylko chňĺ dalszego 

rozwoju oraz samodoskonalenia.  

Respondenci zostali teŨ poproszeni o ocenň, na ile uczňszczanie na korepetycje 

lub do szkoğy jňzykowej pomogğo im w poprawie znajomoŜci jňzyka. Szczeg·ğowe 

odpowiedzi przedstawione zostağy na wykresie 2.  
 

 
 

Wykres 2. Wpğyw korepetycji i zajňĺ w szkole jňzykowej na poprawň poziomu jňzyka angielskiego 

i jňzyka niemieckiego.  
ťr·dğo: opracowanie wğasne. 
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WiňkszoŜĺ odpowiedzi wskazuje na to, Ũe dodatkowe zajňcia majŃ pozytywny 

wpğyw i pomagajŃ uczniom w pogğňbianiu wiedzy oraz rozwoju swych umiejňtnoŜci. 

Dodatkowo, osoby uczňszczajŃce na korepetycje zostağy poproszone o udzielenie 

odpowiedzi na pytanie: ĂCzy rozwiŃzujesz z korepetytorem zadania domowe?ò. WŜr·d 

os·b chodzŃcych na korepetycje z jňzyka angielskiego padağy nastňpujŃce odpowiedzi: 

Ăzawszeò (37 os·b), Ăczasamiò (54 osoby), Ărzadkoò (58 os·b) oraz Ănigdyò (85 os·b), 

poŜr·d os·b biorŃcych korepetycje z jňzyka niemieckiego ï Ăzawszeò (2 osoby), Ăczasamiò 

( 5 os·b), Ărzadkoò ( 6 os·b) i Ănigdyò (8 os·b), a pozostali badani odm·wili  odpowiedzi 

na to pytanie. Fakt, Ũe spora czňŜĺ respondent·w rozwiŃzuje z korepetytorem zadania 

domowe, nie powinien budziĺ zdziwienia lub oburzenia, o ile oczywiŜcie korepetytor 

nie rozwiŃzuje zadaŒ za ucznia, tylko mu w nich pomaga lub koryguje ewentualne bğňdy. 

Warto wspomnieĺ o sporej grupie respondent·w (65%), kt·ra zadeklarowağa, Ũe 

nie uczňszcza ani na korepetycje, ani do szkoğy jňzykowej. Znaczna czňŜĺ z nich nie 

wyklucza jednak takiego zamiaru w kolejnym roku. WiňkszoŜĺ tych respondent·w nie 

czuje potrzeby uczňszczania na zajňcia dodatkowe (58%). Kolejna czňŜĺ deklaruje brak 

czasu (31%), spowodowany duŨŃ iloŜciŃ godzin lekcyjnych oraz czasem spňdzanym na 

dojazdy do szkoğy. Zdaniem czňŜci respondent·w brak czasu spowodowany jest takŨe naukŃ 

w szkole na drugŃ zmianň, kt·ra uniemoŨliwia uczňszczanie na zajňcia dodatkowe. Do 

innych powod·w naleŨŃ takŨe brak chňci (6%) i brak pieniňdzy (2% respondent·w). 

CzňŜĺ respondent·w odm·wiğa odpowiedzi na to pytanie.  

W grupie respondent·w, kt·ra zadeklarowağa brak potrzeby uczňszczania na zajňcia 

dodatkowe, 21% uczni·w oceniğo wğasny poziom wiedzy z jňzyka angielskiego jako 

Ăbardzo wysokiò, 30% - Ăwysokiò, 19% - Ăprzeciňtnyò, 5% - Ăsğabyò i 1% - Ăbardzo 

sğabyò. Pozostali respondenci odm·wili odpowiedzi na te pytania.  

 

4. Ocena jakoŜci nauczania jňzyk·w obcych w szkoğach 

Respondenci udzielili r·wnieŨ odpowiedzi na pytanie dotyczŃce jakoŜci nauczania 

w szkoğach ponadpodstawowych, do kt·rych uczňszczajŃ. Zar·wno respondenci 

uczňszczajŃcy na korepetycje z jňzyk·w obcych, jak i do szk·ğ jňzykowych, w wiňkszoŜci 

oceniali poziom nauczania tych przedmiot·w w szkole jako Ăwysokiò lub Ăbardzo wysokiò. 

Szczeg·ğowe dane zostağy przedstawione na wykresie 3.  
 

 
Wykres 3. Ocena poziomu nauczania jňzyka w szkole przez respondent·w uczňszczajŃcych na 

korepetycje i do szk·ğ jňzykowych ï jňzyk angielski i jňzyk niemiecki.  
ťr·dğo: opracowanie wğasne. 
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Respondenci uczňszczajŃcy na korepetycje i do szk·ğ jňzykowych wysoko oceniajŃ 

poziom nauczania we wğasnych szkoğach. Dotyczy to zar·wno os·b, kt·re deklarujŃ 

swoje wğasne umiejňtnoŜci jako sğabe, jak i tych, kt·re oceniajŃ siň przeciňtnie i wysoko. 

 

5. Kim sŃ korepetytorzy  

Respondenci udzielili teŨ odpowiedzi na pytanie dotyczŃce os·b udzielajŃcych 

korepetycji z jňzyka angielskiego i niemieckiego. Z ich odpowiedzi wynika, Ũe wiňkszoŜĺ 

uczni·w (prawie 60%) uczňszcza na korepetycje do nauczycieli z innych szk·ğ. DrugŃ 

pod wzglňdem liczby wskazaŒ grupň korepetytor·w stanowiŃ nauczyciele z uczelni 

(19%) i studenci (15%).  

Korepetycje gğ·wnie odbywajŃ siň u korepetytora (70% wskazaŒ), w domu ucznia 

(21% wskazaŒ) lub online (9% wskazaŒ). 

  

6. Koszty korepetycji i zajňĺ w szkoğach jňzykowych 

Kolejnym waŨnym aspektem jest kwestia koszt·w zwiŃzanych z edukacjŃ 

nieformalnŃ, co zostağo to przedstawione na poniŨszych wykresach. Warto zaznaczyĺ, 

Ũe informacje zawarte w tabelach mogŃ nie byĺ reprezentatywne, poniewaŨ czňŜĺ uczni·w 

nie zgodziğa siň na podanie tych informacji.  

 

 
Wykres 4. Ceny korepetycji z jňzyka angielskiego i niemieckiego (za godzinň).  
ťr·dğo: opracowanie wğasne. 

 

BiorŃc pod uwagň czňstotliwoŜĺ korzystania z korepetycji z jňzyka angielskiego 

i niemieckiego, wiňkszoŜĺ respondent·w wskazywağa odpowiedŦ Ăraz w tygodniuò 

(80% odpowiedzi). Wynika z tego, Ũe wiňkszoŜĺ rodzic·w wydaje na korepetycje swoich 

dzieci Ŝrednio kilkaset zğotych miesiňcznie. W przypadku niekt·rych rodzin kwota ta 

znaczŃco roŜnie, poniewaŨ ï jak wspomniano wczeŜniej ï 1/3 uczni·w uczňszczajŃcych 

na korepetycje z jňzyka angielskiego uczňszcza r·wnieŨ na korepetycje z matematyki. 

Niejednokrotnie zatem uczňszczanie na korepetycje stanowi spory wydatek w budŨecie 

domowym; moŨe r·wnieŨ prowadziĺ do pytaŒ zwiŃzanych z zarobkami korepetytor·w 

i kontroli pğaconych przez nich podatk·w (Putkiewicz, 2005).  

Deklarowane przez respondent·w koszty uczňszczania na zajňcia do szkoğy 

jňzykowej zostağy przedstawione na wykresie 5. 
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Wykres 5. Ceny lekcji w szkole jňzykowej (za godzinň).  
ťr·dğo: opracowanie wğasne. 

 

Z powyŨszego wykresu wynika, Ũe 34% uczni·w uczŃcych siň jňzyka angielskiego 

w szkole jňzykowe deklaruje, Ũe cena lekcji wynosi powyŨej 35 zğotych za godzinň. 

Dane te mogŃ budziĺ wŃtpliwoŜci, gdyŨ po analizie oferty szk·ğ jňzykowych w Nowym 

SŃczu, okazuje siň, Ũe przeciňtna cena lekcji to kilkanaŜcie zğotych za godzinň. BiorŃc pod 

uwagň fakt, Ũe czňsto zajňcia w szkoğach jňzykowych prowadzone sŃ przez 2 godziny 

lekcyjne, moŨna przypuszczaĺ, Ũe respondenci podali kwotň za 90-minutowy blok 

zajňĺ. 

 
7. Wyb·r kierunku studi·w 

W odpowiedziach na pytania dotyczŃce planowanego wyboru kierunku studi·w, 

wiňkszoŜĺ respondent·w wybrağa odpowiedŦ Ănauki techniczneò (26%). Pozostali 

wybierali kolejno nauki spoğeczne (25%), medyczne (10%) oraz humanistyczne (5%). 

34% respondent·w nie podağo kierunku studi·w, stŃd nie wiadomo, czy uczniowie 

ci nie podjňli jeszcze decyzji, czy teŨ w og·le nie planujŃ podjňcia studi·w. Z badaŒ 

wynika, Ũe zainteresowanie uczni·w studiami jňzykowymi jest niewielkie (ok. 1% 

respondent·w). 

JeŨeli chodzi o zainteresowanie studiami w Akademii Nauk Stosowanych  

w Nowym SŃczu, odpowiedzi respondent·w zostağy zawarte na wykresie 6.  
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Wykres 6. Odpowiedzi respondent·w dotyczŃce zamiaru studiowania w Akademii Nauk 

Stosowanych w Nowym SŃczu.  
ťr·dğo: opracowanie wğasne. 

 

Z analizy wykresu wynika, Ũe wiňkszoŜĺ respondent·w nie planuje podjŃĺ studi·w 

w Akademii Nauk Stosowanych lub teŨ nie podjňğa jeszcze decyzji. Jest to w peğni 

uzasadnione, zwaŨywszy na fakt, Ũe 64% uczni·w w chwili ankietowania uczňszczağo 

do I lub II  klasy szkoğy ponadpodstawowej, moŨna przypuszczaĺ, Ũe nie majŃ jeszcze 

sprecyzowanego kierunku studi·w, ani tym bardziej uczelni, na kt·rej zamierzajŃ 

studiowaĺ.  

 

8. Oczekiwania respondent·w wobec studi·w jňzykowych 

Ostatnie pytanie dotyczyğo oczekiwaŒ respondent·w wobec studi·w jňzykowych 

(filologicznych lub lingwistycznych). Pojawiağy siň tu gğ·wnie wypowiedzi dotyczŃce 

wysokiego poziomu nauczania i nauka jňzyka na bardzo wysokim poziomie. Bardzo 

istotnŃ kwestiŃ byğa teŨ praktycznoŜĺ nauczanych treŜci i ich przydatnoŜĺ w p·Ŧniejszym 

Ũyciu zawodowym (Ăchciağbym zdobyĺ umiejňtnoŜci, dziňki kt·rym znajdň dobrze 

pğatnŃ i odpowiadajŃcŃ moim potrzebom pracňò). Oczekiwania respondent·w zwiŃzane 

byğy r·wnieŨ z wysoko wykwalifikowanŃ kadrŃ oraz miğŃ atmosferŃ podczas zajňĺ 

i  dobrym kontaktem wykğadowc·w ze studentami. Respondenci wskazywali r·wnieŨ na 

potrzebň zgğňbiania wiedzy dotyczŃcej kultury i tradycji danego kraju (Ăperfekcyjna 

znajomoŜĺ jňzyka, kultury i obyczaj·wò). CzňŜĺ wypowiedzi dotyczyğa oczekiwaŒ 

zwiŃzanych z moŨliwoŜciŃ wyjazd·w i praktyk zagranicznych. Pojawiağy siň teŨ inne 

odpowiedzi, np. dotyczŃce nauki ciekawostek o jňzyku, poznania literatury obcojňzycznej 

czy nauki tğumaczeŒ. 
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Wykres 7. Oczekiwania respondent·w wobec studi·w jňzykowych (filologicznych i lingwistycznych).  
ťr·dğo: opracowanie wğasne. 

 

Obecne kierunki studi·w w Wydziale Nauk Humanistycznych w Akademii Nauk 

Stosowanych w Nowym SŃczu co do zasady odpowiadajŃ tym oczekiwaniom. Podlega 

to stağemu monitorowaniu poprzez konsultacje ze studentami oraz przeglŃd, ocenň  

i doskonalenie program·w studi·w. 

 
Podsumowanie 

Przeprowadzone badania sondaŨowe pozwoliğy na uzyskanie odpowiedzi na 

postawione problemy badawcze. NajwaŨniejszy problem badawczy dotyczyğ motyw·w 

korzystania z edukacji nieformalnej, czyli uczňszczania na korepetycje i do szk·ğ 

jňzykowych. Na podstawie przeprowadzonych badaŒ moŨna wysnuĺ wniosek, Ũe gğ·wnym 

motywem jest chňĺ pogğňbiania wğasnej wiedzy przez dobrych i bardzo dobrych uczni·w, 

lepsze przygotowanie do egzamin·w, a w dalszej kolejnoŜci koniecznoŜĺ nadrobienia 

zalegğoŜci przez uczni·w ze sğabszŃ wiedzŃ i umiejňtnoŜciami. 

Ponoszone przez rodzic·w koszty zwiŃzane z edukacjŃ nieformalnŃ to kolejne 

zagadnienie. BiorŃc pod uwagň, Ũe korepetycje lub zajňcia w szkole jňzykowej odbywajŃ 

siň zazwyczaj raz lub 2 razy w tygodniu, przeciňtnie rodzice wydajŃ miesiňcznie kilkaset 

zğotych na dodatkowe ksztağcenie swoich dzieci. 

Celem badaŒ byğo teŨ zdiagnozowanie zainteresowania studiami filologicznymi 

i lingwistycznymi oraz wyciŃgniňcie wniosk·w majŃcych sğuŨyĺ do ewentualnego 

doskonalenia program·w studi·w na tych kierunkach. Badania pokazağy, Ũe spora czňŜĺ 

uczni·w nie ma jeszcze sprecyzowanego kierunku studi·w. Warto wiňc zachňcaĺ ich do 

nauki jňzyk·w obcych i pokazywaĺ, jak waŨna jest ich znajomoŜĺ we wsp·ğczesnym Ŝwiecie. 
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ZağŃcznik: Tekst ankiety 

 

 
    

 

  

 

 

 

 

Nauka jňzyk·w obcych w pozaformalnym systemie ksztağcenia  

na przykğadzie uczni·w szk·ğ ponadpodstawowych 

 

 

 

 

Szanowni PaŒstwo, 

 

 Bardzo dziňkujň za udziağ w ANONIMOWYCH  badaniach. Badanie sğuŨy celom naukowym. 

Bardzo proszň o rzetelnie udzielanie odpowiedzi na pytania, co przeğoŨy siň na lepszŃ jakoŜĺ badaŒ. 

 

 

Instrukcja: w tabelach w poszczeg·lnych kom·rkach naleŨy wpisaĺ znak X 

 

1. Wybierz jednŃ z opcji, kt·ra dotyczy twojej obecnej sytuacji: 

a) Nie korzystam z zajňĺ dodatkowych ï odpowiedz na pytanie 2, a nastňpnie przejdŦ do 

strony 5 i 6 (PYTANIA DLA WSZYSTKICH)  

b) Chodzň na zajňcia dodatkowe do szkoğy jňzykowej ï odpowiedz na pytania ze strony 2, 

a nastňpnie przejdŦ do stron 5 i 6 (PYTANIA DLA WSZYSTKICH) 

c) Chodzň na korepetycje (z jednego lub wiňcej przedmiot·w) ï odpowiedz na pytania ze 

strony 3 i 4, a nastňpnie przejdŦ do strony 5 i 6 (PYTANIA DLA WSZYSTKICH) 

 

2. Opisz kr·tko, dlaczego nie korzystasz z dodatkowych zajňĺ? (1) 
 

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé. 

 

 

 

 

 

 

 

 

 

 

 

 

 
........................................................................... 

Data badania 
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SZKOĞA JŇZYKOWA 

 

3. Opisz kr·tko, dlaczego uczňszczasz do szkoğy jňzykowej? (1) 

ééééééééééééééééééééééééééééééééééééééééé 

 

4. Ile godzin zajňĺ masz tygodniowo w szkole jňzykowej? 
 

 Jňzyk 2 godziny (1) 3 godziny (2) 4 godziny (3) 5 godzin i wiňcej (4) 

2 Jňzyk angielski     

3 Jňzyk niemiecki     

4 Inny jňzyk, jaki?      

 

5. Zajňcia mogŃ byĺ realizowane na miejscu lub online. Zaznacz, w jakiej formie korzystasz z zajňĺ  

w szkole jňzykowej .  
 

 Jňzyk W szkole jňzykowej (1) Online (2) W szkole jňzykowej i online (3) 

1 Jňzyk angielski    

2 Jňzyk niemiecki    

3 Inny jňzyk, jaki?     

 

 

6. Zajňcia w szkole jňzykowej ğŃczŃ siň z ponoszonymi przez rodzic·w kosztami. Wybierz odpowiedzi 

dotyczŃce koszt·w (podaj przeciňtnŃ cenň za godzinň lekcyjnŃ): 
 

 
Jňzyk 

PoniŨej 15 zğ 

(1) 

Od 15 do 

20 zğ (2) 

Od 20 do 

25 zğ (3) 

Od 25 do 

30 zğ (4) 

Od 30 do 

35 zğ (5) 

PowyŨej 35 zğ 

(6) 

1 Jňzyk angielski       

2 Jňzyk niemiecki       

3 Inny jňzyk, jaki?        

 

7. Szkoğa jňzykowa jest opğacana (11) 
 

Got·wkŃ Ǐ Przelewem Ǐ KartŃ pğatniczŃ/kredytowŃ Ǐ  

 

8. W jakim stopniu uczňszczanie do szkoğy jňzykowej wpğynňğo na poprawň Twoich wynik·w w nauce? 
 

 Jňzyk 
W bardzo 

duŨym stopniu 

(1) 

W duŨym 

stopniu  

(2) 

W mağym 

stopniu  

(3) 

W bardzo 

mağym stopniu 

(4) 

Trudno 

powiedzieĺ 

(5) 

Nie dotyczy 

(6) 

1 Jňzyk angielski       

2 Jňzyk niemiecki       

3 Inny jňzyk, jaki?        

 

9. Jak siň nazywa szkoğa jňzykowa, do kt·rej uczňszczasz? (15) 
Prime English School w Nowym SŃczu Ǐ  

Perfect English w Nowym SŃczu Ǐ 

My English School w Nowym SŃczu Ǐ 

Scola w Nowym SŃczu Ǐ 

English Plus w Nowym SŃczu Ǐ 

Inna, jaka? éééééééééééééééééééé 

 

10. Kto zdecydowağ o tym, byŜ chodziğ do szkoğy jňzykowej (zaznacz wğaŜciwe) (16) 
 

Ty sam Ǐ Rodzice Ǐ Inne osoby, kto? éééééééééééééé 

 

11. W jaki spos·b znalazğeŜ szkoğň jňzykowŃ? (zaznacz wğaŜciwe) (17) 
 

 Z polecenia Ǐ   Z ogğoszenia Ǐ   Wskazanie rodzic·w Ǐ  

  

Inaczej, jak? 

ééééééééééééééééééééééééééééééééééééé.. 
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KOREPETYCJE  
 

12. Proszň, zaznacz, z kt·rych wymienionych poniŨej zajňĺ pozaszkolnych korzystasz bŃdŦ w ciŃgu 

ostatnich 3 latach korzystağaŜ(eŜ)? 
 

 Przedmiot Tak (1) Nie (2) 

1 Matematyka   

2 Jňzyk polski    

3 Jňzyk angielski   

4 Jňzyk niemiecki   

5 Inny jňzyk   

6 Fizyka   

7 Chemia   

8 Informatyka   

9 Inne, jakie?   
 

13. Opisz kr·tko, dlaczego korzystasz z dodatkowych zajňĺ? (10) 
 

ééééééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééééééé 
 

14. Korepetycje mogŃ byĺ realizowane z r·ŨnŃ czňstotliwoŜciŃ. Wybierz odpowiedzi dotyczŃce tego, 

jak czňsto z nich korzystasz tylko dla tych przedmiot·w, kt·rych siň uczysz dodatkowo: 
 

 Przedmiot Raz na dwa tygodnie (1) Raz w tygodniu (2) Dwa razy w tygodniu (3) R·Ũnie (4) 

1 Matematyka     

2 Jňzyk polski      

3 Jňzyk angielski     

4 Jňzyk niemiecki     

5 Inny jňzyk     

6 Fizyka     

7 Chemia     

8 Informatyka     

9 Inne, jakie?     
  

15. Korepetycje mogŃ byĺ realizowane w r·Ũnych miejscach. Wybierz odpowiedzi dotyczŃce miejsca 
tylko dla tych przedmiot·w, kt·rych siň uczysz dodatkowo: 

 

 Przedmiot U korepetytora (1) U mnie w domu (2) Online (3) Nie dotyczy (4) 

1 Matematyka     

2 Jňzyk polski      

3 Jňzyk angielski     

4 Jňzyk niemiecki     

5 Inny jňzyk     

6 Fizyka     

7 Chemia     

8 Informatyka     

9 Inne, jakie?     
 

16. Korepetycje ğŃczŃ siň z ponoszonymi przez rodzic·w kosztami. Wybierz odpowiedzi dotyczŃce 
koszt·w korepetycji tylko dla tych przedmiot·w, kt·rych siň uczysz dodatkowo (cena za godzinň): 

 

 
Przedmiot 

PoniŨej 30 zğ 

(1) 

Od 30 do  

40 zğ (2) 

Od 40 do  

50 zğ (3) 

Od 50 do  

60 zğ (4) 

Od 60 do  

70 zğ (5) 

PowyŨej  

70 zğ (6) 

1 Matematyka       

2 Jňzyk polski        

3 Jňzyk angielski       

4 Jňzyk niemiecki       

5 Inny jňzyk       

6 Fizyka       

7 Chemia       

8 Informatyka       

9 Inne, jakie?       
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17. Korepetycje sŃ prowadzone przez r·Ũne osoby. Wybierz odpowiedzi dotyczŃce os·b prowadzŃcych 
korepetycje tylko dla tych przedmiot·w, z kt·rych siň uczysz dodatkowo 
 

 

Przedmiot 

Nauczyciel z 

innej szkoğy 

(1) 

Nauczyciel 

z mojej 

szkoğy (2) 

Nauczyciel  

z uczelni 

wyŨszej (3) 

Student 

(4) 

Trudno 

powiedzieĺ 

(5) 

Nie 

dotyczy 

(6) 

1 Matematyka       

2 Jňzyk polski        

3 Jňzyk angielski       

4 Jňzyk niemiecki       

5 Inny jňzyk       

6 Fizyka       

7 Chemia       

8 Informatyka       

9 Inne, jakie?       

 

18. W jakim stopniu korepetycje wpğynňğy na poprawň Twoich wynik·w w nauce? (odpowiedz tylko 
dla przedmiot·w, z kt·rych bierzesz korepetycje) 
 

 

Przedmiot 

W bardzo 

duŨym 

stopniu (1) 

W duŨym 

stopniu 

(2) 

W mağym 

stopniu 

(3) 

W bardzo 

mağym 

stopniu (4) 

Trudno 

powiedzieĺ 

(5) 

Nie 

dotyczy 

(6) 

1 Matematyka       

2 Jňzyk polski        

3 Jňzyk angielski       

4 Jňzyk niemiecki       

5 Inny jňzyk       

6 Fizyka       

7 Chemia       

8 Informatyka       

9 Inne, jakie?       

 

19. Jak czňsto w ramach korepetycji rozwiŃzujesz z korepetytorem zadania domowe? 
 

 Przedmiot Zawsze (1) Czasami (2) Rzadko (3) W og·le (4) Nie dotyczy (5) 

1 Matematyka      

2 Jňzyk polski       

3 Jňzyk angielski      

4 Jňzyk niemiecki      

5 Inny jňzyk      

6 Fizyka      

7 Chemia      

8 Informatyka      

9 Inne, jakie?      

 
20. Kto zdecydowağ o tym, byŜ korzystağ z korepetycji (zaznacz wğaŜciwe) (65) 

 

Ty sam Ǐ Rodzice Ǐ Inne osoby, kto? éééééééééééééé 

 

21. W jaki spos·b znalazğeŜ korepetytor·w? (zaznacz wğaŜciwe) (66) 

 Z polecenia Ǐ   Z ogğoszenia Ǐ   Wskazanie rodzic·w Ǐ  

Inaczej, jak? 

ééééééééééééééééééééééééééééééééééééé.. 
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PYTANIA DLA WSZYSTKICH  
 

22. Proszň wskazaĺ swojŃ pğeĺ (18) 

Kobieta Ǐ  MňŨczyzna Ǐ 

 

23. Proszň podaj klasň, do kt·rej uczňszczasz (19) 

 Pierwsza Ǐ Druga Ǐ Trzecia Ǐ Czwarta Ǐ PiŃta Ǐ 

 

24. Proszň podaj kod pocztowy Twojego miejsca zamieszkania (20) 

 

ééééééééééééé 

 

25. Proszň dokonaj samooceny. Jako uczennica/uczeŒ Ăjestem z danego przedmiotuéò: 
 

 Przedmiot 
Bardzo 

dobry/dobra (1) 

Dobry/dobra 

(2) 

Przeciňtny/ 

przeciňtna (3) 

Sğaby/sğaba 

(4) 

Niedostateczny/ 

niedostateczna (5) 

1 Matematyka      

2 Jňzyk polski       

3 Jňzyk angielski      

4 Jňzyk niemiecki      

5 Inny jňzyk      

6 Fizyka      

7 Chemia      

8 Informatyka      

 

26. Proszň dokonaj oceny jakoŜci nauczania poszczeg·lnych przedmiot·w w Twojej szkole: 
 

 Przedmiot 
Bardzo wysoki 

poziom (1) 

Wysoki 

poziom (2) 

Przeciňtny 

poziom (3) 

Sğaby 

poziom (4) 

Bardzo sğaby 

poziom (5) 

1 Matematyka      

2 Jňzyk polski       

3 Jňzyk angielski      

4 Jňzyk niemiecki      

5 Inny jňzyk      

6 Fizyka      

7 Chemia      

8 Informatyka      

 

27. Jaki kierunek studi·w planujesz podjŃĺ? (37) 

Nauki techniczne (np. informatyka, mechanika, elektronika) Ǐ 

Nauki spoğeczne (np. ekonomia, pedagogika, socjologia, psychologia) Ǐ 

Nauki medyczne (np. kierunek lekarski, pielňgniarstwo, ratownictwo medyczne) Ǐ 

Nauki humanistyczne (np. filologia obca, historia, filozofia) Ǐ 

Inne, jakie? ééééééééééééééé.. Ǐ 
 

28. JeŨeli masz juŨ okreŜlony kierunek studi·w, podaj jego nazwň oraz uczelniň, w kt·rej 

chciağbyŜ studiowaĺ: (38) 
 

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

 



Neophilologica Sandeciensia 15 

 

 

- 33 - 

29. Zağ·Ũmy hipotetycznie, Ũe zdecydowağe(a)Ŝ siň na podjňcie studi·w filologicznych (np. filologia 

angielska, lingwistyka dla biznesu, filologia niemiecka, filologia wschodniosğowiaŒska itp.). 

Czego oczekiwağbyŜ od takich studi·w, jakich umiejňtnoŜci chciağbyŜ siň nauczyĺ? Spr·buj 

wskazaĺ jakieŜ konkretne oczekiwania, wobec tego typu studi·w. (39) 
 

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

 

30. Czy bierzesz pod uwagň rozpoczňcie studi·w w PaŒstwowej WyŨszej Szkole Zawodowej 
w Nowym SŃczu? (40) 

 

Tak Ǐ Nie Ǐ Trudno powiedzieĺ Ǐ  
 

 

 JeŨeli tak, to na jakim kierunku studi·w? (41) 

 

ééééééééééééééééééééééééééééééééééééé 

 

 

DZIŇKUJŇ BARDZO ZA UDZIAĞ W BADANIACH 
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Alicja FYDA  
Akademia Nauk Stosowanych w Nowym SŃczu 

 

L2 VOCABULARY ACQUISITION: TRADITIONAL  

VS. COMPUTER-ASSISTED LANGUAGE LEARNING  
 

 
Summary 

The aim of this article has been to present which methods of L2 vocabulary acquisition 

are more effective. The research included learning vocabulary using two methods. One of them 

was traditional way of learning, i.e. a word list, and the second method which was using a Webquest. 

The purpose of this study was to investigate which method was more effective in vocabulary 

acquisition and to see whether Webquests foster the learning process studentsô autonomy. 

 

Streszczenie 

Celem niniejszego artykuğu jest przedstawienie, jakie metody przyswajania sğownictwa 

w jňzyku angielskim jako drugim jňzyku sŃ bardziej efektywne. Badanie sprowadzağo siň do 

uŨycia dw·ch metod ï listy sğ·wek jako metody najlepiej znanej uczniom oraz Webquestô·w 

ï jednego z narzňdzi, jakie oferuje CALL. Zadaniem tego badania byğo sprawdzenie, kt·ra z dw·ch 

metod jest bardziej efektywna oraz czy Webquestôy uğatwiajŃ i urozmaicajŃ uczenie siň sğ·wek, 

jak r·wnieŨ czy rozwijajŃ autonomiň uczni·w. 

 

 

Introduction  

David Wilkins said: ñWithout grammar very little can be conveyed, without 

vocabulary nothing can be conveyedò (Wilkins, 1972, p. 111). Clearly, there are some 

reasons to treat vocabulary as valuable and necessary. Firstly, it is worth remembering 

that teachers choose those words to teach and to be learnt by students that can be useful 

in everyday life and in practising other skills. Secondly, vocabulary should be seen as 

important because it is needed in receptive and productive language use. Students may 

know some vocabulary items but without putting it into use (i.e. exercises) they forget 

it or use it in a wrong way. For instance, vocabulary knowledge is necessary in reading 

comprehension (Chall, 1958). What is more, there are plenty of ways to teach and to 

learn vocabulary. If a teacher or a learner is not satisfied with one method it does not 

mean that he or she should ignore all other ways (Nation, 1990, pp. 1-2). Teachers should 

remember that their goal is to enrich learnersô vocabulary.  

Most books and language courses are planned around grammar because it is seen 

as more productive. Now, more and more books concentrate on vocabulary because of 

two implementations. The first one is a lexical syllabus. This kind of syllabus is based 

on vocabulary and its main benefit is that it stresses utility ï students learn words that 

are frequent because they are the most valuable to know. The second implementation ï 

lexical chunks ï contain more than one word, e.g. phrasal verbs, idioms, collocations. 

(Thornbury, 2002, p. 14). These two applications indicate that vocabulary is now perceived 

as a separate part of language that needs to be taught systematically. 
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Students have dissimilar learning styles and if something works for one of them 

it does not mean that it will work for another person. There are many techniques and 

methods of learning new vocabulary items. Each of them offers a different kind of support 

for learners and for teachers.  

The most significant strategy of learning vocabulary is guessing from context 

(Nation, 1990, p. 6). Guided practice with this way encourages students to learn independently. 

Honeyfield (1977) proposes three types of exercises to practice this method: a cloze exercise 

where learners have to fill the gaps with the context word, a multiple-choice task where 

the answers for the meaning or for the clues which give the meaning are provided and 

a context-enrichment activity where the information is gradually revealed. Paraphrasing 

and using word parts also inspires learners to be self-sufficient. Another technique that 

is worth mentioning is repetition. Depending on how often learners repeat words, this 

way helps them to memorize words faster and for a longer period of time (Nation, 2001, 

pp. 74-81). Sometimes when students discover the meaning of a new word they want to 

make an additional effort to remember it. The mnemonic technique ï the keyword 

technique is effective while learning a second language. The students hears a new word 

in the second language and they try to find in their first language the word or a phrase 

that sounds similar and this is the keyword. When the learner hears the word next time 

he or she will recall it (Nation, 1990, pp. 166-167; Pressley, Levin, Miller, 1982). There 

are also strategies that help teachers communicate the meaning of words. Using real objects, 

actions, pictures and diagrams is a valid method because students see the meaning literally 

and directly. That is why words taught in this way are more likely to be remembered. 

Using translation in the first language or into the second language is one of the fastest 

methods and the most suitable when some incidental vocabulary appears during a lesson. 

It is economical, however it may not be memorable. To help students with learning 

vocabulary, the teacher may provide some synonyms, antonyms, games and activities. 

Computers play a significant role in peopleôs lives, they have become fixtures in 

many homes but they also enhance the learning process in and outside the classroom. 

Computer-Assisted Language Learning (CALL) can be defined as an approach which uses 

computer technology to improve language acquisition (Beatty, 2010). It is an innovative 

way of presenting language to students as they mostly learn using traditional methods 

applied in the classroom. According to Davis (2006), using technology motivates students, 

it increases their eagerness to learn foreign languages and provides learners with the 

opportunity of dealing with different skills when they feel they need more.  

There are many e-learning platforms that can be used by teachers, a lot of online 

activities and programs. In schools there is one problem ï there is no time to focus on 

CALL since it is time-consuming and teachers have to stick to the curriculum. There is 

also a solution to that ï teachers may apply CALL in the learning process as an additional 

work at home for students or they can easily find extra material themselves. Gajek 

(2004) claims that it may be a challenge for teachers to prepare or create web-based courses. 

Apart from the fact that it is time-consuming, it is also difficult to fulfill an individual 

studentôs needs. Each learner has a different attitude towards language learning and not 

everyone needs more materials and exercises. Gajek added that CALL brings together 

family, social and vocational life with the need of learning languages and recognizing 

different cultures. Additionally, she states that teaching a foreign language differs from 

teaching other school subjects because of cultural aspects and as far as online courses 
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are concerned a teacher is a source of language and not of a content. Teachers should be 

able to use computer applications and Internet tools themselves, they should provide 

students with the clear instruction of how and what learners are expected to do and to 

be models for them.  

Joy Egbert (2006) in his paper claims that there are several roles of CALL included 

in language acquisition. The first one is to gain education goals by learners since there 

is a need of knowledge to communicate and to think critically. According to the author, 

communication and critical thinking help learners to develop their autonomy and to 

become more eager to socialize with other people since they have no barrier to talk and 

to say aloud what they think. CALL enables students to work at their own pace. They 

do not have to speed up because other learners have finished the exercise. Information 

that is present in the CALL materials can be retrieved and students can do tasks many 

times. When they feel they master what they want and they achieve their goal ï they can 

move to a new topic. The fact that learners can work at their own pace makes them feel 

satisfied as they have control over their language progress. The second role is to enhance 

traditional methods of learning and to fulfill studentsô needs. Learners are familiar with 

a wide range of learning strategies and in this variety they can choose the most suitable 

for them. What is worth mentioning, students use CALL materials in their environment. 

Learners sometimes are not eager to participate in the classroom, they are not active 

because they are afraid of making mistakes. Computers give an opportunity of learning 

in silence and alone. Another benefit of using CALL is increased motivation that was 

mentioned in the first paragraph. Motivation is considered as the most important factor 

as far as language learning is concerned (Gardner, 1983). Because of this aspect students 

put more effort in it and their second language performance is better.  

The next advantage of CALL is that it offers access to information. CALL programs 

and the Internet provide learners with more materials. In the classroom students may 

feel overloaded with too much information and they simply sit until the end of the 

lesson. With CALL there is no such problem since it allows to have a break and to absorb 

new material. Students have a possibility to come back to the place they have finished 

or to start again. CALL also promotes non-traditional features. Learners are accustomed 

to traditional ways of teaching and learning whereas CALL offers many different types 

of exercises that will maintain studentsô interest and avoid the boredom implemented in 

the classroom (Fotos, Browne, 2004).  

Having in mind what the goals and benefits are, CALL may be seen as an attractive 

tool that facilitates language acquisition. Students use computers almost every day and 

they are accustomed to it. That is the reason why teachers decide to implement technology 

into the learning and teaching procedure. Egbert (2006) emphasizes that using CALL 

cannot function as a full replacement of a teacher, but as an additional support. Thus, it 

is important to select those areas that may have effective results in language acquisition 

and to adjust its form to studentsô needs.  

 

1. Aims of the study 

Vocabulary is the part of English language that plays a significant role since 

without words it is impossible to convey the message in the second language. This skill 

requires from students the willingness to learn new things and also to form a habit of 

learning systematically. This is why the main aim of the study was to introduce students 
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to the new method of learning, i.e. CALL, especially to Webquests and to examine the 

influence of using them in vocabulary acquisition. Besides, this research also focuses on 

learnersô attitude towards vocabulary learning and on developing their autonomy since 

they mainly learn at home by using materials given by the teacher.  

 The study was conducted in order to answer the research questions listed below: 

1) Does implementing CALL enhance second language learning? 

2) Do Webquests foster studentsô vocabulary acquisition? 

3) Do they help in developing learnersô autonomy? 

4) How do students feel about learning vocabulary through word lists and Webquests? 

 The research was inspired by many studies that concentrated on the influence of 

using CALL in language learning. CALL offers many applications that enhance and 

facilitate the development of the second language proficiency. Webquest, the tool that 

was used in the study, is treated as the most complex in terms of diversification of tasks 

that can be implemented into the learning process and the most effective since students 

are accustomed to using computers and the Internet. 

 

2. Subjects 

The subjects were students of a primary school in RoŨn·w. There were ninety-two 

participants divided into three classes. The first class (the 6th grade) consists of thirty-four 

students at the age between 12 and 13 years old, the second class (the 7th grade) of twenty- 

-eight learners at the age of 13 and 14 and the third class (the 8th grade) of thirty students 

at the age of 14 and 15 years old. Learners were not divided into groups according to the 

proficiency level but according to the age. All students had been studying English as their 

second language since the very beginning of the primary school and they took part in 

the research voluntarily. Furthermore, students were assessed and evaluated accordingly 

to the results they achieved from the tests.  

 

3. Procedure 

The approach that was used in this study was action research which is defined as 

a method implemented to see the progress and as a solution to the problem that occurred 

during the learning process. This type of research involves studentsô active participation 

in order to solve and to improve the problem that exists (Nunan, 1992, pp. 17-19). The idea 

of action research includes three steps: planning, action and discussing the results.  

The conducted study examines a problem of vocabulary development in the secondary 

school. There were two methods applied in this study. The first one was a word list as 

a tool which students know best because they mainly use this to learn vocabulary items. 

The second tool was the implementation of CALL and Webquests. This method was new 

for learners since they use computers and the Internet at home but not directly to learn 

vocabulary.  

The research lasted for two months because of the fact that teacher has to stick to 

the curriculum and coursebooks used by learners included one vocabulary section in one 

chapter. The study consisted of four parts. The first one was done during the pilot lesson. 

It was a survey that verified studentsô general beliefs about their second language vocabulary. 

It included eight multiple choice questions and the learnersô task was to circle the answer 

they agree with.  
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The second part included lessons with the presentation of vocabulary items 

listed in the coursebook and doing exercises that belonged to this section and were 

accessible there. Students from Class 1 use Steps in English VI and students from 

Class 2 utilize Steps in English VII. Those publications are from Oxford University 

Press. Learners from the Class 3 use Repetytorium ·smoklasisty and the publisher 

is Express Publishing.  

The third part of the study encompassed studying English vocabulary at home. 

After each lesson that focused on vocabulary section students were given word lists as 

a traditional way of learning which included vocabulary items from the coursebooks. 

The word lists were enlarged by words that were related to the given topic. The second 

tool they were provided with was Webquest as a more innovative way of dealing with 

words. The pilot lesson was devoted not only to the survey but also to the presentation 

of what are Webquests because none of them knew this term. As an example, the teacher 

showed one Webquest that concerned vocabulary items, but not from their coursebooks, 

and explained how it works. The presentation done by the teacher included a step by step 

instruction because Webquests are quite complex. 

The website used to create Webquests was Zunal.com. This web page offers free 

access and allows teachers and students to create interesting tasks on a particular aspect 

of language for other learners. The welcoming page introduces students to the main idea 

of the Webquest. It contains a title, a short description of what learners are going to deal 

with, level of proficiency, curriculum, some keywords and the name of the author. The 

next step is Introduction. This part is used to provide students with general information 

and with some examples but also to state the main goal of the Webquest. All Webquests 

in the study had the same goal, i.e. to acquire vocabulary items in order to increase the 

second language vocabulary size. The next part is Task. It contains a step by step instruction 

of what learners are supposed to do to achieve the mail goal. This part should be clear, 

meaningful and well organised in order to be easily understandable for students. In the 

case of this research students were asked to read a text and answer the comprehension 

questions, to do a quiz, to go to exercises accessible online, to do activities designed by 

the teacher, to listen to songs and to fill in the blanks in the lyrics with the missing words, 

etc. Another step is Process which contains a more detailed description of what learners 

are supposed to do. This part includes also information how students should organize their 

work to achieve better results, for instance what to do as a first thing, how to do tasks and 

what to focus on. Another part is Evaluation. This section includes a scheme of assessment 

for students if they are going to be evaluated on the basis of the work they have done. 

The Webquests created for this research included information about the evaluation of 

the test they were going to take but also learners could assess themselves on account of 

the tasks they have completed in order to see how they master a particular vocabulary 

section. In the part titled Conclusion the author of the Webquests may congratulate students 

the completion of the tasks. There is also a place to give students some suggestions how 

to learn vocabulary or provide them with additional exercises online if they feel they 

need more. The website chosen to create Webquest offers not only a support for learners 

in terms of doing additional activities and learning but it also functions as a tool that 

facilitates this process since the author may add pictures, change the font colour, change 

the style, add a movie, etc.  
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There were nine different Webquests created for students (three for each class and 

from three chapters) in order to use them to learn vocabulary items at home. Each of 

them consisted of the same parts with the intention of providing students with a similar 

pattern of tasks and instruction and consequently to make it easier for them. The focus 

was put on the same vocabulary items as in word lists but the difference was that this 

method was more enjoyable for learners but also more time-consuming.  

Students were assessed on the basis of the tests which were the last part of the 

study. Students were given twenty words in each test and they were supposed to provide 

a translation in the second language or to match words with the definitions. They had 

two days to get ready for the short test from the vocabulary section. Each learner was 

given access to two tools: the word list and a link to the Webquest. After taking the test 

the students were asked about their choice ï whether they used word lists or Webquests 

to learn. What is more, the Webquest website offers a statistics section to see how many 

students visited each bookmark of the Webquest. This was helpful in order to see whether 

studentsô choices were relevant to the information provided by the website.  

  

4. Results and discussion  

The first step of the study was a survey (Appendix 1). The number of participants 

was ninety-two and the survey included the same questions for each group. The two 

questions asked about having computers at home and having access to the Internet. 

These two conditions were essential to conduct the research. All of the students use computers 

at home and they all have access to the Internet. These two tools enable the teacher and 

learners to imply Computer Assisted Language Learning into the learning process. 

Traditional ways of learning do not require using computers but the Internet connection 

is indispensable as far as utilizing Webquests is concerned. There was a great variety of 

answers as to the third question in the survey. 

 

 
Figure 1. The results from the third question in the survey. 
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The question asks about learnersô favourite skill. Students deal with many different 

skills and sub-skills during their second language studies. This pie chart presents a variety 

of them and which of them students perceive as the most interesting. It turned out that 

25 students like vocabulary best. Fewer learners enjoy speaking ï 23 learners. Similar 

results are for writing, listening and reading. According to the learners the least popular 

part of English is grammar. The discussion of the results of this question with groups 

indicates that students perceived vocabulary as their favourite sub-skill because they enjoy 

doing vocabulary exercises and according to them thanks to vocabulary it is possible to 

convey the message and also to understand other people. They do not like grammar 

because they feel it is demanding in terms of being difficult to understand and it takes 

a longer period of time to master this skill. Learners add that English grammar is not 

similar to Polish grammar and they feel confused with many different aspects that they 

have to deal with as far as English is concerned.  

The next question in the questionnaire involves the estimation of studentsô vocabulary 

size. The previous question shows that students enjoy learning vocabulary and the results 

of the fourth question illustrate that according to 40 learners their vocabulary range is 

ñgoodò (Figure 2). 

 

 
Figure 2. The results from the fourth question in the survey. 

 

In this question participants had four options to choose from. 39 percent of students 

assess their vocabulary as ñaverageò and only 4 percent as ñpoorò. There are also 

12 learners according to whom their vocabulary range is ñvery goodò. After the 

completion of the questionnaire the teacher asked students how did they estimate it. 

Most of them answered that they can see it in the test they take and while doing 

homework ï if they have problems with some activities they would have to learn more.  

The fifth question asked about studentsô attitude towards learning vocabulary.  
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Figure 3. The results from the fifth question in the survey. 

 

The pie chart shows that for 64 percent participants it is enjoyable. The rest 

answered that it is not pleasurable for them to learn vocabulary. Still, most of them are 

not bored with learning vocabulary and they devote time to studying (Figure 4).  

 

 

Figure 4. The results from the sixth question in the survey. 

 

The answers to this question show that most students devote time to learning 

vocabulary at home and not only before tests. The teacher who works with these groups 

does not check in every lesson whether learners acquire new material from previous 

lessons. According to the teacher, it is faster to do a test for everybody and not to ask an 

individual person to come to the desk and answer questions in front of the rest of the class. 

It is stressful and time-consuming. This question shows that learners take care of the 

development of language proficiency. Only 9 students did not learn vocabulary in the 
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week when the survey was done. 47 students claimed that they learnt vocabulary but 

they devoted to it less than an hour. There were also 35 learners who spent more than an 

hour to vocabulary acquisition. According to most of the students, they attempt to learn 

English language systematically because they do not want to fall behind and later to 

catch up. They claim that there are too many subjects at school to learn and it is better 

to keep abreast with everything.  

The seventh question was related to the method used by students to learn. Most 

of the participants chose one of the traditional ways of learning, i.e. learning by heart using 

word lists. This answer may be perceived as obvious since students do not have time and 

a will to make language learning more enjoyable and to use different strategies. The 

diagram shows that it is possible and that students do not learn vocabulary using only 

word lists. This question shows that there is a great variety of techniques and each of 

them has its supporters. Using the Internet is in the second place with the score of 18 learners. 

Participants use also movies and songs to learn vocabulary from the context, they use 

dictionaries and they read texts in the second language. The method that is the least 

popular among students is learning vocabulary by using flashcards and only 8 learners 

use mostly this strategy (Figure 5). 

 

 
Figure 5. The results from the seventh question in the survey. 

 

The last question in the survey asked about the method that is the most effective 

according to the participants. They might use this method once or twice or did not use 

it at all. The aim of the question is to see whether methods that are used to learn vocabulary 

by the students and results from the previous question are the same. According to the 

participants, they consider using the Internet as the most effective strategy. Fewer students 

claim that using a word list and a dictionary is the most productive. Reading articles and 

books in English is effective only for 5 learners. This question reveals that students use 

different methods to learn and in their opinion different techniques are more effective. 

The teacher asked them why they do not use techniques they consider as effective. Students 

claimed that they try to choose the fastest methods because most of them are more time- 

-consuming, but those which take more time are more effective and they offer learning 

from the context (Figure 6). 
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Figure 6. The results from the last question in the survey. 

 

This survey provides the teacher with information about students, their attitude 

to learning vocabulary and their general beliefs. After the survey there were lessons devoted 

to the presentation of vocabulary items and to doing in-class exercises. After these lessons 

each group received word lists and access to Webquest. Table 1 below presents studentsô 

results from Test 1 (Appendix 2).  
 

Table 1 

The results from Test 1 

 

 

 

 

 

 

 

These results came from the fact that learners were graded according to the percentage 

score from the test and accordingly to the information they gave the researcher about 

their choice whether they chose word lists to learn or Webquests. The percentage that is 

visible in the table is an average of students who chose the method and of the score they 

got from the test. The table shows that participants from Class 1 who used word lists to 

learn vocabulary at home received 45 percent whereas those who chose Webquest got 

51 percent. This class wrote the test from vocabulary section in Chapter 5 in their coursebooks 

entitled Clever, which comprises words related to skills, people and jobs. Students from 

Class 2 gathered 47 percent by using word lists and surprisingly 67 percent by using the 

Webquest. They wrote a test on the basis of the vocabulary presented in Chapter 5 School 

life in their coursebooks. This chapter includes vocabulary connected with verbs related 

to school, subjects and types of schools. The last class received high results from the test. 
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The group got 65 percent from the test they got ready for using word lists and 71 percent 

as they used the Webquest. This group was assessed on the basis of vocabulary learnt 

from the Chapter 8 Travelling and tourism. This vocabulary dealt with means of transport, 

holiday, accommodation and accidents. These results show that students who used 

Webquests to learn achieved better results than students who used word lists (Figure 7). 

The results visible in the bar chart show that the difference between outcomes is not very 

high and using Webquests for the first time turned out to be more effective.  

 

 
Figure 7. The results from Test 1. 

 

The second test took place about three weeks later. Students completed the whole 

chapter in their coursebooks and the teacher could move on to the next part. This time 

participants from the class 1 dealt with vocabulary from Chapter 6. These words were 

related to time, numbers and feelings. The table 2 below shows that their results were 

better than from the previous test. They gained 53 percent because of using word lists and 

64 percent by using the Webquest. The difference of 11 percent is quite big in comparison 

with the previous test where it was only 6 percent.  

 
Table 2 

The results from Test 2 

 

 

 

 

 

 

 

 

class 1 class 2 class 3

45% 47%

65%

51%

67%
71%

Test 1

word list webquest

TEST 2 

 word list Webquest 

class 1 53% 64% 

class 2 55% 68% 

class 3 67% 74% 
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The second group had to learn vocabulary items from the next chapter in their 

coursebooks entitled Take action. The participants also received better results than from 

the first test. They got 55 percent from the test they prepared for by using word lists and 

68 percent because of using the Webquest. In this case their general effect is not as high 

as it was previously. The difference was 20 percent and from this test it was 13 percent. 

The results achieved by the participants from the last class remained almost the same as 

form the first test taken by them. They got 67 percent from using word lists and 74 percent 

by using the Webquest. Students from this class wrote the test on the basis of vocabulary 

section from Chapter 9. This chapter contains words related to culture, art, media, music 

and theatre. The results visible below in the bar chart show that all groups received better 

results than from the first test and those students who use Webquests got better effects 

than participants who use the traditional way of learning words. 

  

 
Figure 8. The results from Test 2. 

 

The last test was written by the learners about three weeks after the second test. 

The table below shows studentsô results from the test.  

 
Table 3 

The results from Test 3 

 

 

 

 

 

 

 

 

class 1 class 2 class 3

53% 55%

67%
64%

68%
74%

Test 2

word list webquest

TEST 3 

 word list webquest 

class 1 57% 66% 

class 2 67% 71% 

class 3 61% 64% 
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The table shows that class 1 received 57 percent from the test to which they learn 

using word lists and 66 percent when using the Webquest. These scores are the highest 

in terms of the results of the participants in this particular group. Learners dealt with 

words from the Chapter 7 entitled Sport for all. This chapter contained vocabulary connected 

with people in sport and types of sports. The difference of 9 percent between the two 

ways of learning is not very high but 66 percent received by students who used the 

Webquest is satisfying for the teacher and the researcher because they saw the progress 

that learnersô made. The second group also got satisfying results. The participants learnt 

vocabulary included in the Chapter 7 entitled Film and fiction which dealt with vocabulary 

items related to genres of books and films and technology used in these areas. The students 

who used word lists gained 67 percent and those who used the Webquest received 

71 percent. This case is similar to the class 1. These scores are the highest as far as results 

of this particular group are concerned. The progress is visible since learners who chose 

Webquests to learn got better results and still the difference of only 4 percent is not very 

high. The most important thing is that students develop their vocabulary size. Class 3 dealt 

with the vocabulary from the Chapter 10. This chapter included words connected to 

sport as it was in the second group. The difference here was that this vocabulary section 

was more advanced since participants from this group learn to their exam. Participants 

who learn by using word lists received 61 percent and those who used the Webquest 

gathered 64 percent. These scores were the weakest in this particular group. The results 

remained high but not as it was in the previous test. The bar chart presents outcomes of 

the last test (Figure 9). 

 

 
Figure 9. The results from the last test. 

 

 

class 1 class 2 class 3

57%

67%

61%

66%

71%

64%

Test 3

word list webquest
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As the diagram shows the best group was the second one. They received the best 

results from the test. Nevertheless, even if learners from Class 2 did not receive the highest 

results it is still visible that all students who used Webquests to learn gained better results 

than those who did not.  

Another aspect of the study was to see how many learners chose word lists to learn 

and how many chose Webquests. After each test each group and each learner was asked 

about the method they chose to learn vocabulary items. These results were checked by 

the researcher on the Webquest website to see whether studentôs version is the same as 

there. Learners were provided with the information that the researcher has access to such 

statistics. Tables on the next page present the tendency of choosing the traditional method 

and Webquests.  

 
Table 4 

The percentage of students who used word lists to learn 

 

 

 

 
 

 

 

 

 

Table 5 

The percentage of students who chose Webquests to learn 

WEBQUEST 

 class 1 class 2 class 3 

test 1 41% 39% 58% 

test 2 46% 49% 63% 

test 3 58% 61% 65% 

 
Table 4 shows how many students chose the traditional way of dealing with 

vocabulary and how it changed in the particular test they have taken. Whereas, Table 5 

shows how many learners try new method, i.e. Webquests. From the table it turns out 

that most students from class 1 and class 2 chose words lists to learn for the first test. The 

researcher assumes that they were afraid of using Webquest because it was something 

new for them and they never used it. 42 percent of participants from the third group chose 

word lists and 58 percent chose the Webquest. Students at their age are more aware of 

using computers and the Internet. They were asked why they chose Webquests and their 

answer was that they use the Internet very often at home and when there is an opportunity 

to do something on the computer they are always willing to do it.  

 

 

WORD LIST  

 class 1 class 2 class 3 

test 1 59% 61% 42% 

test 2 54% 51% 37% 

test 3 42% 39% 35% 
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The tables show that for the second test and for the third one more and more students 

decided to use Webquests to deal with vocabulary items. After the study the participants 

were asked about it and most of them said that they saw the results of their friends and 

they wanted to try it and see whether they will have better results as the rest of the group. 

They noticed that tasks incorporated in Webquests offer contexts of words and that was 

helpful in terms of remembering them. The graphs present how the tendency of choosing 

the methods changed from the first test to the third test (Figure 10, Figure 11). 

 

 
Figure 10. The declining tendency of choosing word lists. 

 

 
Figure 11. The increasing tendency of choosing Webquests. 
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These diagrams clearly present that Webquests were more popular among students 

than word lists since each vocabulary test gathered more supporters of the CALL method 

of learning. There were also students who did not want to use this method and some of 

them did not even try to use it. They were satisfied with their tests results and that is the 

most important aspect.  

The research was conducted in order to see whether Webquests are useful tools 

in language learning and if they help students in developing their language proficiency. 

Results provided by the researcher show that implementing this particular CALL 

method significantly contributes to the development of learnersô vocabulary acquisition 

and it enhanced this process. Webquests facilitate the learning process because learners 

were not familiar with this method and it provides the context. Having such a big 

group of participants was beneficial since the results seem to be more reliable. The 

study may be replicated by other researchers to compare the effects of it with others.  

Webquests foster vocabulary acquisition and it is visible in the studentsô results. 

What is more, this method also develops learnersô autonomy since students can make 

Webquests on their own and they can design tasks to them themselves. Another important 

aspect is that learners eagerly chose Webquests when they saw other studentsô test results. 

They understand that if it is beneficial for others it may be also useful and valuable for 

them. In comparison to the first test, the last test shows that there were many supporters 

of Webquests and those effects are satisfying. Students claimed that in the future they 

want to work with Webquests because they provide more opportunities to remember words 

better. The teacher who works with all the groups says that he did not expect Webquests 

to be helpful for students in vocabulary learning. When he saw the progress he suggested 

that students would work in pairs and each pair will create a Webquest on the vocabulary 

section from the particular chapter in the coursebook. This is additional work and students 

will be assessed on that. He added that students would get access to such Webquests and 

they may use it as a form of preparation to the test. Those participants who tried to learn 

by using Webquests said that they were not sure how to deal with it because it was a new 

strategy but when they saw that effects are really good they told others students to make 

an attempt.  

There are many methods of teaching and learning a foreign language. Teachers 

provide students with the strategies that may be useful for them and learners choose those 

which are suitable for them since they all differ. When considering teaching implications, 

this research may give teachers and students some idea of implementing new methods, 

in this case Webquests as a tool used in CALL. This particular technique of learning has 

many advantages. Firstly, this way of dealing with words shows that second language 

learning may be interesting. What is more, it develops learnersô autonomy since they work 

at home and they can be also the authors of such Webquest. The Internet is full of interesting 

and stimulating materials that can be the basis for studentsô own creative tasks. They 

can use also books, articles, almost everything that is in the second language and transfer 

it to the Webquest website to make an interesting website available not only for other 

learners but also for teachers who can use it with students. 
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Conclusions 

 Vocabulary is the basis and the most important aspect of foreign language acquisition. 

It cannot be rejected and omitted in the learning process because without it learnersô 

possibilities are limited. Traditional ways of learning vocabulary are used by students at 

school and at home whereas CALL is used mainly at home since at school there is 

a problem of finding time to it and to organise a place where each student can work. The 

application of CALL tools into learning positively influences all skills and sub-skills. 

As presented in the thesis, Webquests are becoming more and more popular among 

students. This tool enables them to work in their own pace and there is always a possibility 

of going back to the part which needs more attention accordingly to the learners. Teachers 

are models for learners and their task is not to impose the method on learners but to 

present to students a variety of strategies in such a way which allows them to choose the 

most suitable one. Choosing Webquests to the study turned out to be effective in the 

learning process and it is also demonstrated in other conducted studies. 

 The research focused on the development of vocabulary among students, on 

fostering their autonomy and on enhancing language acquisition. The data collected 

through the questionnaire shows that students mostly use word lists to learn vocabulary 

items. This method has been used for many years by all learners around the world. On 

the other hand, the research shows that the method that is considered to be the most effective 

because people utilize it for many years is not always the best. It turns out that the 

implementation of a new method, i.e. Webquests, can be also successful. Results gained 

by learners were higher when they use Webquests to study vocabulary. This shows that 

technology and implementing CALL in the learning process had positive impact on 

students and it developed their vocabulary.  

 The implementation of Webquests shows that applying CALL and technology 

for education purposes is beneficial for students. It fosters studentsô autonomy since they 

work at home on their own and it also enhances the learning process. This way of learning 

vocabulary is perceived by them as more enjoyable because they use computers and the 

Internet in everyday life and they are accustomed to it. Using Webquests promotes learning 

at home and encourages students to work on their own.  
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Appendix 1: Questionnaire 
 

Questionnaire 

1. Do you use a computer at home? 

a. Yes    

b. No  

   

2. Do you have the Internet connection?  

a. Yes    

b. No   

   

3. Which English skill or sub-skill do you like best? 

a. Grammar   

b. Vocabulary   

c. Reading   

d. Listening   

e. Writing   

f. Speaking  

  

4. How would you estimate your vocabulary size? 

a. Very good   

b. Good   

c. Average   

d. Poor  

  

5. Do you enjoy learning vocabulary? 

a. Yes    

b. No  

   

6. How much time did you devote to learn vocabulary this week? 

a. More than an hour   

b. Less than an hour   

c. Not at all   

 

7. Which method do you use mostly to learn vocabulary?  

a. By heart using a word list   

b. By using dictionaries    

c. By using flashcards     

d. By watching movies and listening to music   

e. By reading texts in English   

f. By using the Internet 

   

8. Which method listed below is in your opinion the best and most effective? 

a. Using a computer and the Internet   

b. Using a dictionary and word lists   

c. Using flashcards     

d. Watching movies and listening to music  

e. Reading articles and books in English  
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Appendix 2: Sample tests 

Test 1 ï class 1 

Skills and people 

 

1. Read the definitions and write the skills. 

a. make food ï éééééééééééééééééé 

b. write music ï ééééééééééééééééé... 

c. write software ï éééééééééééééééé.. 

d. do a team sport ï éééééééééééééééé. 

e. perform a song ï éééééééééééééééé.. 

f. make pictures ï ééééééééééééééééé 

 

2. Read the definitions and write the person. 

a. This person works in a studio. Colour is usually important in their 

workééééééééé 

b. This person works with food in a kitchen. ééééééééé.. 

c. This person works with computerséééééééééééé.. 

d. This person moves their body and feet to musicééééééé. 

e. The voice is very important for this personééééééééé. 

f. This person works with wordséééééééééééééé. 

g. This person writes musicéééééééééééééééé. 

h. The person who comes first in a race or a competition.ééééééééééé 

i. This person participates in team gameséééééééééé.. 

 

3. Provide the translation to the given words 

a. intelligent ï  

b. peaceful ï  

c. domesticated ï  

d. practical ï  

e. common ï  

 

Test 3 ï class 2 

Film and fiction 

 

1. Match film and book genres 1-8 with descriptions a-h. 

1 autobiography éééé 

2 action film éééé.. 

3 romance ééé.. 

4 ghost story ééé.. 

5 epic éééé.. 

6 cartoon éééé 

7 western ééé..  

8 science fiction ééé 

a. This is something you shouldnôt watch alone. 

b. Itôs the story of the authorôs life. 

c. Itôs about cowboys in the Wild West. 

d. There are a lot of fights and fast cars. 

e. This is a historical film. 

f. Itôs a story about love. 

g. Itôs a story about an imaginary future. 

h. Itôs a film with animated characters 
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2. Provide the translation to the given words  

a. best-seller ï  

b. publisher ï  

c. setting ï  

d. plot ï  

e. novelist ï  

f. biography ï  

g. script ï 

h. horror film ï  

i. detective story ï  

j. war story ï 

k. character ï 

l. theme ï  

 

Test 2 ï class 3 

Culture 

1. Match words with definitions 

1. hero ééé.. 

2. artist ééé. 

3. work of art éééé 

4. heroine ééé.  

5. plot ééé. 

6. dialogue ééé.. 

7. review ééé... 

a. a painting, a poem, a book, etc. 

b. a piece of writing that describes a book, film, theatre play, etc. 

c. the main female character in a book or a film 

d. a conversation between characters 

e. a person who creates art 

f. the main male character in a book or a film 

g. all the events in the book or in a film 

2. Provide definitions to the given words 

a. talk show ï 

b. journalist ï  

c. audience ï  

d. reality show ï  

e. news ï  

3. Read the definitions and write the right word 

a. a place where people go to see a movie ï  

b. a main division of a book, typically with a number or title ï  

c. a person who takes photographs, especially as a job ï  

d. captions displayed at the bottom of a cinema or television screen that translate or 

transcribe the dialogue or narrative ï  

e. a recording of the musical accompaniment of a film ï  

f. a dramatic work in one or more acts, set to music for singers and instrumentalists ï  

g. a conversation between a journalist or a presenter and a person of public interest, 

used as the basis of a broadcast or publication ï  
h. casual or unconstrained conversation or reports about other people, typically 

involving details which are not confirmed as true ï 
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Jarosğaw GIZA 
Akademia Nauk Stosowanych w Nowym SŃczu 

 

TWO BLOODY COUNTESSES: ELIZABETH BĆTHORY  

AND KARNSTEIN ï LITERATURE AND HEAVY METAL MUSIC  
 

 
I have no words; 

éthou bloodier villain 

Than terms can give thee out 

(Shakespeare, 1998, 5.10.6-8)  

 

 

Summary 

The world of literature appears to be immensely thronged with men rather than women 

when one analyses the examples of evil characters. In this realm the reader can encounter, for 

example, the Shakespearian Richard III, the Miltonian Satan, or the Conradian Kurtz. Upon 

taking a closer look, however, one can come across females who are likewise supreme evil figures. 

One of those is undoubtedly the countess Elizabeth B§thory infamous for her unquenchable 

proclivity for torturing and slaughtering young virgins. Significantly, the figure of the Hungarian 

noble woman pervades three spheres, that of history, literature and music. The second iniquitous 

female character is Le Fanuôs Carmilla, the Countess Marcia Karnstein, one can encounter in three 

spheres of culture, namely literature, cinematography and music. Thus, in order to gain knowledge 

of those two evil womenôs multifaceted personality and their deeds one is asked to resort not 

only to chronicles (Elizabeth B§thory) but also to literary works, cinematographic adaptations 

and lyrics of metal bands that attempt to illustrate them from diverse perspectives. 

 
Streszczenie 

świat literatury wydaje siň byĺ przepeğniony postaciami mňskimi, raczej niŨ kobiecymi, 

gdy analizuje siň przykğady postaci nikczemnych. Czytelnik moŨe zatem spotkaĺ takie postaci, 

jak np. Ryszard III Szekspira, Szatan Miltona czy choĺby Kurtz Conrada. Jednak przy bliŨszym 

przyjrzeniu siň moŨna teŨ natknŃĺ siň na postaci kobiece przepeğnione zğem i nikczemnoŜciŃ. 

JednŃ z tych kobiet jest bez wŃtpienia hrabina ElŨbieta Batory, sğynna z nieodpartej skğonnoŜci 

do torturowania i mordowania mğodych dziewic. Co znamienne, postaĺ wňgierskiej szlachcianki 

przenika trzy sfery kultury: historiň, literaturň i muzykň. DrugŃ niegodziwŃ postaciŃ kobiecŃ 

jest Carmilla, postaĺ nakreŜlona przez Josepha Sheridana Le Fanu, hrabina Marcia Karnstein, 

kt·rŃ r·wnieŨ moŨna spotkaĺ w trzech sferach kultury: literaturze, kinematografii i muzyce. 

Z tego teŨ wzglňdu w celu dogğňbnego poznania wieloaspektowej osobowoŜci tych dw·ch zğych 

kobiet oraz ich czyn·w, naleŨy siňgnŃĺ nie tylko do kronik, ale takŨe do dzieğ literackich, adaptacji 

kinematograficznych i tekst·w zespoğ·w metalowych, kt·re pr·bujŃ zilustrowaĺ te postaci 

z r·Ũnych perspektyw. 
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1. The Countess Elizabeth B§thory 

Erzs®bet B§thory1, like a ruthless, cruel, sadistic and sexually depraved murderess 

the Chinese Empress Wu Zetian (624-705), is regarded as one of the most prolific female 

serial killers in history. She was born in 1560 into the distinguished B§thory family of 

Hungarian nobility which, according to the palatine of Upper Hungary, Gyºrgy Thurz·, 

has been ñcursed with more than its share of lunatics and madmenò (Johns, 2011, p. 14). 

What is more, those belonging to B§thory clan are thought to possess ñhot and wild 

blood running through their veins,ò (2008) as it is expressively voiced in the film B§thory 

directed by JurajJakubisko. The direct reference to evil in her family is likewise found 

in the 1971 British horror film entitled Countess Dracula where one can come across such 

an affirmation voiced by one of Elizabethôs servants. The girl, with an apparent trepidation, 

asserts that ñall the B§thorys are witches, sold their souls to the Devil. Their ancestor 

was a seven-headed dragon. And the worst of them all is the Countess Elizabethò (Sasdy, 

1971). The declaration seems to be of the greatest importance on account of the direct 

correlation between Elizabethôs family and the biblical beast described in The Revelation 

to John (The Apocalypse). Here a reader observes ña beast rising out of the sea, with ten 

horns and seven heads, with ten diadems upon its horns and a blasphemous name upon 

its headsò (The Revelation 13.1). On the strength of such an avowal it is thus impossible 

not to juxtapose the countess Elizabeth with an unadulterated form of wickedness. 

The undeniable fact remains that after years of notorious life the countess dies 

bricked in the tower in the place known as Cachtice, having been accused of torturing 

and murdering hundreds of girls, the toll of her alleged activity could be as high as 650 

victims. Besides, to add gravity to her deplorable situation, Elizabeth, at times treated 

as a vampire, is whispered to bathe in blood of her victims in her quest for eternal youth, 

sprinkling her body with blood of those ñwhose lives she has blackened with her touchò 

(Johns, 2011, p. 3). Thus, on account of those accusations Elizabeth acquires an iniquitous 

name of the Blood Countess.  

This authoritative noblewoman portrayed in two works of fiction ï The Countess. 

A Novel of Elizabeth B§thoryby Rebecca Johns and Dracula. The Un-Dead by Ian Holt 

and Dacre Stoker and in the aforementioned films is primarily the figure replete with 

craving for brutality and revenge. She is ï correspondingly to other female evildoers such 

as mythological Gorgons, biblical Jezebel2 or the Shakespearian Lady Macbeth ï ñevil 

incarnate with an insane mission borne of angerò (2007, p. 40) as it is held by Gentry 

and Sjoberg. What makes her outstanding in her atrocity is intelligence and gorgeousness 

that effectively, at least initially, mask her escalating madness. Those attributes, however, 

make her be visualised at the end of her existence as the influential monster, as it is asserted 

by Nicolas Zacharias in his letter addressed to the Reverend EliaġL§ni. He writes that if 

ñit is true that Satan walks the earth wearing the most human, the most seductive of 

disguises, then he could find none better than Countess B§thoryò (Johns, 2011, p. 3). 

                                                 
1 The given article is an extended version of the previous article analysing the monstrous Erzs®bet B§thory 

entitled ñThe Countess Elizabeth B§thory: Madness-ridden Slaughterer or Grief-haunted Victim?ò. 
2 It is in the film B§thory where Elizabeth, apart from other crime-ridden appellations, is compared to biblical 

Jezebel (her story is recounted in 1 Kings), the bloody King Ahabôs wife, who violently murdered the prophets 

of God and whose name on account of the harlotries and the sorceries is generally associated with false prophets, 

seduction and the figure of a fallen woman. It is the woman who, in line with the Revelation to John (the Apocalypse), 

calls herself a prophetess and is beguiling servants of God to practise immorality. Like brutal Jezebel, Elizabeth 

is stained with crime; they both are genuine harbingers of death.  
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The vocabulary employed in the epistle, filled with a required dose of the misogyny, 

prompts the reader to perceive the countess as the offspring of fallen Eve whose main 

offence, apart from not listening to her husband and therefore the Creator, was temptation, 

functioning thus as Satanôs disciple: ñshe took of its fruit and ate; and she also gave 

some to her husband, who was with her, and he ateò (Genesis 3.6). 

Nevertheless, abstracting from a condemnation issued by the priest, the stunning 

woman presents herself as follows in Johnsô book: 
 

My skin was fine and white, smooth and unspoiled by blotches or 

marks ï I took great care to wash my face several times a day, the way 

my mother had taught me ï and though I didnôt have her dramatic black-

and-white beauty, her heart-shaped face, I did have a high clear forehead, 

expressive brown eyes, delicate hands that could write a fine hand in four 

languages or play the latest songs from Italy on the lute (2011, p. 72). 
 

This woman, whose beauty and youth appear to be perpetual, considering her 

attractiveness as both her blessing and curse, is likewise endowed with an exceptional 

brainpower. Inborn intelligence allows her to peruse and learn by heart a variety of books 

such as The Holy Bible, Meister Eckhartôs Abgeschiedenheit or Aristotleôs Politics and 

De Caelo; she is also versed in the herbalistôs art, as it is emphasised not only in the 

book but also in the film: ñdo you know how many children her herbs have saved?ò 

(Jakubisko, 2008). However, so as to augment the vision of the countess, Holt and Stoker 

portray her, accentuating in consequence her bionic abilities, as ñvoluptuous feminine 

figure while projecting a masculine strengthò (2009, p. 14). Like Beowulf, she is ñhumanity 

perfectedò whose ñpowers of sight, hearing, smell, and taste were tenfold those of a human, 

as was her strength. She was blessed with an even more powerful sixth sense, that of the 

mind,ò allowing her to ñenter a humanôs consciousness and force their mindôs eye to 

see her as a wolf, gargoyle, rat, or mistò (Holt, Stoker, 2009, p. 148). In their narrative 

Elizabeth is in reality ñthe fittest, the next level of human evolutionò (Ibidem, p. 148).  

The truth is that the enthralling yet poisonous mixture of intelligence and beauty 

can obstruct the readerôs discernment of presence of evil that lurks behind Elizabethôs 

attractiveness, iniquity that explodes in the shape of violent criminality of the countess, 

frequently called the Beast of Cachtice. One is sanctioned to react that way since it is 

axiomatically difficult to admit ï as it is the case with the pastor in the novel penned by 

Joģo Niģn§nsky ï that ñsuch a massive amount of evil and degeneration could be hidden 

in this beautiful woman that commands considerable respectò (2011, p. 15). It is problematic 

to accept the fact that gorgeousness denoting goodness and harmony rather than violence 

can effectively camouflage wickedness. Such a discrepancy is, however, observed in Holt 

and Stokerôs book in words: ñwanton curves of her body, white and smooth as porcelain, 

would have distracted most observers from noticing the calculating cruelty of her eyes 

ï but not Seward. He had seen a gaze like that beforeò (2009, p. 17). The book, portraying 

the possibility of how Elizabethôs post-mortem existence could be like, shows her insatiable 

malice provoked by the sense of injustice and vengeance. The narrative is literally soaked 

with references to her hyper-criminality that intertextually could be perceived as an extension 

of crimes inflicted upon her victims ï mostly young girls tortured to death for displeasing 

their ruthless mistress presented in Johnsô book ï while she was alive.  
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Letôs start chronologically with her existence in Hungary, as presented in the book 

The Countess. The initial mention of her proclivity for cruelty appears in the first section 

of the book where Elizabeth B§thory tells her story in her own words. Here the reader 

is informed of the incident that occurs at the celebration organized in thanks for the birth 

of her youngest sister. During the tremendous gala one of the gypsies is accused by his 

comrades of selling off his own daughter to Turks. Consequently, the man is condemned 

to receive a severe punishment that in line with Hungarian standards prevalent in this 

time was deemed typical. Disclosing characteristic traits of the form of execution called 

immurement, the man is stuffed into the belly of the dead horse and sewn until only his 

head shows so as to exacerbate his slow agony from starvation and dehydration.  

Upon perceiving the situation, after initial hesitations as to her course of action, 

young Elizabeth, cunningly and maliciously pretending to help the man ï he had deplored 

her to give him something to drink ï ñstood back several inches from his face and wrung 

[her] skirt [that she had previously dipped into water] out onto the dusty ground, onto 

the dried entrails of the poor horse that had died for the sins of the manò (Johns, 2011, 

p. 30). She then unfearfully bends her face close to the man and whispers: ñyou suffer 

too littleò (Ibidem, p. 31). Her resolve marked with proclivity for revenge is even more 

discernible in her conduct prior to her laconic utterance. After having spat in the manôs 

face, she experiences an unutterable glee: ñI was never so satisfied as I was at that moment, 

watching him suffer [é] I spat at him againò (Ibidem, p. 31). However, it is significant 

to assert here that her conduct is merely a prelude to a full-blown criminality that will 

achieve its apex after the death of her husband, Ferenc N§dasdy. Moreover, unlike her 

future atrocities committed just for sport and vanity, her behaviour at that time functions 

as the reaction, harsh for sure, towards injustice done to the innocent daughter of the gypsy.  

The aforementioned episode shows young Elizabeth, not yet depraved, as not 

only intrepid in her own designs, but also in her adopting of an eye for an eye course of 

action, so willingly implemented in her adult life. Sadly, her intrepidity, visualised as 

a defiance of a male constructed discourse of warfare and dominance, puts her in the 

position from which there is no retreat. What is more, her obstinacy and sense of superiority, 

clearly shown in her outburst directed towards Gyºrgy Thurz·, her friend and later an 

enemy: ñNo matter what you do, you will never see me on my kneesò (Jakubisko, 2008) 

and another one channelled towards the guard of the tower: ñBetter to burn than remain 

your prisonerò (Johns, 2011, p. 12) instigates the flood of accusations: 
 

They say I have eaten pieces of the maidens in my employ, beating 

them with my own hands until I was covered in their blood, using spells 

and potions against the palatine [so as to indicate the erroneousness of this 

accusation the reversal is presented in the film where the palatineôs wife 

not Elizabeth cunningly devises to poison the countess] and Megyery to try 

to murder them. They have turned me into a human vampire, an abomination 

(Ibidem, p. 64). 
 

Those accusations, however, are not entirely groundless in view of the fact that the 

management of her household is many a time marked with the premeditated abuse of 

power. The remarkable example of such maltreatment is the punishment inflicted upon 

one of her maidservants, Amalia, who has boasted of bedding her husband. The chastisement 
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ï the technique of which she has been informed by her husband Ferenc ï called 

star-kicking involves placing pieces of paper soaked in oil between the unconscious 

girlôs toes and setting them on fire. The activity instigates an unbearable pain capable of 

reviving an unconscious woman.  

There is not any doubt that Elizabethôs brutality directed towards her servants is 

accompanied by outbursts of fury. Overwhelming anger, progressively unfolding its 

destructive force, comes to the surface for the first time when she arrives at Becs just 

after the death of her husband. During one of quarrels with her servants, she goes mad 

while being confronted with insubordination mixed with slander. The incident is worth 

being cited in length: 
 

The walls went dark, and the light in the room narrowed to a small 

white tunnel with the child at one end and myself at the other. [...] In my 

ears there was a sound like water rushing. I took the poker out of Dorkaôs 

hand and went toward the girl, who curled into a little ball, and brought 

the poker down on her back once, twice. I threw all my weight into the 

blow, all my anger that she would blame me for her own failures. [...] She 

had provoked me beyond the limit of what I could endure. Next time she 

would know better (Ibidem, pp. 182-83). 
 

The eruption of madness mixed with violence unavoidably ends up in murder. 

From this time forth the countess is invariably attentive to an expanding fury. She detects 

ñan intense agitation, a mute anger that threatened always at the backs of [her] eyes, the 

palms of [her] handsò (Ibidem, p. 272) and, as it is laconically voiced by her in the film: 

ñthere is something wrong in my blood. Sometimes I hear a rolling inside my headò 

(Jakubisko, 2008), testifying to her expanding madness. Such a state of mental disposition 

allows her to kill with scissors her servant, Sara, while she unintentionally cuts her mistress. 

The intensity of insanity becomes more and more severe as she grows older, culminating 

in her living as if in the trance or criminal infatuation, as it is exceptionally well portrayed 

in her own words at the end of the book: 
 

What happened next is something I can only recall dimly, as if in 

a dream. I called for Ficzk· [her well-wisher and loyal servant], who with 

Dorka gathered up the gaggle of offending girls and ushered them into the 

cellars before me, weeping and clinging to each other, the backs of the heads 

in the lamplight like the manes of a herd of unruly horses. Something was 

in my hand, and I lashed out of them again and again with it, driving them 

before me. Someone cried out. Ahead I could see fat Doricza turn and, with 

the whites of her eyes showing, say something I didnôt hear or donôt 

remember. My blood was so hot in my veins I thought it would boil. Save 

me, it said (Johns, 2011, p. 270).  
 

Still, the portrayal of the countess the reader encounters in the book by Holt and 

Stoker is even more horrid. Here, Elizabeth or rather her spectre emerges as the figure 

for whom torture and subsequent bathing in blood of her victims becomes an obsession, 

as it is lucidly presented in the film Countess Dracula where one is sure to observe a gradual 

escalation of Elizabethôs insanity triggered by a craving to have an open access to fresh 

blood of virgins guaranteeing her youth and splendid appearance. In addition, the blood 
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itself becomes the source of sexual pleasure and the force of her post-mortem existence. 

Pityingly, her conduct is not regulated by self-defence, as it is the case, yet not invariably, 

with Elizabeth in the book The Countess. The truth is that being a formidable marauder, 

ñthe perfect carnivoreò (Holt, Stoker, 2009, p. 148), she seeks her prey and murders only 

for a sport. The obsession authenticating and accompanying her madness is brought to 

the fore by means of such visualisations:  
 

The countessôs red lips curved into a humourless smile, her otherworldly 

eyes remaining focused on the single drop of blood now sliding down her 

victimôs chest. With a quick flick of her wrist, Bathory stung the flesh with 

the whip, watching eagerly as the blood began to flow more freely [...] 

Bathory was maintaining a steady momentum now as the metal lashes whined 

through the air. The force of each blow caused her young victim to sway 

like a pendulum. The blood dripping from the young woman had turned 

into streams [...] óPrepare my bath!ô Bathory ordered (Ibidem, pp. 15-17). 
 

This lucidly shows that Elizabeth maniacally believes in the magical power of 

blood allowing her to stay gorgeous and young forever. However, the abovementioned 

episode indicates also something else. From the very beginning her steadfastness is 

entirely channelled into infliction of spectrum of atrocities upon those who dare to cross 

her path marked with revenge and hatred directed primarily against her adversary, 

Dracula, performing in the narrative the function of the servant of God. She is the slayer 

and, as it is accurately asserted, the ñdeath and destruction caused by B§thory over the centuries 

were immeasurable, the human wreckage left in her wake incalculableò (Ibidem, p. 336).  

The reader thus has the chance to perceive Elizabeth not only in a spectral shape of 

the woman, but also in the shape of infamous Jack the Ripper. This character who ñloved 

to gamble, but not with cards or money. Life and death were better prizesò (Ibidem, 

p. 149) viciously murdered from August 31, 1888 to November 9, 1888 five women, 

slitting their throats so that they would be lifeless before he severed them to pieces. Like 

similar literary characters, for example, ñthe predatory s²of the Irish legend, as well as the 

Balkan (é) vampireò (Sikorska, 2007, p. 393)3 or John Polidoriôs Vampyre, the countess 

effortlessly assumes the figure of the rapist. She violates Mina in her bed, making her 

victimôs body be ñconvulsed in spastic wavesò and allowing her to climax ñso violently 

that she screamed from the almost unbearable pleasureò (Holt, Stoker, 2009, p. 181). 

Importantly, the conduct of a lesbian is something she becomes acquainted with 

on account of the engagement with her aunt Karla, the hypocritical woman and her first 

teacher not only in the art of lovemaking and calculated murder, but also in rebellion 

against God. Yet, whatever her shape Elizabeth is always callous and her body vibrates 

ñwith delight over the fresh kill, and the scent of the warm bloodò (Ibidem, p. 181), 

culminating in the final metamorphosis, that of a large bird, gargoyle. And, while 

assuming a variety of shapes her technique is invariably the same, she obsessively 

sucks the blood of her victims, as happens to one of the policemen: ñthe blood was 

                                                 
3 Sikorska emphasises the fact that even though it is generally translated as fairy, the figure of ñs²ò or ñsidheò is 

much ñmore sinister than Shakespeareôs Mustardseeds and Peaseblossoms. They crave human beings, especially 

children, but also men and women, luring them away to live a kind of half-life under the earth. In some way they 

live on or through these captives, as vampires live on blood. The s² themselves are not easily classified as living 

or dead. Like vampires, they are undead and hungryò (2007, p. 393).  
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leaving his body, and he felt wafer-thin, like a feather floating on the air. The mist then 

simply released him. His horror was briefò (Ibidem, p. 306). The presentation of her 

definitive shape is worth being cited in its entirety: 
 

The monster, swooping low out of the clouds, finally revealed itself. 

The gargoyle roared, exposing gory rows of sharp teeth, and flashed its 

glowing red eyes. Its skin was scaly like that of a lizard, and horns curved 

out of its temples. From its back sprouted two massive leathery wings, and 

its long muscular tail was serrated and razor-shaped, chiselling bits of the 

stone buildings and street as it whipped about. Its talonlike hands opened wide 

as it sped toward him, ready to embrace him in its vile grasp (Ibidem, p. 311). 
 

The countess emerges therefore as the genuine personification of evil, as it is held 

by Van Helsing in Dracula. The Un-Dead. What is more, she becomes persistently defiant 

of God. Even though all the sources do present her as a rebellion incarnate, Holt and 

Stokerôs narrative portrays her disobedience mixed with hatred reaching the uppermost 

intensity. The passion is so prevailing that her ñrage against God and man was a fiery 

wrath that would consume herò (Ibidem, p. 224). Being endowed with superhuman aptitudes 

she is soaked with pride that spurs her to fight with the Creator: ñGod has no place in the 

world I will createò (Ibidem, p. 374), and this grave avowal bears a striking resemblance 

to the Miltonian Satanôs pronouncement in the epic Paradise Lost: ñBetter to reign in 

Hell than serve in Heavenò (Milton, 1996, 1.262). Significant is the fact that her willing 

engagement with iniquity, terror and rebellion is visualised in the shape of her premeditated 

choice allowing her to embrace her true nature prone to, as it is portrayed by Mina, 

ñdebauched [...] orgies, perverse practices, even heretical pagan rituals and elements of 

Devil worshipò (Holt, Stoker, 2009, p. 225).  

 

2. The Countess Karnstein 

Le Fanuôs Carmilla4, or rather the Countess Marcia Karnstein, was likewise born 

into a wealthy and influential family; the one marked not only with affluence but an 

overpowering conceit and criminality as well. Like Elizabeth B§thory, Carmilla descended 

from an old Hungarian family stigmatized with ñbloodstained annalsò and ñtheir atrocious 

lustsò (Le Fanu, 2004, p. 89). Her family, however, is now seemingly extinct as the 

dilapidated state of Karnstein castle clearly indicates5. Nevertheless, a few members of 

this accursed clan ï effortlessly abandoning the laws of life and death ï haunt the realm in 

shapes of vampires attacking the innocent in search for blood, as it is likewise exceptionally 

well visualized in three vampire films ï The Vampire Lovers (1970), Lust for a Vampire 
                                                 
4 As far as the name of the Countess Marcia Karnstein is concerned, the author of the paper will use diverse forms 

of her name ï Carmilla / Millarca / Mircalla / Marcilla ï that changeably appear in books and films analysed in 

the article. The multitude of her names is explained in the last chapter of Le Fanuôs novella where the reader comes 

across such an explanation: ñthe vampire is, apparently, subject, in certain situations, to special conditions. In the 

particular instance of which I have given you a relation, Mircalla seemed to be limited to a name which, if not her 

real one, should at least reproduce, without the omission or addition of a single letter, those, as we say, anagrammatically, 

which compose itò (2004, pp. 105-106).  
5 As far as presentation of Karnstein castle is taken into consideration, both The Vampire Lovers and Lust for 

a Vampire show the place as ruined and desolate. However, a different vision is offered in Twins of Evil wherein 

the castle, far from being in a dilapidated condition, is populated with those holding ñdebauched gatherings, men 

and women strip naked (é) indulging in pagan ritesò. It is an accursed place ñwhere Karnsteins have practised 

every evil known to man for centuries with their master, the Devilò (Hough, 1971).  
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(1971) and Twins of Evil (1971) ï comprising The Karnstein Trilogy produced by Hammer 

Films and notable for explicitly portraying lesbian relations. One of those accursed is 

aforementioned Carmilla whose appearance at daytime does not bear any similarity with 

a sinister exterior of the living dead. The truth is that she is repeatedly portrayed as an 

exceedingly gorgeous and charming transforming herself only in extreme situations into 

menacing shapes.  

Among many descriptions indicating her exceptional beauty ï it is one of similarities 

with Elizabeth B§thory ï Carmilla is depicted as a ñbeautiful strangerò (Le Fanu, 2004, 

p. 28) a ñbeautiful companionò (34) having a ñslender pretty figureò (26) and who looked 

ñbeautiful (é) in the moonlightò (46). Furthermore, while ñdisplaying a remarkably beautiful 

faceò with ñthe features (é) so engaging, as well as lovely, that it was impossible not to feel 

the attraction powerfullyò (78), Carmilla is shown as having ñthe refined and beautiful 

face of the young lady, about which there was something extremely engaging, as well as 

the elegance and fire of high birthò (82). Importantly, the notion of her outstanding beauty 

is enhanced by the fact that actresses endowed with gorgeousness were indeed cast in the 

role of Carmilla / Mircalla. The Vampire Lovers thus features Polish-born Ingrid Pitt (1937-2010), 

Lust for a Vampire ï Danish-born model YutteStensgaard (b. 1946), and the last Twins 

of Evil ï German-born model Katya Wyeth (b. 1948). Beauty incarnate, one could admit.  

However, the avid reader will surely detect that this shining faade of attractiveness 

and splendor functions only as a camouflage for morbid violence that is constantly lurking 

in the shadows of Carmillaôs existence. The first suggestion indicating her non-normative 

behavior is hinted at the beginning of the novella where, just after being welcomed to 

Lauraôs home, she is depicted as if already being the landlady of the place. While lavishly 

employing notions effortlessly associated with aristocracy, Laura portrays her newly- 

-found companion as follows: 
 

our visitor lay in one of the handsomest rooms in the schloss. It was, perhaps, 

a little stately. There was a somber piece of tapestry opposite he foot of the 

bed, representing Cleopatra with the asps to her bosom; and other solemn 

classic scenes were displayed, a little faded, upon the other walls [é] There 

were candles at the bedside. She was sitting up; her slender pretty figure 

enveloped in the soft silk dressing gown, embroidered with flowers, and 

lined with thick quilted silk (Le Fanu, 2004, p. 26). 

 
What is, however, of significance in this description is not a reference to Carmillaôs 

royal-like clothing, it is rather a mention of the tapestry and its heroine: Cleopatra VII 

Philopator (69 BC-10 BC). It is important on account of the fact that the last active ruler 

of the Ptolemic Kingdom of Egypt is said to have been indubitably associated with such 

notions as beauty, shrewdness, cunningness but also brutality and black magic. She was, 

as it is asserted by Stradling, ñthe serpent of the Nile, a sorceress who possessed hypnotic 

powersò and whose name has been associated with ñbewitching, sphinx-like beauty, (é) 

witch and whoreò but whose ñtrue power lay in her intelligence and charismaò (2008, p. 6). 

Thus, since the very beginning of the novella, the readerôs attention is skillfully directed 

towards the genuine vision of Carmilla and her existence. 
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The truth is that Carmillaôs non-normativness gradually takes on threefold forms: 

lust, crime and evil ï notions easily detectable both in The Karnstein Trilogy and in 

Elizabeth B§thoryôs existence as well. Starting from licentiousness it is of significance to 

assert that although it permeates Carmillaôs attitude towards Laura from the commencement 

of their relationship, it is at times exceptionally camouflaged. At the onset of their liaison, 

Carmilla is presented as the one who is even embarrassed and occasionally goes red while 

being near Laura. The girl in such a way voices her first contact with her guest: 

 

I took her hand as I spoke. I was a little shy, as lonely people are, 

but the situation made me eloquent, and even bold. She pressed my hand, 

she laid hers upon it, and her eyes glowed, as, looking hastily into mine, 

she smiled again, and blushed (Le Fanu, 2004, p. 27). 

 

Despite pretending embarrassment, it is Carmilla who does initiate the action and 

it shall mostly be up to her to sustain the flame of passion: ñshe held me close in her 

pretty arms for a moment and whispered in my ear, óGood night, darling, it is very hard 

to part with youò (Ibidem, p. 29). The analogous lesbian overtone is detectable in 

Carmilla/Laura relation one can observe in The Vampire Lovers expressed, among 

others, in words: ñI love you! I donôt want anyone taking you away from me (é) I want 

you to love me for all your life!ò and, more significantly, in a dream-like imagery where 

Laura, being visited by Carmilla taking on the disguise of a colossal cat, feels as it ñlies 

across [her], warm and heavy and [she] feel[s] its fur in [her] mouthò (Baker, 1970). 

Lesbianism is likewise visually presented in Mircalla/Susan relation offered to us in the 

second part of the trilogy, Lust for a Vampire where in the famous scene at the lake two 

women, who met for the very time earlier the same day, make passionate love. 

Le Fanuôs Carmillaôs lust is progressively expanding taking on new forms and 

expressions such as touch: ñshe would press me more closely in her trembling embraceò 

(33), ardent gaze: ñshe looked languidly in my eyesò (41) and ñher fine eyes under their 

long lashes gazing on me in contemplation and she smiled in a kind of raptureò (44), and 

kisses: ñher lips in soft kisses gently glow upon my cheekò (33). It, however, steadily 

inflates into more dissolute form: 

 

Carmilla became more devoted to me than ever, and her strange 

paroxysms of languid adoration more frequent. She used to gloat on me 

with increasing ardor the more my strength and spirits waned. This always 

shocked me like a momentary glare of insanity (Le Fanu, 2004, p. 56). 

 

eventually assuming a debauched contour being in fact a description of Carmillaôs 

orgasm: 

 

blushing softly, gazing in my face with languid and burning eyes, 

and breathing so fast that her dress rose and fell with the tumultuous 

respiration. It was like the ardor of a lover; it embarrassed me; it was 

hateful and yet over-powering; and with gloating eyes she drew me to her, 

and her hot lips traveled along my cheek in kisses (Ibidem, p. 34). 
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And it is likewise akin to Lauraôs orgasm: 
 

Sometimes it was as if warm lips kissed me, and longer and longer 

and more lovingly as they reached my throat, but there the caress fixed 

itself. My heart beat faster, my breathing rose and fell rapidly and full 

drawn; a sobbing, that rose into a sense of strangulation, supervened, and 

turned into a dreadful convulsion, in which my senses left me and I became 

unconscious (Ibidem, p. 57). 
 

 This ever-growing licentiousness is so over-powering that Carmillaôs attitude is 

treated as ñso monstrous an indulgence of the lusts and malignity of hellò (Ibidem, p. 72). 

However, as the story is being unfolded, the reader becomes aware of the fact 

that there is another shade of thirst that permeates Carmillaôs horrid existence ï an 

irresistible lust for blood. The craving is likewise flamboyantly shown in two films of 

The Karnstein Trilogy, especially in the second one where at one point one can observe 

Mircalla saturated in blood and only moderately covered by blood-soaked rags; it is also 

hinted at in Baron Hartogôs memoriam card explaining the conduct of vampires who 

ñseek for victims to satisfy their need, their passion, their thirst for bloodò (Baker, 1970). 

And, similarly to passion directed towards Laura, this yearning is not easily discernible 

at the onset of the novella. In fact, her addiction to night-time blood-drinking is being 

hinted at very subtly. She wakes up very late ï ñshe used to come down very late, generally 

not till one oôclockò (Le Fanu, 2004, p. 35); she does not participate in Lauraôs familial 

prayers ï in ñthe morning she never came down until long after our family prayers were 

over, and at night she never left the drawing room to attend our brief evening prayers in 

the hallò (50-1); she is constantly exhausted ï ñthere was always a languor about her, 

quite incompatible with a masculine system in a state of healthò (35); and, more 

importantly, she does not eat much ï ñshe would then take a cup of chocolate, but eat 

nothingò (35). The fact is that those notions could possibly not mean that Lauraôs guest 

is a vampire, but under a closer inspection and as the story unfolds the reader becomes 

cognizant of the truth that Carmilla is indeed one of the living dead whose appearance 

and non-normative behavior is visually offered to us at the end of the novella: 
 

Itôs horrible lust for living blood supplies the vigor of its waking 

existence. The vampire is prone to be fascinated with an engrossing vehemence, 

resembling the passion of love, by particular persons. In pursuit of these it 

will exercise inexhaustible patience and stratagem, [é]. It will never desist 

until it has satiated its passion, and drained the very life of its coveted 

victim (Ibidem, p. 105). 
 

Carmilla is fanatically haunting the place and feeding on blood of the innocent 

people, emerging in fact as one of the examples of female vampires one can encounter in 

the world literature, such as Greek Lamia (initially a stunning Zeusôs lover then a child-

eating monster) or Adamôs first wife Lilith (often presented in the form of a lascivious 

demon of the night). She is likewise akin to Sidi-Noumanôs wife Amina, a dazzlingly 

beautiful woman who with ñhideous female ghoul [é] began to dig up a corpse which 

had been buried that day [é] to enjoy their frightful repastò (Lang, 1993, p. 277). 
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Apart from licentiousness, evil and crime likewise prove to be a driving force of 

Carmillaôs existence. Similarly to debauchery, they are at the beginning cloaked, only to 

be progressively revealed as the story progresses. Carmillaôs criminal tendencies, however, 

are not only limited to Laura and her household. Just at the onset of the story the reader 

is informed in a flashback by General Spielsdorf that there is a monster attacking the 

innocent girls. The old man bemoans the loss of his daughter in such a way: ñthe fiend 

who betrayed our infatuated hospitality has done it all. I thought I was receiving into my 

house innocence, gaiety, a charming companion for my lost Bertha. Heavens! What a fool 

I have been!ò (Le Fanu, 2004, p. 14). His loss and ensuing distress ï presented in The 

Vampire Lovers as well ï is so overwhelming that he swears to ñdevote [his] remaining 

days to tracking and extinguishing a monsterò (15). Moreover, Carmillaôs innate iniquity 

ï despite her loveliness ï is implied while other members of her accursed family are 

presented. Her mother is ña hideous black woman (é) nodding and grinning derisively 

(é) with gleaming eyes and large white eyeballs, and her teeth set as if in furyò (24). 

Other members of her family ï ñill-looking pack of menò (24) are depraved with ñfaces 

(é) so strangely lean, and dark, and sullenò (24). The truth is, however, that the reader 

will become cognizant of accuracy of this implication later on. 

Carmillaôs vindictiveness, so far tightly cloaked, is forced to be revealed at one 

time when she is confronted with an obvious truth, not discernible ironically enough, 

for Laura and her father. The message is delivered by a mountebank whose dog ï sensing 

the presence of evil phantom ï starts maniacally howling at the gates of Lauraôs abode. 

With his intrinsic sincerity and hilarity he points to Laura saying that ñyour noble friend, 

the young lady at your right, has the sharpest teeth, -long, thin, pointed, like an awl, like 

a needle; ha, ha!ò (Ibidem, p. 39). Carmillaôs reply to the observation is tinged with 

brutality and pride, so alike to that of Elizabeth B§thory: 
 

How dares that mountebank insult us so? Where is your father?  

I shall demand redress from him. My father would have had the wretch 

tied up to the pump, and flogged with a cart whip, and burnt to the bones 

with the cattle brand! (Ibidem, p. 39). 
 

It is indeed the first time Carmilla shows herself in true colors, revealing more 

and more her criminal tendencies that are both literally and symbolically articulated in 

one of the most horrid nightmares Laura has ever experienced. In this nightmare Laura, 

observing Carmillaôs skill of creating dreams, sees her guest ñstanding, near the foot of 

[her] bed, in her white nightdress, bathed, from her chin to her feet, in one great stain of 

bloodò (Ibidem, p. 58), being in fact comparable to another spectre of Gothic fiction, 

Matthew Lewisôs the Bleeding Nun whose ñhead was enveloped in a long white veilò and 

whose ñdress was stained with bloodò (Lewis, 2009, p. 116). As the story is being unfolded, 

the reader observes that this climactic moment spurs Carmillaôs transgression and powerfulness 

as contrasted to Lauraôs steady deterioration, her symbolic ñdescent of Avernusò ï the 

road to hell (56). This infernal transformation is visually presented towards the end of the 

story wherein Carmilla ï treated from now on as the horrible enemy and vampire ï is being 

trapped in her shadowy chapel where the General is trying to attack her with a hatchet: ñon seeing 

him a brutalized change came over her features. It was an instantaneous and horrible 

transformation, as she made a crouching step backwardsò (97). This transformation is indubitably 

extraordinarily similar to that of Elizabeth Bathoryôs the reader can observe in Dracula Un-Dead. 
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It is, however, not the only one alteration of this female vampire. Archetypically, 

the film The Vampire Lovers finishes with the scene during which those who suffered 

on account of Carmilla/Mircalla/Marcillaôs wickedness betake themselves to confront and 

annihilate the vampire at her castle. Here, they discover a painting showing the woman 

of exceptional beauty with ñsweet and gentle faceò (Baker, 1970) whom they unanimously 

recognize as her with whom their lives at one point intersected. Significantly, the moment 

they force a stake into her heart and decapitate her, the image at the painting on the wall 

ï the technique exceptionally similar to Dorian Grayôs picture ï immediately transforms 

from a stunning young woman to a fanged skeleton6. 

 

3. Heavy Metal Music 

Generally speaking, heavy metal bands, especially those practising black/death 

metal focus lyrically on ñdark and depressing subject matter to an extent hitherto unprecedented 

in any form of pop musicò (Hatch, Millward, 1987, p. 167). The author will not thus 

reinvent the wheel by asserting that lyrics have been permeated with notions of evil, 

darkness, destruction, death, attack on Christianity, Satanism as well as a plethora of 

forms of perversion and highly transgressive themes. Furthermore, as it is asserted by 

Cope, themes ñconcerning the pointless horror and destruction of war merge with occult 

and anti-patriarchal topics to form the core thematic threads in heavy metal lyricsò (2016, 

p. 139). Hence, it seems obvious that the analysed countesses constitute the fulcrum of 

a wealth of death and black metal lyrics. Since it is not possible to incorporate the detailed 

analysis of all lyrics eulogizing the Countess Elizabeth B§thory and the Countess Karnstein, 

the author of the article aims to focus only on the most important bands and their songs. 

An Austrian gothic metal group called Darkwell composed a song entitled ñElisabethaò 

(taken from the extended play Conflict of Interest) which visually depicts the bloody countess 

as the one who can go to any means possible to achieve her ambition. She asserts: 
 

My beauty will stop to fade [...] 

My shrivelled skin will disappear 

My beauty returns with my force (Pittracher, 2002). 
 

While accomplishing this objective the countess is caught in the act of luring one young 

girl. Elizabeth tells her: 
 

I need your service for my joy 

Follow me to your little hell 

Welcome to my torture chamber 

This will be your dismember 

Iôll take the liquid out of you 

Your virgin blood will be my wine (Ibidem). 
 

                                                 
6 In Oscar Wildeôs The Picture of Dorian Gray the reader can observe a similar correlation or even symbiosis 

between the protagonist and its painting. Here, however, the image at the painting that has been mystically 

accumulating the burden of sins committed by Dorian (visualized in the form of physical deterioration of the 

painted Dorian of which Dorian the person was, happily enough, deprived), at the moment of the protagonistôs 

demise, comes back to its original form presenting once again ñthe wonder of [Dorianôs] exquisite youth and beautyò 

(Wilde, 2010, p. 224). Another element joining Le Fanuôs and Wildeôs narratives is the fact that the paintings are 

found and observed by those who had relations with those presented there.  
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Expanding the notion of criminality a little more, a Swedish heavy metal band 

called Ghost in the song entitled ñElizabethò (taken from the album Opus Eponymous) 

portrays the countess as 
 

An evil woman with an evil old soul 

Piercing eyes emotionless 

A heart so black and cold (Forge, 2010). 
 

whose ñpact with Satanò made her loathe people and it triggered her ñacts of cruelty and her 

lust for bloodò motivating her thus ñto bathe in pure fresh bloodò (Ibidem). Significantly, 

an English extreme metal band Cradle of Filth in their ñBathory Aria: Benighted Like Usher 

/ A Murder of Ravens in Fugue / Eyes that Witnessed Madnessò ï a three piece lengthy 

song taken from the album Cruelty and the Beast ï focuses their attention upon Elizabethôs 

lust. She is presented as ñbenighted like ill-fated Usherò for whom: 

 

Pleasures took flesh 

And pain, remorseless 

Came freezing the breath 

Of raucous life hushed unto whispers (Filth, 1998). 
 

What is more, her ñsin-sistered cultò is replete with ñcold bloodbathsò and ñlesbian 

fantasies / Reamed to extremesò (Ibidem). Similarly to the woman depicted by Darkwell, 

Elizabeth B§thory is here shown as pleading ñthe Heavens (...) to glean / The elixir of 

Youth from the pureò (Filth, 1998). 

The desperate woman searching for the elixir of Youth is likewise portrayed by 

the American / European power metal group Kamelot who composed, similarly to Cradle 

of Filth, a three piece song entitled ñElizabeth I: Mirror, Mirror / Elizabeth II: Requiem 

for the Innocent / Elizabeth III: Fall from Graceò (taken from the album Karma). The first 

part is especially mesmerizing since it is constructed in a form of a monologue directed 

at the titular mirror, which is treated by the countess as a talisman guaranteeing her 

immortal beauty. Elizabeth implores the mirror: 
 

Can you tell me 

How to stay forever young 

Let me know the secret [...] 

Please protect my beauty (Khantatat, 2001). 

 

After describing her acts of bloodshed she victoriously yells that ñIôm no longer 

a slave / to the vicious hands of timeò (Ibidem). However, Elizabeth B§thoryôs transgressions 

are revealed in its entirety in the song entitled ñCountess Bathoryò (taken from the album 

Black Metal) composed by an English heavy metal band called Venom. The song incorporating 

all elements constituting the countessôs sinister existence ï along with the inevitability 

of passing time and the personôs hopelessness ï has proven to be so popular that at least 

43 metal bands made cover songs based upon Venomôs masterpiece. Among those bands 

there are such big names as Unleashed, Heretic, Candlemass, Vital Ramains, Tormentor 

or Immolith, to indicate only a few. It is significant therefore to include the song in its 

entire version: 
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Welcoming the virgins fair, to live a noble life 

In the castle known to all ï the Countôs infernal wife 

She invites the peasants with endless lavish foods 

But, when evening spreads it wings, she rapes them of their blood 

Countess Bathory 

All day long the virgins sit and feast on endless meals 

The Countess laughs and sips her wine ï her skin doth crack and peel 

But when nighttime fills the air one must pay the price 

The Countess takes her midnight bath with blood that once gave life 

Countess Bathory 

Living in her self styled Hell, the Countess dressed in black 

Lifeôs so distant ï deathôs so near ï no blood to turn time back 

The castle walls are closing in, sheôs crippled now with age 

Welcomes death with open arms ï the reaper turns the page 

Countess Bathory (Bray, 1982). 

 

It is of significance to add here that Swedish extreme metal band Bathory was 

named after the Hungarian countess. Its song entitled ñWoman of Dark Desiresò (taken 

from the album Under the Sign of Black Mark), not as much fashionable as Venomôs 

masterpiece (the most famous cover was made by Swedish black metal Marduk) is likewise 

important enough to be included in its entirety: 

 

All dressed in gold and purple the beauty awaits the night 

Knowing what will satisfy 

Aware of Her delight 

The thought of young fresh blood makes the hours go so slow 

But the yearn for eternal life and beauty makes her hazel brown 

eyes glow 

Woman of Dark Desires 

Woman of Eternal Beauty 

Woman of Dark Desires 

Elizabeth Bathory...... 

Now the hour is comed, the time is right for the feast to take its roll 

And by the sunrise 60 bodies will be found raped from their blood 

and souls 

The beauty patiently selects the victims for the night 

Innocent blood will give eternal beauty eternal life 

Now the life you have lived have comed to light and unfold is your 

perversity. 

Now the end is near still death is real 

No more beauty or life for eternity 

Cold walls entombs your secrets but there's nothing you regret 

Embrace death with a smile as the highlands face sunset (Forsberg, 

1987). 
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Cradle of Filth appears to be immensely engrossed in portrayals of iniquitous women 

since it is this band that offers the listener an atrocious vision of Carmilla as well. The 

language used in ñQueen of Winter, Thronedò (taken from the extended play V Empire, 

or Dark Faerytales Phallustein) is even more vulgar than that employed to describe Elizabeth 

B§thory. Carmilla is thus depicted as ñsharp-eyed, impassive whoreò who tempts like 

ñpantheredFaustia / With cunt and veiled womb / To prowl [her] inner sanctum wallsò 

(Filth, 1996). Whatôs more, being ñseductionò incarnate and ñobsessive artò Carmilla is 

ñthe Queen of death-white winter enthroned / Evil resplendentò (Ibidem). Being in truth 

ñdebauched seductress in black,ò ñMistress of the darkò and ñEnchantressò she proves to 

be ñthe murderess lurked in vulgar caresses / Vestal masturbation / (Purity) overthrownò 

(Ibidem). She is indeed powerful enough to ñfeed [her] lusts on the blood of the weak / 

To rule heaven and worlds crawling beneath/ Satanic Tyrannyò (Ibidem).  

Turning away for a while from explicit vulgarity produced by Cradle of Filth, 

German-Norwegian symphonic metal band Leavesô Eyes in the song entitled ñSymphony 

of the Nightò (taken from the album Symphonies of the Night) accentuates vampirism of 

Carmilla. The author of the lyrics asserts that:  

 

I feel these needles in my skin like savage wrath 

She holds me in her arms I am drifting in the dark 

This fever of my heart this burning fever drag 

Every breath I take will make you hunt me more (Gore, 2013).  

 
Conclusions 

Concluding, the multi-layered non-normativness of both the countess Elizabeth 

B§thory and the countess Karnstein (Carmilla/Mircalla/Marcilla/Millarca) has offered 

an opportunity to the author of the article to juxtapose those two authoritative and influential 

women. Admittedly, they reveal both strong discrepancies and similarities in their conduct. 

Generally, as far as similarities between them are taken into consideration, they are 

presented as strongly inclined to brutality and licentiousness. What is more, they both 

feel a strong predilection for blood, as it is appallingly presented in both books and 

films analysed in the paper. Yet, there emerge several dissimilar strands of thought. 

First of all, while the Hungarian noblewoman craves for blood firmly believing that it 

would secure her longevity and gorgeousness, Le Fanuôs Carmilla ï vampire ï just 

needs blood in order to carry on her existence of the un-dead. Furthermore, while 

B§thory ï especially her vision presented in Holt and Stokerôs narrative ï kills for 

sport and satisfaction, Le Fanuôs literary creation slays her victims so as to survive. 

The same can be said about their sexual demeanor. The countess B§thory lures, rapes 

and slaughters her virgins so as to have access to their blood perceived by her as a guarantee 

for her immortal attractiveness. Whereas, Carmillaôs lesbian approach towards Laura 

and other girls is primarily constructed as a prelude to her criminality aimed at obtaining 

blood treated by her as an imperative victual prolonging her cursed existence as a living 

dead. However, despite those divergences, the fact remains that both women appear to be 

exceptionally influential and they effortlessly function as role models for a subsequent 

army of wicked, violent and licentious women pervading not only the literary domain 

but also the realm of heavy metal music. 
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Perceived in this light they ought to be treated thus as sociopathic embodiments 

of the archetype of a wicked woman endowed with a terrifying force of female power 

and mastery at enacting their horrid deeds. On the basis of the analysis of books and films, 

it is imperative to assert that both countesses are indeed predatory women easily defying 

a social construction of reality, expressed by expected modes of behavior, beliefs, and 

assumptions about women and their roles in the society so forcefully articulated by, among 

others, Puritan ministers. Their existence and deeds are hence embedded in the construct 

of the archetype of an evil woman ï stretching from the first disobedient woman ï 

biblical Eve, the Shakespearean female evildoers, up to the modern renditions of this 

archetype ï marked with a vile combination of manipulation, cunning, insubordination, 

malevolence, seduction, hypersexuality and brutality. Functioning as the most perceptible 

examples of the archetype, it is therefore not a complicated task to juxtapose both Elizabeth 

B§thory and Carmilla with the elements comprising the given archetype ï as one 

instantaneously juxtaposes Bram Stokerôs Dracula with a pure form of male vampirism 

ï possessing unfathomable potential to be treated as feminine aspect of this archetype. 

Acting as archetypal temptresses, murderers and evil geniuses, they are in fact paragons 

of the notion of femme fatale and dominatrix easily permeating the realm of literature 

and music, prompting men to variously describe them as a threat, a demon, a witch, and 

a vampire. Significantly, two countesses reveal a potential to function as modern versions 

of mythological Medea, biblical Jezebel and Delilah and Hindu Kali so easily associated 

with criminality, sexual perversion and evil. Finally, what makes them so enthralling is 

the fact that while shattering the social construct established by men, those two powerful 

and influential women effortlessly go beyond the boundaries of the archetype of a malevolent 

and sexually perverted woman. By doing so they assume many a time masculine attributes 

of the archetype of evil genius. Elizabeth B§thory, especially after her husbandôs demise, 

is thus visualized as assuming the role of the overlord of her vast territory and Carmilla 

performs, for instance, a similar role to that of the Marlovian Mephistophelesô visiting 

Faustus, as it is visualized in the film Twins of Evil where she has been sent by lord of 

darkness to teach Count Karnstein how to inflict iniquity and engross himself in a sea 

of sexual perversion and pleasure.  
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Katarzyna JASIEWICZ  
Akademia Nauk Stosowanych w Nowym SŃczu 

 

FANATYK, śWIŇTY, TERRORYSTA  

ï WSZYSTKIE OBLICZA JOHNA BROWNA  
 

 
Streszczenie 

John Brown to jedna z najbardziej kontrowersyjnych postaci w historii Stan·w 

Zjednoczonych. Abolicjonista, inicjator walk na terenie Kansas w latach 50. XIX wieku i sğynny 

przyw·dca nieudanego powstania w Harper's Ferry w stanie Wirginia, kt·re miağo doprowadziĺ 

do obalenia niewolnictwa w Stanach Zjednoczonych, uznawany jest za czğowieka, kt·ry przyczyniğ 

siň do wybuchu wojny secesyjnej. Po Ŝmierci postrzegany byğ jako mňczennik sğusznej sprawy 

i bohater Unii, a takŨe jako zdrajca i groŦny szaleniec dŃŨŃcy do upadku amerykaŒskiego 

Poğudnia. W XX i XXI wieku ocena i interpretacja dziağalnoŜci Browna zmieniağy siň wraz 

z klimatem polityczno-spoğecznym danej dekady: od segregacji rasowej, postňpujŃcej emancypacji 

Afroamerykan·w i czas·w walki o prawa obywatelskie w XX wieku, przez walkň z terroryzmem 

na poczŃtku XXI wieku, do prezydentury Baracka Obamy i Donalda Trumpa. Historia Johna 

Browna dotyka kluczowych kwestii amerykaŒskiej toŨsamoŜci: idealizmu oraz przemocy, 

jednoczeŜnie sygnalizujŃc wsp·ğczesne problemy w amerykaŒskim spoğeczeŒstwie.  

 

Summary 

John Brown is one of the most controversial figures in the history of the USA. Abolitionist, 

leader of antislavery guerillas in Bleeding Kansas, the captain of the failed Harper's Ferry raid 

aimed at launching a slave rebellion, is considered to be a catalyst for the outbreak of the Civil 

War. After his death he was perceived, on the one hand, as a martyr for a just cause and the Union's 

hero, and, on the other hand, as a traitor and a dangerous madman bringing on the collapse of 

the South. In the 20th and 21st centuries the evaluation and interpretation of Brown's activity have 

been changing together with the socio-political background: from racial segregation, continuing 

emancipation of Afroamericans and the civil rights movement era, through the war on terrorism 

in the early 21st century, to the presidency of Barack Obama and Donald Trump. John Brown's 

story touches upon key issues in American identity: idealism and violence, at the same time 

highlighting problems in contemporary American society.  

 
 

Wprowadzenie 

OpowieŜĺ o Johnie Brownie, kontrowersyjnym i enigmatycznym abolicjoniŜcie, 

przyw·dcy powstania w Harper's Ferry, zmienia siň wraz z czasami, w kt·rych jest 

relacjonowana. Jest niczym papierek lakmusowy, wskazujŃcy na istotne zjawiska polityczno- 

-spoğeczne. Pomimo upğywu ponad 150 lat od Ŝmierci Browna, jego historia nie przestaje 

zadziwiaĺ. Przez wiele dekad odsŃdzany od czci i wiary, marginalizowany, w ostatnich 

latach ponownie staje siň obiektem zainteresowania i bohaterem wsp·ğczesnej popkultury. 

W duŨej mierze przyczyniğa siň do tego powieŜĺ Jamesa McBride'a Ptak dobrego Boga, 

nagrodzona National Book Award w 2013 roku, a nastňpnie brawurowo przeniesiona na 

mağy ekran przez Ethana Hawke'a oraz Marka Richarda. To za sprawŃ tej powieŜci 
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i charyzmatycznej postaci stworzonej przez Hawke'a w serialowej adaptacji historia 

Johna Browna zyskuje nowe oblicze ï podniosğoŜĺ dramatycznych decyzji abolicjonisty 

jest tu zr·wnowaŨona poprzez absurdalny humor. Takie podejŜcie do postaci Browna 

jest co najmniej niekonwencjonalne ï na przestrzeni lat byğ on przedstawiany jako groŦny 

szaleniec, bezwzglňdny terrorysta, heroiczny mňczennik abolicjonizmu, bohater oraz 

wizjoner, nigdy zaŜ jako zabawny dziwak. James McBride w wywiadzie udzielonym The 

Atlantic (https://www.youtube.com/watch?v=urOO9cedz54, dostňp: 07.10.2022) podkreŜla, 

Ũe humor umoŨliwia rozpoczňcie dyskusji o sprawach trudnych i niejednoznacznych, 

takich jak niewolnictwo czy kwestie rasowe. StosujŃc taki zabieg w swej ksiŃŨce, autor 

odwoğuje siň do tradycji amerykaŒskiej powieŜci XIX wieku, z twainowskimi Przygodami 

Hucka Finna na czele, gdzie gğos czarnego chğopca relacjonuje opowieŜĺ o skomplikowanych 

zagadnieniach rasowych i moralnych poprzez filtr humoru oraz satyry. Zanim jednak 

historia Browna mogğa uzyskaĺ wymiar powieŜci ğotrzykowskiej, wywoğujŃcej refleksjň 

nad wsp·ğczesnoŜciŃ, byğa opowieŜciŃ polaryzujŃcŃ Stany Zjednoczone, uŨywanŃ do 

cel·w politycznych, interpretowanŃ w r·Ũnoraki spos·b, w zaleŨnoŜci od czasu i miejsca. 

Zanim wiňc przyjrzymy siň interpretacjom, warto przypomnieĺ najistotniejsze elementy 

tej opowieŜci.  

 
1. Historia 

WŜr·d czynnik·w, kt·re uksztağtowağy Johna Browna ï rewolucjonistň, ogromny 

wpğyw miağo wychowanie w purytaŒskiej rodzinie. Urodziğ siň w Torrington, w stanie 

Connecticut, w maju 1800 roku. Ojciec Johna, Owen Brown, byğ wielce religijnym 

wyznawcŃ kalwinizmu, wychowujŃcym dzieci w duchu swej religii: surowo, z naciskiem 

na dyscyplinň, nie stroniŃcym od kar cielesnych. Ten model wychowania John przejmie 

od ojca i zaadaptuje w rodzinie, kt·rŃ sam zağoŨy (Poland, 2020, s. 7). W Ũarliwej 

religijnoŜci utwierdzi Johna takŨe studiowanie Starego Testamentu, kt·remu poŜwiňcağ 

wiele czasu od wczesnej mğodoŜci. Innym tekstem, w kt·ry niezachwianie wierzyğ, byğa 

Deklaracja NiepodlegğoŜci (Ibidem, s. 8). Obydwa te Ŧr·dğa utwierdziğy Browna  

w przekonaniu, Ũe stosowanie przemocy w celu pokonania zğa i niesprawiedliwoŜci jest 

uprawnione. Inspirowağy go postacie przyw·dc·w, kt·rzy uwaŨali swe dziağania zbrojne 

za rodzaj misji powierzonej im przez siğy wyŨsze: Spartakusa, Nata Turnera i Oliviera 

Cromwella, z kt·rym silnie siň utoŨsamiağ, poprzez podobne pochodzenie oraz poglŃdy 

(Ibidem, s. 10). NaturalnŃ konsekwencjŃ takiego wychowania i wzorc·w byğo jego 

zaangaŨowanie siň w sprawň abolicjonizmu. Owen Brown postrzegağ niewolnictwo jako 

emanacjň zğa, z kt·rym walczyğ poprzez wspieranie kolei podziemnej. Jego syn, John, 

ostatecznie postanowi rozprawiĺ siň z niewolnictwem w walce zbrojnej. 

Po nieudanej pr·bie zdobycia wyksztağcenia jako pastor, John Brown pracowağ 

jako garbarz, naczelnik poczty, handlarz weğnŃ, farmer i pasterz. KaŨde z tych przedsiňwziňĺ 

okazağo siň finansowym niepowodzeniem, a utrzymanie powiňkszajŃcej siň rodziny (do 

roku 1832 urodziğo mu siň 7 dzieci) byğo dla niego coraz wiňkszym wyzwaniem. Pomimo 

tych trudnoŜci nie przestawağ wspieraĺ abolicjonizmu poprzez pomoc niewolnikom 

uciekajŃcym z poğudniowych plantacji na P·ğnoc: pozwalağ im mieszkaĺ na naleŨŃcych 

do niego terenach i angaŨowağ siň w funkcjonowanie Ăkolei podziemnejò.  

 

 



Neophilologica Sandeciensia 15 

 

 

- 74 - 

W 1847 roku Brown spotkağ siň z Frederickiem Douglassem1 w Springfield, 

w stanie Massachusetts. W trakcie tego spotkania przedstawiğ mu po raz pierwszy sw·j 

plan rozpoczňcia wojny majŃcej na celu obalenie niewolnictwa. Dwa lata p·Ŧniej wraz 

z rodzinŃ przeni·sğ siň do North Elba, w stanie Nowy Jork, gdzie mieszkağ wŜr·d 

biednej czarnej spoğecznoŜci, sğuŨŃc jej radŃ i przykğadem, w ten spos·b realizujŃc pracň 

u podstaw.  

Prawdziwy rozgğos John Brown zyskağ po raz pierwszy w 1855 roku, w Kansas, 

kt·re w·wczas miağo status terytorium, gdzie udağ siň wraz z synami, Ũeby aktywnie 

opowiedzieĺ siň po stronie abolicjonizmu. Wydana rok wczeŜniej ustawa2 pozwalağa 

osadnikom na podjňcie decyzji, czy w ich stanie zostanie wprowadzone niewolnictwo. 

PoczŃtkowo Brown zamierzağ wyğŃcznie pom·c 2 synom w osiedleniu siň na pograniczu. 

Niemniej jednak, gdy zaczňğo dochodziĺ do akt·w przemocy ze strony przybyszy  

z niewolniczego stanu Missouri, kt·rzy bezceremonialnie zastraszali przeciwnik·w 

niewolnictwa i zmuszali ich do opuszczenia Kansas, John Brown postanowiğ interweniowaĺ 

nie mniej brutalnie (Du Bois, 2007, s. 55). Po tym, jak zwolennicy niewolnictwa napadli 

na miasto Lawrence, w kt·rym niewolnictwo byğo zakazane, splŃdrowali je i spalili, 

Brown wziŃğ odwet. Wiosennej nocy 1856 roku on i 7 jego ludzi brutalnie zamordowali 

5 zwolennik·w niewolnictwa w Pottawatomie. Choĺ mňŨczyŦni, kt·rzy padli ofiarŃ tego 

wydarzenia, sami nie posiadali niewolnik·w, to Brown uwaŨağ, Ũe naleŨy ich ukaraĺ, 

aby wzbudziĺ strach ludzi o podobnych poglŃdach: ĂLepiej aby zginňğo kilkudziesiňciu 

zğych ludzi niŨ jeden czğowiek, kt·ry tu przybyğ, aby uczyniĺ Kansas wolnym stanemò3 

(Poland, 2020, s. 17, tğum. wğasne). W sierpniu w Osawatomie doszğo do kolejnego 

starcia pomiňdzy zwolennikami i przeciwnikami niewolnictwa ï ci ostatni zniszczyli dom 

Browna i domy innych abolicjonist·w, w walce zginŃğ syn Browna, zaŜ dğuga bitwa 

zakoŒczyğa siň jego poraŨkŃ. W zwiŃzku z brutalnymi starciami pomiňdzy 2 frakcjami 

okres ten nosi nazwň ĂKrwawiŃce Kansasò4.  

W nastňpnych miesiŃcach Brown podr·Ũowağ po stanach p·ğnocnych, spotykajŃc 

siň z ich mieszkaŒcami, opowiadajŃc o swej walce o zniesienie niewolnictwa, przekonujŃc 

ich do swych racji i zbierajŃc Ŝrodki na dalszŃ dziağalnoŜĺ. Jego charyzma, niezğomnoŜĺ 

i pewnoŜĺ siebie, poğŃczone z doniesieniami o wydarzeniach w Kansas, robiğy ogromne 

wraŨenie na sğuchaczach. Z tego okresu pochodzi sğynny dagerotyp, zwany hudsoŒskim, 

na kt·rym twarz Browna nosi znamiona ciňŨkich przeŨyĺ, lecz nieustňpliwe spojrzenie 

jego oczu budzi respekt i przykuwa uwagň, a wyzywajŃco zağoŨone rňce dopeğniajŃ 

wizerunku bezkompromisowego abolicjonisty. Ten szeroko rozpowszechniany portret 

Browna przyczyniğ siň do wykreowania jego legendy, budzŃc strach zwolennik·w 

niewolnictwa i nadziejň abolicjonist·w (Gilpin, 2011, s. 30).  

                                                 
1 Frederick Douglass byğ afroamerykaŒskim abolicjonistŃ, m·wcŃ, pisarzem i aktywistŃ. Po ucieczce z plantacji 

w Maryland stağ siň narodowym przyw·dcŃ ruchu abolicjonistycznego w Nowej Anglii.  
2 Ustawa o Kansas i Nebrasce z roku 1854 (https://www.britannica.com/topic/Kansas-Nebraska-Act, dostňp: 

10.10.2022). 
3 JeŜli nie zaznaczono inaczej, wszystkie tğumaczenia z jňzyka angielskiego pochodzŃ od Autorki.  
4 Bleeding Kansas ï seria brutalnych konfrontacji na Terytorium Kansas pomiňdzy 1854 a 1859 (https://www.britannica. 

com/event/Bleeding-Kansas-United-States-history, dostňp: 10.10.2022).  
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Fotografia 1. John Brown w Hudson, w stanie Ohio, 1856. The Boston Athenaeum.  
ťr·dğo: John Brown Still Lives! America's Long Reckoning with Violence, Equality and Change, R.B. Gilpin, 

2011, Chapel Hill: The University of North Carolina Press, s. 30. 

 

W roku 1858 John Brown byğ gotowy do dalszych dziağaŒ zbrojnych. Podczas 

podr·Ũy po p·ğnocnych stanach zdobyğ wielkie poparcie, takŨe wŜr·d intelektualist·w 

i pisarzy, takich jak np. Henry David Thoreau, Ralph Waldo Emerson czy Bronson 

Alcott (Gilpin, 2011, s. 33). Miağ juŨ drobiazgowo przygotowany plan zbrojnego 

powstania przeciwko niewolnictwu, ale ze wzglňd·w bezpieczeŒstwa nie ujawniağ jego 

szczeg·ğ·w, nawet czğonkom tzw. Sekretnej Sz·stki, kt·rzy finansowali krucjatň Browna 

(Poland, 2020, s. 21). Aby zapewniĺ sobie poparcie Harriet Tubman, legendarnej konduktorki 

Ăkolei podziemnejò5, wybrağ siň do miejscowoŜci Chatham w kanadyjskim Ontario. 

W zorganizowanym tam potajemnym spotkaniu uczestniczyğo ok. 20 Afroamerykan·w, 

co utwierdziğo Browna w przekonaniu, Ũe to dow·d poparcia czarnej spoğecznoŜci dla 

jego plan·w i obietnica doğŃczenia do jego powstania6 (Gilpin, 2011, s. 35). Przedstawiğ 

zebranym projekt tymczasowej konstytucji, kt·ra miağa zaczŃĺ obowiŃzywaĺ po sukcesie 

powstania, a takŨe zağoŨenia dotyczŃce sposobu ustanowienia rzŃdu tymczasowego. 

Wszystkie te przygotowania ŜwiadczŃ o zapobiegliwoŜci i przeŜwiadczeniu Browna 

o powodzeniu powstania.  

WiosnŃ 1859 roku John Brown z grupŃ zwolennik·w dotarğ do stanu Maryland, 

gdzie wynajňli farmň nad rzekŃ Potomac. Po drugiej stronie rzeki, w miejscowoŜci Harper's 

Ferry (obecnie Wirginia Zachodnia), znajdowağ siň arsenağ amerykaŒskiej armii, kt·ry 

Brown planowağ opanowaĺ, w ten spos·b zdobywajŃc broŒ dla towarzyszŃcych mu 

abolicjonist·w i wszczŃĺ powstanie przeciwko niewolnictwu. Szczeg·ğy planu Browna 

                                                 
5 Ostatecznie Tubman nie zaangaŨowağa siň w rebeliň Browna ï najprawdopodobniej ze wzglňd·w zdrowotnych. 

Niemniej jednak mogğa obawiaĺ siň, Ũe jeŜli plan Browna siň nie powiedzie, Ăkolej podziemnaò zostanie zdekonspirowana 

i zniszczona (https://www.smithsonianmag.com/history/john-browns-day-of-reckoning-139165084/, dostňp: 12.10.2022).  
6 Brown miağ byĺ gğ·wnodowodzŃcym rebelii, majŃcej na celu zbrojne rozpoczňcie kampanii przeciwko niewolnictwu 

(John Brown Still Lives! America's Long Reckoning with Violence, Equality and Change, R.B. Gilpin, 2011, Chapel 

Hill: The University of North Carolina Press, s. 35).  
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pozostajŃ nieznane i najprawdopodobniej po przejňciu arsenağu liczyğ na to, Ũe czarni 

niewolnicy doğŃczŃ do powstania, zaŜ pobliskie g·ry zapewniŃ skuteczne schronienie 

rebeliantom (Du Bois, 2007, s. 119). W sierpniu Brown spotkağ siň w Chambersburgu 

w Pensylwanii z Frederickiem Douglassem, w nadziei na jego zaangaŨowanie w planowane 

wydarzenia. Spotkanie odbyğo siň w opuszczonym kamienioğomie. Brown przedstawiğ 

Douglassowi realizacjň swego planu, ten jednak odm·wiğ udziağu w przedsiňwziňciu, 

argumentujŃc, Ũe zwr·ci ono cağy kraj przeciwko nim (Ibidem, s. 128). Ostrzegğ teŨ 

Browna przed niebezpieczeŒstwem misji, przedstawiajŃc Harper's Ferry jako potrzask, 

z kt·rego Brown i jego towarzysze nie wydostanŃ siň Ũywi (Gilpin, 2011, s. 37). Rezygnacja 

Douglassa z pewnoŜciŃ zniechňciğa wielu Afroamerykan·w od udziağu w powstaniu ï 

ten czarnosk·ry dziağacz spoğeczny, znany z porywajŃcych przem·wieŒ i zaangaŨowania 

w Ăkolej podziemnŃò, cieszyğ siň duŨym autorytetem wŜr·d czarnej spoğecznoŜci. Warto 

zaznaczyĺ, Ũe czarnosk·ry towarzysz Douglassa, Shields Green, zdecydowağ siň doğŃczyĺ 

do Browna ï byğ jednym z 5 Afroamerykan·w walczŃcych u boku Browna.  

W dniu 16 paŦdziernika 1859 roku Brown i jego niewielka armia ï 21 ludzi, w tym 

jego 3 syn·w ï zaatakowali i zdobyli arsenağ bez wiňkszych trudnoŜci, biorŃc kilku 

zakğadnik·w. Potem jednak szczňŜcie zaczňğo ich opuszczaĺ. W trakcie strzelaniny na 

moŜcie kolejowym, w pobliŨu arsenağu, zginŃğ czarnosk·ry bagaŨowy Heyward Shepherd 

ï ironiŃ losu jest, Ũe to wğaŜnie wolny Afroamerykanin stağ siň pierwszŃ ofiarŃ walki 

o wolnoŜĺ dla niewolnik·w. Kolejny bğŃd rebelianci popeğnili chwilň p·Ŧniej: gdy na 

stacjň wjechağ pociŃg z Wirginii, zostağ przez nich zatrzymany, a potem bez przeszk·d 

ruszyğ dalej, do Baltimore. Gdy tylko wyjechağ ze stacji, pasaŨerowie rzucali przez okna 

kartki z informacjŃ o powstaniu, ostrzegajŃc okolicznych mieszkaŒc·w. Zaledwie 

12 godzin po rozpoczňciu ataku po cağym kraju przekazywano telegrafem wieŜci  

o Ăwielkim powstaniu niewolnik·wò (Lepore, 2020, s. 264).  

Nastňpnego dnia liczne oddziağy marines i Ũoğnierzy pod dow·dztwem Roberta 

E. Lee zaczňğy przybywaĺ do Harper's Ferry. ŧoğnierze przybyli z pobliskiego Charlestown 

zastrzelili 5 ludzi Browna. Jednym z nich byğ Dangerfield Newby, wolny Afroamerykanin, 

kt·ry liczyğ na uwolnienie swojej Ũony i dzieci. W obliczu przewaŨajŃcych siğ federalnych 

John Brown wysğağ kilku ludzi z misjŃ pokojowŃ, lecz rozwŜcieczony tğum zignorowağ 

biağŃ flagň i padğy strzağy, w rezultacie czego 2 rebeliant·w zginňğo na miejscu, w tym 

syn Browna, Watson.  

Zdezorientowany i sfrustrowany przyw·dca powstania na pr·Ũno czekağ, aŨ tysiŃce 

czarnych niewolnik·w zasilŃ jego armiň: chociaŨ wieŜci o ataku rozprzestrzeniağy siň 

poprzez kontynent, niewolnicy nie mieli dostňpu do nowoczesnej techniki i pozostawali 

w nieŜwiadomoŜci rozgrywajŃcych siň wydarzeŒ (Ibidem, s. 264). Niemniej jednak, byli 

i tacy Afroamerykanie, kt·rzy pomimo tego, Ũe wiedzieli o powstaniu, nie zdecydowali 

siň do niego doğŃczyĺ. IstniejŃ r·Ũne teorie, dlaczego tak siň stağo. W.E.B. Du Bois pisze, 

Ũe wierzyli oni w Johna Browna, ale nie w jego plan: ĂBrown przem·wiğ do ich serc, 

ale nie umysğ·wò (2007, s. 149). PoŜwiňcenie, kt·rego wymagağ od nich Brown, byğo 

zbyt wielkie ï szczeg·lnie w przypadku Afroamerykan·w, kt·rzy uciekli z plantacji 

i osiedlili siň w Kanadzie. Inni zniewoleni mňŨczyŦni i kobiety nie byli w stanie sobie 

wyobraziĺ, Ũe instytucjň niewolnictwa ï system tak potňŨny i niepodwaŨalny ï moŨna 

by byğo obaliĺ mocŃ ludzkŃ. Jak pisze Charles P. Poland (2020, s. 115), po latach c·rka 

Browna, Anne Brown Adams, napisağa w swych wspomnieniach, Ũe jej ojciec spodziewağ 

siň, Ũe niewolnicy przyjmŃ go jak MojŨesza, zesğanego, aby wyzwoliĺ ich z niewoli. Tak 



Neophilologica Sandeciensia 15 

 

 

- 77 - 

siň nie stağo, a oni sami w niewielkim stopniu docenili poŜwiňcenie Browna i jego ludzi. 

Symptomatyczne byğo wycofanie siň z powstania Fredericka Douglassa, znanego z ognistych 

przem·wieŒ przeciwko niewolnictwu7 ï gdy nadeszğa chwila pr·by, uciekğ do Kanady, 

a stamtŃd do Anglii. MieszkaŒcy Poğudnia usiğowali dowieŜĺ natomiast, Ũe niewolnicy 

nie doğŃczyli do Browna ze wzglňdu na silnŃ wiňŦ, jaka ğŃczyğa ich ze swymi wğaŜcicielami 

(Ibidem).  

W dniu 18 paŦdziernika Ũoğnierze wywaŨyli drzwi arsenağu, a jeden z atakujŃcych, 

widzŃc Johna Browna klňczŃcego, z niezağadowanym karabinem, wbiğ w niego szablň 

tak mocno, aŨ ostrze siň wykrzywiğo. Powstanie dobiegğo koŒca. Wszyscy uczestnicy 

powstania zostali pojmani, 10 zginňğo, w tym 2 syn·w Browna, a rebelianci zastrzelili 

4 ludzi.  

CiňŨko ranny Brown zostağ przekazany wğadzom stanu Wirginia, a jego proces 

o zdradň stanu, zab·jstwo i podŨeganie do powstania rozpoczŃğ siň niezwğocznie, 

26 paŦdziernika, w Charlestown. Dziňki przekazom telegraficznym i zainteresowaniu 

medi·w byğo to wydarzenie bezprecedensowe ï prawnicy, dziennikarze, abolicjoniŜci, 

tğum ŨŃdny linczu zaczňli ŜciŃgaĺ do miasta. ChociaŨ powstanie Browna skoŒczyğo siň 

sromotnŃ poraŨkŃ, jego proces miağ przeğomowe znaczenie dla sprawy abolicjonizmu, 

za kt·rŃ walczyğ. KaŨde sğowo Browna byğo skrupulatnie notowane przez reporter·w 

(Gilpin, 2011, s. 42), a jego wizerunek przekazywany przez rysownik·w obecnych na 

sali sŃdowej. Osğabiony odniesionymi ranami, oskarŨony leŨağ podczas procesu na 

zaimprowizowanym posğaniu. W tym czasie Brown prowadziğ teŨ oŨywionŃ korespondencjň 

ze swymi zwolennikami i przyjmowağ wizyty w swej wiňziennej celi, w ten spos·b 

przyczyniajŃc siň wielce sprawie, za kt·rŃ walczyğ. Jego listy pisane z wiňzienia byğy 

publikowane w gazetach w Stanach Zjednoczonych i Europie. Drukowano teŨ relacje 

z rozm·w z ludŦmi, kt·rzy go odwiedzali (Dickinson, 1990, s. 5). Wyrok zapadğ szybko 

ï 2 listopada Brown zostağ uznany za winnego stawianych mu zarzut·w i skazany na 

Ŝmierĺ przez powieszenie. Po ogğoszeniu wyroku otrzymağ prawo gğosu i wygğosiğ 

przem·wienie, kt·re przysporzyğo mu jeszcze wiňcej poparcia na P·ğnocy i przeszğo do 

historii jako jedno z najwaŨniejszych amerykaŒskich przem·wieŒ, wsp·ğtworzŃc legendň 

Johna Browna: Ă(é) nie postŃpiğem Ŧle, lecz sğusznie. JeŜli jest konieczne, bym poŜwiňciğ 

Ũycie dla krzewienia sprawiedliwoŜci i zmieszağ mojŃ krew z krwiŃ moich dzieci i krwiŃ 

milion·w w niewolniczym kraju, kt·rych prawa sŃ deptane przez zğoŜliwe, okrutne 

i niesprawiedliwe ustawyò, powiedziağ, Ăpoddajň siň temuò (Lepore, 2020, s. 266, tğum. 

Jan SzkudliŒski).  

Do momentu egzekucji, kt·ra byğa wyznaczona na 2 grudnia, Brown kontynuowağ 

dziağalnoŜĺ epistolograficznŃ i spotkania ze zwolennikami. Jego charyzma, umiejňtnoŜci 

oratorskie, gğňbokie przekonanie o sğusznoŜci krucjaty przeciwko niewolnictwu i Ũarliwa 

religijnoŜĺ robiğy ogromne wraŨenie na odbiorcach. Ten wizerunek wzmacniağy ilustracje 

przedstawiajŃce rewolucjonistň jako starego, zmňczonego czğowieka na wiňziennym ğ·Ũku, 

cierpiŃcego z powodu odniesionych ran. Taki obraz Browna przyczyniğ siň do stworzenia 

jego legendy jako mňczennika za sprawň abolicjonizmu. Dziennikarze z P·ğnocy z wielkŃ 

uwagŃ i szacunkiem relacjonowali jego sğowa.  

                                                 
7 Jednym z najsğynniejszych jego przem·wieŒ byğo to wygğoszone w 1852 roku ĂCzym dla niewolnika jest  

4 lipca?ò. 
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Fotografia 2. ĂProces Johna Browna, w Charlestown, stanie Wirginia, o zdradň stanu i morderstwoò. 

Autor szkicu: Porte Crayon (David Strother). Narodowy Park Historyczny Harper's Ferry.  
ťr·dğo: https://www.digitalhistory.uh.edu/active_learning/explorations/brown/john_brown_trial.cfm 

(dostňp: 12.10.2022). 

 

Na egzekucjň Johna Browna zgromadzono 1 500 Ũoğnierzy. Byğ wŜr·d nich takŨe 

John Wilkes Booth, p·Ŧniejszy zab·jca prezydenta Lincolna, kt·ry stwierdziğ, Ũe Ăto, co 

byğo zbrodniŃ w przypadku Johna Browna, stağo siň najwaŨniejszŃ wartoŜciŃ dla Partii 

RepublikaŒskiejò, dodajŃc, Ũe ĂAbolicjoniŜci to jedyni zdrajcy krajuò (Gilpin, 2011, s. 45). 

W dniu Ŝmierci Brown zdumiewağ niezmŃconym spokojem, niezğomnoŜciŃ i odwagŃ; 

pisağ ostatnie listy, w kt·rych czyniğ dyspozycje odnoŜnie do podziağu swego majŃtku. 

Przekazağ takŨe jednemu ze straŨnik·w skrawek papieru, zawierajŃcy jego ostatnie sğowa: 

ĂJa, John Brown, jestem teraz cağkowicie pewny, Ũe zbrodnie tego winnego kraju nie 

zostanŃ oczyszczone inaczej niŨ krwiŃò (Ibidem).  

 

2. Reakcje 

Popularny ok·lnik rozpowszechniany kilka tygodni po Ŝmierci Browna gğosiğ: 

ĂJohn Brown wciŃŨ Ũyje!ò, co dobrze oddawağo nastroje jego zwolennik·w. Egzekucja 

Browna wywoğağa wŜciekğoŜĺ mieszkaŒc·w P·ğnocy, duŨo bardziej brzemiennŃ w skutki 

niŨ jego nieudane powstanie. IntelektualiŜci, tacy jak William Dean Howells czy Louisa 

May Alcott, przeŜcigiwali siň w publikowaniu elegii poŜwiňconych pamiňci Browna: 

Henry D. Thoreau8 pisağ, Ũe Brown jest Ăbardziej Ũywy niŨ byğ kiedykolwiek wczeŜniej. 

Stağ siň nieŜmiertelnyò (https://www.thoreau-online.org/the-last-days-of-john-brown.html, 

dostňp: 24.10.2022). Ralph W. Emerson w swym przem·wieniu wygğoszonym przez 

egzekucjŃ Browna nazwağ go Ănowym Ŝwiňtym, kt·ry uczyni szubienicň tak chwalebnŃ 

jak krzyŨò (Tindall, Shi, 1996, s. 681), podkreŜlajŃc religijny kontekst Ŝmierci Browna. 

Wielu pisarzy zwracağo uwagň na konsekwencje tego wydarzenia: Henry W. Longfellow 

napisağ, Ũe Ŝmierĺ Browna zasiağa wiatr, po kt·rym nastŃpi burza (Gilpin, 2011, s. 2). 

Najlepiej doniosğoŜĺ dziejowŃ historii J. Browna podsumowağ Herman Melville w kr·tkim 

wierszu ĂThe Portentò (ZapowiedŦ) opublikowanym w tomiku wierszy wojennych 

                                                 
8 Henry David Thoreau byğ zaangaŨowanym abolicjonistŃ i 30 paŦdziernika 1859 roku wygğosiğ sğynne przem·wienie 

ĂProŜba za kapitana Johna Brownaò, opublikowane w formie eseju w 1860 roku.  
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w 1866 roku. Tam ciağo Browna po egzekucji, czňŜciowo przesğoniňte chustŃ, symbolizuje 

cierpienie i skrywa tajemnicň niepewnej przyszğoŜci. Jedynie dğuga broda Browna jest 

widoczna spod chusty - Ămeteor wojnyò, jak pisze Melville (Smith, 2015, s. 2). Egzekucja 

Browna niesie zapowiedŦ zmian dla cağego kraju, bez oceny moralnej jego czyn·w. To 

podkreŜlenie momentu w historii, gdy dawny porzŃdek ulega zniszczeniu, a nowe 

standardy nie zostağy jeszcze ustanowione. Melville nazywa Browna Ădziwnymò, jakby 

postaciŃ nie z tego Ŝwiata, kt·rego czyny trudno jednoznacznie oceniaĺ w kategoriach 

etycznych. Taki punkt widzenia na postaĺ Browna naleŨy do rzadkoŜci ï najczňŜciej 

postrzegany jest on w Ŝwietle 2 skrajnoŜci, jako szlachetny bojownik o wolnoŜĺ dla 

uciŜnionych lub teŨ fanatyczny terrorysta, siejŃcy chaos i bezprawie. W tym sensie jego 

egzekucja byğa duŨo bardziej brzemienna w skutki niŨ sam zamach, gdyŨ wywoğağa spiralň 

reakcji, kt·re doprowadziğy do gğňbokiej polaryzacji pomiňdzy P·ğnocŃ a Poğudniem.  

PoczŃtkowe reakcje biağych Republikan·w na zamach Browna byğy krytyczne 

i zdystansowane ï postrzegali go jako szaleŒca, kt·rego dziağania nie miağy kontekstu 

politycznego. Niekt·rzy ï ğŃcznie z jego adwokatami, usiğowali uratowaĺ go od stryczka, 

odwoğujŃc siň do rzekomej niepoczytalnoŜci Browna. RepublikaŒscy politycy zdecydowanie 

odcinali siň od poczynaŒ Browna, kreujŃc go na obğŃkanego rewolucjonistň, bez zwiŃzku 

z szerszym politycznym zapleczem. Czňsto podawanym argumentem, majŃcym tğumaczyĺ 

niezr·wnowaŨenie Browna, byğa utrata syna Fredericka w Kansas (Ibidem, s. 25). 

Taki spos·b postrzegania starego rewolucjonisty niebawem siň zmieniğ za sprawŃ 

gubernatora Wirginii, Henry'ego Wise'a. PoczŃtkowo on r·wnieŨ rozwaŨağ moŨliwoŜĺ 

ogğoszenia Browna obğŃkanym, lecz doszedğ do wniosku, Ũe zaszkodzi to jego karierze 

politycznej na Poğudniu. Po pierwsze, pozwoliğoby to Brownowi uniknŃĺ egzekucji, 

a po drugie, stawiağoby w niekorzystnym Ŝwietle wğadze Wirginii, sugerujŃc, Ũe obğŃkany 

Jankes sterroryzowağ siğy stanowe, zanim federalne posiğki nie przyszğy z odsieczŃ. 

W zwiŃzku z tym Wise zaczŃğ przedstawiaĺ Browna jako opanowanego i nieustraszonego 

fanatyka religijnego, ekstremistň, lecz nie obğŃkanego szaleŒca. W swoich dziağaniach 

Brown odnosiğ siň do wyŨszej instancji niŨ prawo stanowe czy federalne, co byğo dla 

gubernatora wyznacznikiem fanatyzmu. PoniewaŨ duŨa czňŜĺ obszaru Harper's Ferry 

byğa wğasnoŜciŃ federalnŃ, Wise postanowiğ za wszelkŃ cenň zaznaczyĺ, Ũe w tym przypadku 

obowiŃzywağa jurysdykcja stanu Wirginia. Dlatego teŨ chroniğ Browna przed samosŃdem, 

a na miejsce egzekucji wybrağ rozlegğe, puste pole, zapewniajŃce szeroki widok, kt·ry 

wykluczağ odbicie skazaŒca przez inne siğy niŨ stanowe. Wszystko to miağo na celu 

podkreŜlenie faktu, Ũe egzekucja nie byğa aktem zemsty rozwŜcieczonego tğumu, lecz 

manifestacjŃ prawa. Brown nie zostağ stracony jako pospolity przestňpca, lecz jako fanatyk, 

kt·ry rzuciğ wyzwanie paŒstwu prawa (Ibidem, s. 27). Narracja o fanatyzmie Browna 

zostağa szeroko rozpowszechniona na Poğudniu i poŜr·d zwolennik·w niewolnictwa na 

P·ğnocy.  

Gdy wybuchğa wojna secesyjna, a napiňcia pomiňdzy tymi 2 regionami stağy siň 

bardzo wyraziste, na P·ğnocy pojawiğa siň narracja przedstawiajŃca Browna jako 

mňczennika sprawy abolicjonizmu. ŧoğnierze Unii wziňli go na sztandary, miesiŃc po 

bitwie o Fort Sumter ĂPieŜŒ Johna Brownaò, p·Ŧniej znana jako ĂCiağo Johna Brownaò, 

zabrzmiağa po raz pierwszy podczas ceremonii wciŃgniňcia flagi na maszt nad Fort Warren 

w maju 1861 roku. Melodia pochodziğa z wczeŜniejszych pieŜni religijnych, nowe sğowa 

natomiast najprawdopodobniej uğoŨyli Ũoğnierze Unii. PieŜŒ stağa siň hymnem Unii, 

gwarantujŃc Brownowi miejsce w historii jako symbol walki o wolnoŜĺ dla uciŜnionych. 
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Wizerunek Browna przedstawiony w pieŜni jest osadzony w religijnym kontekŜcie: 

rewolucjonista jest nie tylko mňczennikiem w sğusznej sprawie, lecz takŨe nawiŃzaniem 

do zmartwychwstağego Chrystusa. PodkreŜla to refren ï wielkanocne ĂAllelujaò. Ciağo 

Johna Browna leŨy w grobie, lecz jego dusza zostağa powoğana do nowego Ũycia i maszeruje, 

wiodŃc ku wolnoŜci oswobodzonych z niewoli. ŧoğnierze ŜpiewajŃcy tň pieŜŒ nie tylko 

upamiňtniali Browna jako bojownika o wolnoŜĺ, ale teŨ w ten spos·b postrzegali wğasnŃ 

rolň (Ibidem, s. 33). Walka o sğusznŃ sprawň usprawiedliwiağa wojennŃ przemoc.  

Fotografia 3. Oryginalne wydanie ĂPieŜni Johna Brownaò.  
ťr·dğo: https://en.wikipedia.org/wiki/John_Brown%27s_Body#/media/File:Original-john-brown-

words-george-kimball-1890.jpg (dostňp: 14.10.2022). 






















































































































































































































