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Anna D. Bl EDRZY®6SKA )
Akademi a Nauk Stosowanych w Nowym SNc

CONTEMPLATING THE MEANING
OFANELEPHANTO0S MEMORY

| have a memory like an elephant. In fact, elephants often consult m
(Noel Cowardl

I have a memory | ike an elephant.
(Herb Caeh

If you do not have a memory like an elephant, leave impressions like one
(Anonymou3

Summary

The article is an overview of the conceptanf elephantind associations that it may
trigger in the Polish context. The discussion focuses particularly on an English idiomatic expression
to have anemory like an elephamthich is not a widely used phrase and its recognitican
instructedPolish context tend® be rather low. The meaning is thus inferred by Palsdrs
through deductions on the basis of their knowledge of and associatiorenveikbphanitself.
The ways the phrase is interpreted in the Polish context have been searched for hseasenall
study in which the largesaimple of respondents involved students. The reskdtsh tendencies
that might be put to further investigation for didactic implications.

Streszczenie

Artykug jest pr-bN asgliEkpnsk&fSai re({Enzegl
Probl ematykn przedstawi ono ntahaperamgniolybkdani e a-
elephant kt -re zestawia jakoSi paminfnci zsitiN, Kk
enigmatyczne dla nierodzimych uUytkowni k- w
zaznajomieni z idiomem w wyniku zdobytej edu
wodni esi enisud demaljkicgiea t e z os taayn i ma k rwe Xt o
naj bardziej reprezentatywnN pr-bfi stanowi §a
stanowil przyczynek do dalszych, szer.zej zZ a

Introduction

It was relatively recently that | askedPalish acquaintance of mine how she
would receive the following comment in P
literal direct translation of the English idiomatic expressfou have a memory like an
elephan}. She replied that she would regatrtb be a negative comment because she
had associated an el-leipkheananiwmalho i aa nbd gwhd
about the biggest dinosaurs was that the
association witlelephanwaselephanti i ©hinashop bi g and cl umsyo w
be translated into English with a different concept and the expressadsutiin a China
shopi’ big and clumsyMy several other interviews brought up either negative or positive
associations with an elephahyt regardless of the final verdict, they usually involved
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some degree of hesitation and further consideration. A family member said that taking
into consideration the cultural context, she would mark such a comment as negative
however, taking into consaiation her knowledge about elephants, she might regard it
as a positive remark. Since my own first encounter with the saying was also rather puzzling
| decided to take closer look at the current state of perception of an elephant and its
memory in thePolish context with the particular focus on perception of the phrase among
students.

1. Origin of the phrase

The English expressidmve a memory like an elephastlefined by the cfine
dictionaries as fAabl e t o r endettpgb/dctionaryni ngs
cambridge.org/dictionary/english/hagememorylike-an-elephant e English Dictionary,
date of access: 15.02.2022) and as fAan ex
fact that elephants are known to have great menmtigsi/idioms.thefreedictionary
com/have+a+memory+like+an+elephant#:~:text=have%20a%20memory%20like%20an
%20elephant%20To%20have,that%20kid%20has%20a%20memory%20like%20an%?20
elephant, date of access: 09.02.2023). It seems, however, that the saying does naycommo
appear in other, more traditional, English language dictionaries. For exdmpignan
Dictionary of Contemporary EnglishP WN Ox f or d Wi el kiPols&/g o wni k
PolskaAngielskior Oxford Collocations Dictionary for students of Englisbintain
separate entries for collocations wéllephantandmemorywithout a connection between
the two concepts. Similarly, neither &ar dictionaries to which | gained access, such
as (19" century)A Dictionary of Latin and Greek Quotations, Proverbs, Maxims and
MottosandDictionary of Quotations from Ancient and Modern, English and Foreign
Sourcesor later (26" century)The OxfordEnglish Dictionaryor (22 century)Oxford
Concise Dictionary of Proverlontain examples of combinations of the wazldphant
andmemory An exceptionid 1 avel | and Dictioaavyef Prodesbs gn@ 0 1 1)
Their Originswhich embeds the worleptantin the sayingAn elephant never forgets.

In their commentary under the phrase, Flavelland Flaball.Y) ex pl ai n t hat i
the memory of the elephant but that of the camel that was renowned amongst the Greeks
long ago. A Greek proverb r&@amds never forget an injuy Ibidem, p.88). Flavell

and Flavell (bidem) add that the association between an elephant and good memory is
probably relatively recent and note that
SINS (1910), the camel is usurped by the lbéey:Women and elephants never forget

an injuryo (Ibidem, p.88). According to some ctine sources, however, the saying may

be traced back to 1883 and the phrase: i
(https:/knowyourphrase.com/aalephanineverforgets, date of access: 15.02.2022).

The verse AWomen antdhehepppeasedeive)DbooUQE
poemBallade ofUnfortunate Mammalg which theverse itself is repeated at the end

of each of the four stanzas.

The associationdtweerelephanaandmemorydoes not appear in Polish dictionaries
either.The searchthroughgowni k Et y mo | o g i(1®70)Etymalogiznyk a P o |
Sgowni k JnzRI@WPel Eki 8gowni-kki €Et g mpt gy cjzi
polskiego(2008) didnot return any result3.he further investigaton@ gowni k Jnizy
Polskiego(1964, 1966)Sgowni k Fr azeol ogil878)raydSgoaweryikla P
Jnzyka BR9/b,4981) leraqught to light an associatiorlephantndelephantine



Neophilologica Sandeciensia 15

with someone lg, heavy and clumsy. The two latter dictionaries@@o wni k Mi t

I Tradycji Kultury(1985) place elephantine gracelessness and indifference in the context
ofthe Polishsaying o E w skgafdidna pmachimgagshop8§owni k
Wsp:-gegeshinzyk~ a9I9B)d Innkyi &g wni k @00@)wida Pol
Jnzyk pol ski Wsp-: §gcz d20vyaddgignallypnovide the Polisi k a
collocations o E { komuS} haddepeNgphanuchas step
ear) toreferto someone who does not have an ear for m&@g o wn i k (19 mb ol i
offers a more fruitful depiction of the symbolic meaning of an elephant ranging from
royal power and deity through wisdom and pride to big appetite and a bull in a china
shop. Althoughhe dictionary depicts an elephant as a symbol of strong memory, it does

so, however, in connection with remembering some wrongdoing (an injury) for a long
time’i the connotation which is in no way positive as it refers to the unforgiving attitude.

So defired, the concept is then illustrated by the sayingo bi et y i sgoni
zapominaj N (doznanej krzywdy)o (which is
never f or g@btdem @387).Itimalsaadded tla) the ancient Greeks considered
amonkey to have a good memory and an kéay as a creatud big size and small
intelligence and little sensitivity.

The current knowledge on elephants, in turn, reinforces the association between
an elephant and excellent memory. This connection is based on studies that have shown
that elephats have a great ability to recall people, places and behayRitaiie, 2009).

For example, elephants recognized people who had trained them after decades without
any contact and elephants that stayed a long time apart seemed to recognize and greet each
other. They also remember locations crucial for their surdilsadem). It is interesting

to note that elephants live in cregsnerational herds of up to 12 members, feed together

and raise and protect their-@pringtogether. Their knowledge of the vieband migration

paths is passed from generation to generation, and seems to build up with age for which
reason it is the oldest members in a herd that are crucial for the survival of the whole
parade. It is reported that especially older matriarchsaoagnportant role as leaders
becausé apart from the fact that they are the best source of accumulated knowledge
they also seem to be most sensitive to the potentially dangerous situations and behaviours
and it is them who ¢iakMcCambetal B04Aly.Havinglseid e n s i
that, it is no wonder that the conceptaofelephanthas acquired positive associations

in many parts of the world.

2. Concept of an elephant in society and culture

Elephants seem to have an established posiiiamany spheres. They appear in
art, literature, film, languages as well as on national and political emblems. They have
symbolic meaning to many cultures and occupy a prestigious position in many societies.
They often stand for wisdom, strength, loyaltbydadeity. In Hindu tradition, the white
elephant Airavata, who is regarded "thekimgp d of el ephant sodo, <ca
(https://www.sanskritimagazine.com/airavdlee-king-of-elephants/, date of access:
15.02.2022)The high esteem for elephants hagn retained in African rock paintings
and folk tales which depict a close relationship between elephants and humans, portraying
them as capable of taking the form of each other, i.e. elephants can become humans and
humans elephantghttps:/ivww.symbos.com/symbol/elephant, date of acc#42.2022
In Ghana, the Ashangpieople are reported to have buried every elephant that had been
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found dead with honours whi c lidemelnEuropey pi c a l
the ancient Greeks and Rans associated elephants with military power, triumph and

i mperialism. Then, based on Aristotl eods
faithfulness, they became the symbol of loyalty and purity in the medieval thoeng.

The symbolism of an epant is still used nowadays. For example, Modern
Denmarkhas the Order of the Elephant which is its oldest and most prestigious order
of chivalry (https://www.kongehuset.dk/en/menu/news#ingory-behindthe-orderof-
the-elephant, date of access: 142022). It is awarded to royal members and people who
significantly contributed to the Danish nation. An elephaaitis a symbol of the American
Republican Party and is associated with strength and dignity, i.e. the ideals that the party
identifies with (Msatchj 2020). It also appears on the Coat of arms of Ivory Coast as the
most important animal in this country in West Africa whose name derives from its tusks
(Talocci Smith, 1982).

3. Elephants in literature and language

Literature has played an impant role in establishing both positive and negative
perception of elephants as it is literature that tingllatively recently was the primary
source of knowledg@\Vylie, 2018). An elephant has so far appeared in literary pieces
such adrarzannovek by Edgar Rice Burrough§he Steam Houd®y Jules VerneThe
stolen white elephafy Mark Twain, storie§oomai of the elephané&ddT he el ephant
chidby Rudyard Ki pl iSmogting acGiEeplhrage Br wes i 6lde mi n¢
Hills Like White Elphants It has been portrayed as a best companion, a vehicle of deity,
as a hunted prey, as curious and sensitive, and as a symbol of a burdonsome gift

I n the Polish lIiterature, a floated ele
as a symbol of thmsanity of the socialist authority and the letegm consequences of
the political system based on lies. It also appears in young adult literature represented
by the noveln Desert and Wildernedsy Henryk Sienkiewicz in which an encountered
starving eéphant is saved by a female teenage character and becomes their faithful
companionThe contri bution to childrenbds ficti
(1975 Sgo E w skl epind bypdutPmE NTuriNaieihes K i
reiterated the image of a big and clumsy animal, and theilaggeadoxicallyi the notion
of a very forgetful elephant. It is interesting to note that there is an earlier pdaddusz
$1iwiak (1968§o @&Ive os kelne pvhicth degictpanm elepkahtas N
abig, and yet clever and graceful, animal. It is even more interesting to find out that it
is only the | atter poem by iftladitionaldibkarieshat i
and in the Internet. The Kubiakds poem ab
as a cleaner in a china shop:

(.)S§o& tr Nbfi dziarsko podni-sg k

jako odkurzacz jNg Scieral kur
Il trNbN, jak na sgonia przyst:
sklep zaczNg czyScil pegen zapag!
Sgoni sko wzingo sin do roboty

lecz to nie ptasi leciutki dotyk,
co zwiewnym skrzydgem,
na zgotym kwiatku pyg

® o

- 10-
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| porozbijag wszndzie I WSzys
biedne sgoni sko,
bi edne -sgoni sko
i talerzyki,
I wazamiki,

I te figurki kruchsze od szklanki
majolikowe, lekkie jak z piank...) (Kubiak, 1975 pp.12-14).

seems to be largely underestimated in both printed collections of poems by Kubiak and
in the Internet (a search in which was a disappointing failure).

As Wylie (2018) points out, many ways of perceiving elephants were established
through literature and are still present in more modern media. He states that the destruction
and exploitation of the animal kingdom has been so profound that it nowadays@seems
have awoken the belated feelings of compassion towards elephants as critically endangered
species. What is more, the original attitudes of indigenous people towards elephants are
difficult to specify unequivocally due to the possibility of distortidroal productions
in modern mediébidem).

4. Survey

In order to find out more on associations with the phyasehave a memory like
an elephanin the Polish context, an online survey was administditeelaim of the study
was to shed more light onghvays the Polish society perceives the concept of an elephant
and the factors that contributed to their formation. The survey addressedrbups:
teenagers of a primary school in Niebieszczany, agelBl28 respondentsgtudents
ofthe StateUniveri t y of Applied Sci (@46 sespondentdlo wy
and a random group of adults agedD(10 respondents). The survey was caroigd
between October 2021 and February 2022 and there were in total 174 respondents who
participated in it¢ee Table 1).

The language of the survey was Polish and it consisted of four areas subjected to
analysis:

1) Perception (either positive or negative) of the comrveats z pami A1 j :

s g.o0 E

2) Justification of the answer

3) Associations with the Polish wosd§.o E

4) Associations with the English worelephant

The patrticipants had been allowed unlimited completion time.

5. Results

The results in Table 1 show that the vast majority (over 72%) in all the groups of
participants evaluated the phrase as a positive commhbatnegative associations
constitutedess than a third of all the responses. The results indicate an overall positive
perception connected with the concept of an elephant anteitsory.

- 11-
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Table 1

Positive and negative peidaépjaknsgofEot h¥ophh

like an elephant)

Evaluation Average
- Total number of task
Groups of Participants dent - . leti
el positive | negative | COMPIELoON
time
: 13 .
Primary school teenagel 18 (72%) 5 (28%) | 03min:18sec
Institute of Foreign 39

. _ Languages/students o
State University of gEninsh: 46 (85%)

Applied Scieres in
Nowy SNcz

7 (15%) | 14min:51sec

Other Institutes/ 73

0, n:
nontEnglish students: 10|  (73%) 27 (27%) | 03min:08sec

Adults > 40 years of age 10 8 (80%) | 2 (20%) | 08min:13sec

What was interestintp observe was the average completion time which was
similar in the group of teenagers and ftemglish students (3min 18sec and 3min 8sec
respectively). The longest completion time was recorded among students of English
(14min 51sec) which exceeded neamyce the completion time required by adults
(8min 13sec). This might suggest an increased hesitation factor among adults and students
of English which influenced the amount of time needed to complete the task. In the case
of the group of adults > 40 yesaof age, longer completion time could be accounted for
longer time needed for performing antlore task. It might also be possible that the group
of English students and adults due to affective factors, such as anxiety to provide a reliable
answer, reseahed the question before delivering the answer. The greatest hesitation
among students of English language might have additionally resulted from competing
linguistic knowledge in two languages which required increased language processing.

6. Justifiations for answers

The interpretation of the idiomatic expression seemed to be largely dependent on
the respondentsdé6 knowledge on el ephants
itself. This inference seems to have confirmation in the qualityhtsigrovided by the
respondents. The comments attached to the positive evaluations of the phrase mentioned
el ephant sé exceptional memory and intel
negative evaluations relied either on subconscious feelingssandiating strong memory
with being vindictive or on relying on influential Polish literary works and sayings
representing an elephant as a forgetful and clumsy creature (Table 2).

-12-
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Table 2

Explanations attached to positive and negative evaluations

Explanations

Poni segadi e n
ogromnesdgomn

PoniewaU sgo

memory is very good,
and that | remember
everything even if
something happened

Z biologiczneg@unktu

Wi

zwi erzinciem
a co za tym idzie, ma
naj wi nkszy n

Primary school teenagers| Students of English | Students of other institutes | Adults > 40 years of age
Positive associations
PonieyvaU sgo EIephantshaveareaIIPoniqwaU sggldiom ozna
paminl good memory so if dobr N paminllbardzo dob
Poniewal s§o someongsaysthat, it Poni ewalU s§o anbyteJV\gedzy 5
; ot a compliment ; o : wynika Ue s g
dobMNp a mi 1 | i paminfntliwy 774
S o wgasSni e pa
: ~ a | think it is a paitive < : LN
Poni ewaU myS Sgonie wygl Ndysponuj N
~ < . ° .| remark because an ; .
duUN ggdgown i inteligentneqox <
- elephant never forgets > SgoE&E dgugo
paminl so person who has Dl a mnie oz i rozpoznaje rzecz
. . P : mam ogr omnN P J Y
Bo ma naj wi il amemory like an A N z kt-rymi
wSr - d zwier z elephant,hasavery | My SI n, Ue | g Dokg§adni e
. ~ good memory kt-re moUna . .
Poni ewaU pan komplemenDlaczao? drogi do wodopayj,
jest bardzo | Itwouldmean that my b @o: rozpoznaje swoich

dzenimajswiof

pobratymc:-
du(

Poni ewalU W

silny,

k o
/

r.
gg

ggown i ,Pdap | yearsago < Jpozytywni e
duUa ,dgdwa m: L pgaty SI(ronlkt-ra t ak
In my opinion it means| j a k magazyny ..te opini
Bo jest t o f]|thatsomebody has Re a s u nbuyjghbcy w, o Wi Zdan
L .| agood memory like przyjemny gest wykonany yp a
Nie wiem, po prostu takie leph bodyV | Ki wartoSl
ma m Wraoenieeepant(someo_wsw naszym i e
able torememberthingt kt o 5aky powi ¢Jest dobr a
e_asnyandforalong Bo sgoE& to sBo podobno
time) . o
ni ezwykgN
Negative associations
Przez§owo s§o G Beacuse elephanys Sgoak_lo pOStgcie 3 | tu jest pewien
Koi have ashortmemory | z baj ek miag dysonans,
ojarzy - > . .
. 1)/ Sgo&® Tr Njzwierzn, t
. . Hmm | haven't heard . - J : :
Moim zdani em|, . Poni ewaU bygpowinien s
ami il this sentence before, | sgoniu ktz duUym m-
P but my first associoatior| . ' AT
o 0 wszystkim (2) powol noSlI
Po prostu was "oh it must be oot ;
. Paminl kr -t Ki roztropn
P negative"l don't know . . o=
Brzmi dziwnie why kojarzy mi g mnie jest jednak
Sgo E koj acrzzyy negatywne 5
leniwym/Poni enana U Poni egalE |
wraUegbé€ jEHeidulUym zwie
spokojnya tym samym jak mamut... dinozaur
my Sli wolnie€ea te najwi
to byl myl ngdi nozaury
Poni ewaldl piena]mnIeJSZ
por - wnywal [
czgowi eka dgdg
To wzbudza negatywne
emocje [/ Obr
Jest to sfor
uUywane, aby

mu 8§ "jpeasnmi i
S§goE& dgugo
wnieO, alb
-Wmphe rzec
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7.Lexical associations

Lexical associations with the Polish wosdg trigigered an array of literal

C 0 n niee¢doleud andvbodyparts. [Thene was mlsos 6

anumber of associations with qualities, such as wisdom, care, sensitivity, friendliness,

luck and might (Table 3). Student associations also extended over the associations with
Polishliterature, sayings, a ragas, films and a fragment dihelLittle Princerepresenting

associ

ations

a snake that has swallowed an elephant

Table 3
Polish associations with the word fAsgo@&o
Polish associations with the
Primary
school Students of English S‘“‘."e”FS of other Adults
institutes > 40 years of age
teenagers
DuUOy, DuUe zwierzifOgromne =z wi e|negatywnd gruby,
szary, z0o, uczuci owe, il ndi e, duUo ni eporadny
s § o Ec e | rodzina, stado, Serengetti wo d a , d u Uyszaryl pozytywnei ma j N¢
dUungl [skwar , wrﬁakr-koIor,WieIkieszareuszy, dobr N pami
Afryka,woda | s §,a @&o , dUun(coS starego, | (wyni kiaa dzoen
ci N0dkie,dulUe uszy, cduUego i nielSmierci wy
uszy, Afryka, cyrk, wielkie szare zoo, spokojny jak munikt |u s goni ),
s goni ofuszy, woda,velkienogi, 'ni e wchodzi dobry przyjaciel, kolos
kt oS ni ezgr gniebezpieczny nie do zatrzymania,
mNdr vy, duUOy, pothn
kt oS poruszal sifszczinScie, w
gruby/ | /w skgadzi,e gmNdroSi, poksiga, moc,
Spi ewasz | akzapominalsthonoc i, |pi Akne, mi
nadepnNgshmGci epgy, troslzagroUony
na ucho (@,adepi nkny, mNdr
polski raper (2) sgoE& w skg
sgoE& w sk gad| porcelany
W pustyni i w puszczy Dumbq Tarzan
S§JoE TrNbal ssgo® zj adany
pami il sgoni/wygl Nda dl a
kapelusz

Associations in English were also diverse andadda divided into more literal
associations with objects, animals and places as well as associations with specific
character traits (Table 4). In the group of primary school students, the associations seem
to have been less varied in comparison with tloeigs of students, and the growps
had the smallest rate of English associations. These tendencies may be easily justified
taking into consideration certain lacks in terms of language competence caused by the
developing English competence in the groupmfmary school teenagers and limited

and/or fossilized competence in the group of adults.

- 14-
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Table 4

English associations with the word fiel ephant
Associations with the English w

Primary school Adults > 40

Students of English

Students of othersubjects

szczotka, nos,
elevator, paint,
water, trunk

Africa, Asia, Circus, Jungle,
Savanna, animal, Safari, Ivory
Coast, weight, mammals,
trumpet long trunk

gooduck, wisdom,strong and
intelligent/emotional, smart,

five, savannah, mud, Africa,
Safari, fat, old, circus, tusks
animal, weight, wateblack
people, phamm

clumsinesswisdom, lucky,
clever, dangerous, remember

teenagers years of age
circus, lion, grey,| big, family, Africa, safari, herd| eleven, telephone (8)g, huge, | mouse,
big, England, journey, good memory (27), | large body, gray, mouse, appl trumpet,
(tele)phone (2), | wisdom rhino, zoo, jungle, ant, moleschool, Zoo, grass, | trunk, big,
electric (2), a huge animal, giears, trunk, | wild animals, ears, blue, tea, | large, strong

scary, fascinating, dangerous, wild, mysterious, friendly, Elephant
intelligent, strengthmighty, Gun(tyt

like a bull in a china shap patient, happiness piosenki

to see an eldmnt, zespod

a white elephant The Jungle Book Bejrut)

Conclusions

The idiomatic expressiotm have a memory like an elephalttes not appear to
be a widely recognized phrase through formal instruction and learncajlotations.
lts meaning is rather deduced fromreneds
of the animal kingdom. Since this knowledge is frequently conveyed on language
courses through content and integrated language learning and, added to that, it is easily
accessible trough various modern media, a high rate of positive deductions stiould no
come as a surprise. And yet, it did to me. My expectation was to find a larger number of
unfavourable connotations, which expectation was based upon the assumption that, based
on some Polish literary works and sayings, the Polish referennestephanis frequently
negative. Some hesitation, reflected in the task completion time, seems to have been
experienced by students of English and adults. However, the youngest participants and
nonEnglish students seemed not to have had any major doubts.

Nonethdess, approximately 30% of the respondents expressed their negative
associations and evaluations, which is also indicative of at least some controversy that
the meaning afn elephanimay stir in Polish minds. Some of those associations resulted
from the wrtrayal of an elephant as a forgetful and clumsy animal by famous Polish
poets for children and some respondents expressed a dimension of negative connotations
through associations of good memory with unforgiving attitude.

The presented results offer omlyrief description of the phenomenon in question
and are based on a limited number of data, however, the intention was to probe into the
field of associations with an English idiomatic concept of an elephantine memory. There
are obviously many aspects wh require a more thorough analysis, nevertheless, my
hope is that this article may be seen as a prompt for further investigations.

- 15-
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Anna CETNAROWSKA
Akademi a Nauk Stosowanych w Nowym SNc:

NAUKA JNZYKEW OBCYCH W POZAFORM:
SYSTEMI E KSZTAGCENI A NA PRZYKGAD?Z
SZKEG PONADPODSTAWOWYCH W NOWYM

Streszczenie

W artykule przedstawiono wyni ki bada@& pr z
poradpodstawowych na terenie miastaNd@Nc z na t emat t ego w jaki
do szk: -§ ikdeykswsgic NKkar epegtwad jniy ch jﬁzyk W obcyc
UOe 35% respondent-w korzysta z eduskcaacnai ni e

korepetycje (57% stanowi N korepetycje)z jhnzy
Na zajncia do prywatnych szk-g jnAnzykowych uc:
tam jnzyka angiel skiego).

Jako ggdg -wny ppetdukacink ef pysnadniepap respondenci
i poszerzenia wgasnej wiedzy (46% badanych ucz
do szk-§ jfizykowych), chil dok §&atepatyge9% r oz umi
szkogy jhzl"yrkovwea)drocrbalzenckmre;zetgldjeelgégscz&mlgy(Ejm%ykow

W artykule przedstawiono r-wnieU wyniki bas
korepetycedo szk- g jnzykowych, a takUe oceny w{Ja
nauczanwaobdyghk -w szkogach,

Badani ¢ entthi acjeol u rozpoznanie zainteresowani

na kierunkach jnzykowych. 27% respondent - - w w
ki erunkach zwi Nzanycdnize cnaajuek abni o zaapdoeskalardaer noywnai g,
studiami humanistycznymi. 35% wuczni - -w wskaza
studi -w lub nie planuje ich podjnincia.

Summary

The article presents the results of research conducted among students of secondary schools
i n No wypnn&tedwith private language schools and private tutoring in foreign languages.
The research showed that 35% of the respondents participate-fornai education. 28% of
the respondents participate in private tuition (57% of the learn English and3&@man) and
7% of the respondents attend private language schools (92% of them learn English).

According to the respondents, the main reasons for participating-formal education
are the following: selflevelopment and broadening the knowledge (46%h@® respondents
who attend private lessons and 63% of those who attend language schools), the need to understand
the material better (23%private lessons, 9%language schools) and the need to catch up with
the material (22% private lessons, 1% language schools).

The article also shows the result of the survey connected with the cost of private tutoring
and private language schools, as well as-asfessment of the language level among the
respondents and the assessment of the quality of foemgunage teaching at schools.

The aim of the survey was also to identify the interest in studying foreign languages.
27% of the respondents indicated their interest in studying social sciences and only less than
5% declared their interest in humanisticeses. 35% of the students stated that they have not
taken their decision yet or that they are not planning to study.
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Wprowadzenie

|l nspiracjN do przeprowadzenia bada®@ d
uczni -w szk-§ ponadpoasijtiawowiyNahabydo: K itl &n
Korepetycje: wsparcie cz@gPpoZi UHplemewgEpi §jc z
we wsp - §c z dsnmligamie §ko emagiafiez(d. Czarkowski)Korepetycje
i szara strefa edukacfE. Putkiewicz), @ ak Ue art ykug WRolskig asi e
kor ki, czyl i uk r(yToaczyk) Jpakwaniky zZektary wsposiraakyohj y
publikacji, zjawisko korzystania z korepetycji jest bardzo powszechnez wi Nz k u
zczymnasuwa sSi N szereigepytadiik £Lezjyi knirefyc it m@a
w dzisiejszych czasach wSr-d uczni - -w, kt
ki er un e k, Caytnaullai w sekdle publicznej nie wystarcz&€2y edukacja
nieformalna nie powodagecpoydghmbwadoat $pin
Niniejszy artykugdg moUe stanowil punkt wy]

Zjawisko korzystania z edukacji nieformalnej jest powszechnie znane i istnieje
od dawna. Szkogy jhinzykowwa ofZgtuj Nomekuoys§
t worzN dynamicznie rozwijajNcy sifi rynek
sN- wnzijealvi ski em powszechnym. Sgowo Akor ej
udzielana prywatnie pojedyncegimuuwyniwma
op:- ¥fnienia w nauce | ub osi NgniZOIDR;s.’LQB)wyr . C
azatem niegmoPyazaditceaejyl i n(nnypc.h kzoadjan, z adi ondt
zajhncia w szkogach | izykKorepgtgcies azgwiz Br g§a U
problemi zjednejst r ony pozwal aj N inap opsozgedr fizbeinei nei eu

uczni -w, nadrobienie zaleggoSci czy ,moUl i
zdrugiejz anfo g N ws kazywal n a ’niewydo-lzg(mlrSel Sys
zkonstypawijMi en zapewnial wszys i mLr - owny

t ki
Korzystanie 2zt @0roevaedtzyidj idomplbeg gnbi ani a n
(nie wszyscy rodzice maj N moUl i woSI pon-c

1. Cel i metodologia badania

Celem bada® bygo uzyskanie odpowiedzi
powszechne jest zjawisko korzystania prze
pozaformal nej ze szczeg | nym uwz gobwodyni eni
korzystania z korepetycj.i ,Ki mcgNskorzapehst
i z jakN cznstotliwoSdakKi edkygwaj W 3swnNka
nieformal nN ponoszN rodzice? Badanana mi a ¢
uczni-w podjfAciem studi -onzlinyaistykznyely ua ktaa b U d
oczekiwania wobec tego typu studi - w.

Badani e zost awydk ozrrzeyasltiaznoiwearm emezt ody s onc
badawczym byg kwesat i evm@jrpapieroveejjakielékiroaitzye]
Pr-ba badawcza |liczyga 1354 ugShdz w Z 11i0¢
og-l noksztagdgcNce publiczne, 3 licea og- |1
i 2 z e siplicegnyiteshnikum)g66d s oby (49 %) stanowi gy Kk
imiUczy¥ni. 30% respondempowomit agekaswbMo

IKonstytucja Rzeczypospolite]j Pol skiej z dnia 2 kwietn
w szkogach publicznych jest bezpgatnao.
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z mniejszych miejscowoSci Badani ai zost a
czerwiec 2022oku. Odset ek wuczni - wzamezentovzagyl onsdtua gn a
w tabeli 1.
Tabela 1
Odsetek uczni-w ze wzglndu na kIl asn

Klasa Odsetek wuc

| 37%

Il 27%

11 35,5%

IV/V 0,5%

Razem 100%
tr-dgo: opracowanie w@gasne.

Warto za aUyI', Ue w jednej zeyrelgigk - g,
ni e wyraziga zgd&adve sna onmird suzsczzue miyg awE dot yc
nauczania Ww zkol e przez wuczni-w, o0s-b pr
dotyczNcego koszt-w korepetycj i, a zatenm
odpowied | respondent -w na te pytania nie za\
2.Wy ni ki badaE&E

Z uzyskanych danych wyni ka, (badamgchpgat n
uczna’wespondent -w wskazagdgo, Ue uczfiszcze:
j nzykowyrc hd. opS ucznszczaj Ncych na, korep
wi AkszoSi stanowi N koramagzjeit zyyck & an(5FHgd lesmait &
Szczeg-Jowe informacje dotyczNce przedmiof
przedstawia tabela 2.

Takela 2
Uczniowie biorNcy korepetycje z poszczeg:-|lny
Przedmiot Odset ek
matematyka 70%
jnzyk angi 57%
jhzyk ni ern 6%
jnzyk pol 4%
chemia 2%
jnhnzyk hisz 1%
jAizyk ros poni Uej
jnzyk froat poni Ue|
biologia poni Ue|j
jnzyk chi poni Ue|
tr-dgo: opracowanie wgasne.

AnalizujNc powyUsze dane, warto dodal,
na korepetycje zadekl|l arowag, Ue kor,zyst a
jak 1 jnzgka Wmgiedleskilke korzystaj Ncych z Kk
10% stanowi N uczniowie |lice-w og-Ilnokszta

- 20-
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Znaczna winkszoSi respondent - -w (92%)
do szkogy jnzykowej wuczy sifpetathzjagywaze
z jhzyka mheencedgé&i 2®odekl| ar Wkiku pregpadkatch i nn e
uczniowie uczfiszczaj N na zajfhicia z dw-ch

3.Powody wucznszczania na korepetycje i do
Respondenci podalkt rrywnh eRJopowotdgyj, Ndz

wszkogach jnzykowychbadadytieakdogananwi péawzao
chnl rozwoju i poszer zeantUaclsivoi Bjuwyekdalyi
ocen, zar - wn,jakirggambienataralny( t4v6i% badanych uczh
na korepetycje i 63% os-b uczinszczaj Ncyoc

Kol ejnym powodem, kt-ry wskazuj N uczni

omawi anego materiagu (23% badanycanychuczns
ucznszczaJNcych do szk-g jnzykowych). Uc
nie maj N moUl i woSci nauczenia sin w szk
tgumaczenie przez nauczyciela (lub wr fcz
podcas |l ekcji w duUej grupNdFmalkitiawchSip rkzaero
efektywne] pracy podczas | ekcji i ndywi du
gdpomedzuakApoziom edukacji w stosunkuodo wy

Astresiajuic zyicin el emo czy Aszkoga nioce. dost

CznSi uczni-w deklaruje korzystanie z
brak-w i zaleggoSci, powstagych m.in. w w
podstawowej (22% adanych uczfiiszczarpzNCwdBogua zkor e
uczfiszczaj Ncych do szk-§ jnhnzykowych) . U
icelem ich nie jest chil zdobywania nowej
wiedzy wymaganej nadanympozini e. WSr - d odpowiedzi uczr
wypowiedzjjak ANi e umi emo, ANie rozumizmmatraridani
ANi e radzn sobieo, AMamozaIeggoSC| pr ze.

AnalizujNc powgtwzerdank, oueelhntianvk,s zkotS i

ni e majN problem-w z naukN jfAzyk-omzobcy
umlejﬁtn oSc jhzykowe, czfiSciej wybiera
w sytuacj i problem-w z naukN i poermapNy
uczfiszczanie na korepetycje niU na zajnc
zfaktemU& or epetycje pozwal aj N n a, akosepegtari e i
jest w stanie elastycznie podej Siauko pot
dl atego w przypadku dora¥*fnej potrzeby nad
Zajficia w szkole jhzykowej odbywaj N sin
mniejszN moUl iwoSi zindywidualizowani a p
swN specyfiki (stosunkowo niewielkie gru
poziomie i zazwyczaj w podobnym wieku, r
w szkogach jnzykowych pozwalajN dobrym i
i poggndwajne | wiedzy w grupie.uczni-w na
Warto r-wnieU przyjrzel sifn temu, |ak
znajomoSci jnhAnzyk-w obcych. nawmykresielnacj e t e
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Korepetycje z Korepetyciez Szkoga |j8zk&®avaj nzykowa (]
jhzyka angi ghs¥kkedjang.)-ocena niem.)-ocena
- ocena wriemikakieggo wjasnego wjazineenguww pozi 0mu
poziomu ocena wgasnego
poziomu

mbardzo dobry/dobry mpr zec imstgrmayoy/ ni edost ateczny

Wykresl1Samoocena r espajdNernytc-hw niac kiog 2@zt yicj e i d
jnzyk angiel ski i jAazyk niemiecki
tr-dgo: opracowanie wgasne.

PowyUszy wykres pokazuje, Ue znaczna wi

zusdug korepetytor-w i szk-§ Nizgkpwyem, i
potrzebN nie jest nadrobienie zaleggoSci
rozwojuorazsamodoskonalenia.

Respondenci zostdli eplb pr os z e n i 0O ocenn, na il e wu
l ub do szkogy jhnzykowznpajpombpdgio |ifimz ywk ap.o p¢
odpowi edzi pr z enavwgkremie2i one zostagy
140
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100
80

60

40
0 —- |

korepetycje k-orjefpzeytky cj es z-k ojgriaz yj kil z y ksozvkao §-a jj Mizzyykk
angielski niemiecki angielski niemiecki

mw bardzo duUywmdsitOypnn isswo poraigy m sett c urdinnn powi ed

Wykres2Wp §yw korepetycji i =zajnl wngyakgelskego nzyko
i ji z yrikemieckiego.
tr-dgo: opracowanie wgasne.
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Wi nkszoSIi odmpowi echzit owskl@zdodat kowe z
wpgyw i pomagaj N ucznorazmo zvw @jolg §Jsiwy am i wmin
Dodat kowo, osoby wuczhinszczaj Nce na korep
odpowiedzinapytanieACzy r ozwi Nz wjresnz zadlonri eap etoynto w.
os-b chodzNcych na korepetycje z jnzyka
Azawszed (37 os-b), Aczasaomonn|(95d4yoos(08b5y)o
poSosdb biorNcych kor epiehzyaywsez ezd A @12 aaksaminyi )
( 5 os-b), Ar zadko 0,a(fpzostd badaniobd) mili adgowiedgid y 0 (
na to pytanie. Fakt, Ue spora cziSi resp
domowe, nie powinien budzilezdzrizwiwe Sica el
nie rozwi Nzuje zada® za uczni a, tylko mu

Warto wspomniel o sporej grupie respor
neucznszcza ani na korepetycnpoez i &iniz dnoi cst
wyklucza jednak takiego zamiaru w kol ejn
czuje potrzeby ucznszczania na zajncia d
czasu (31%)s powodowany duUN il oSci N fgbdanyml rek
dojazdy do szkrogypoZdamti ewm za@alScizasu SPpo\
zkol e na drugN Zzmi ann, kt-ra uni emoUl
ych powod-w naleUN takUe brak «cpnci (
Si respondent-w odm-wi ga odpowiedzi n
W grupie respondent  -w, kt-ra zadekl aro
atkowe, 21% uczni-w ocenigo wgasny poa
rdzo wydAwkisoki-Bpwrewwi andsyalwy BWiar dzo
byo. Pozostal. respondenci odm- wi | i C

cena jakoSci nauczania jnzyk-w obcych
Respondenci wudzielild] r-wnleU odpowi ed
w s z k o Jaadcpho dpsotna wo wy ¢ h, do kt-rych wuczns
uczhinszczaj Ncy na korepetycje z |j zyk-w ob
oceniali poziom nauczania tych przedmiot -
Szczeg:- gowkRy dmmze dawkeese3.o n e

c
n

140
120
100
80
60
40
20

[ —
0
Korepetycje Korjefpzeytky cj eSz-k ojgfaz yj ki z y kSazvkao §-a jj Mzyykk
angielski niemiecki angielski niemiecki

mbardzowysoki/wysoki mpr zeci Aitnysgalmgfgbabydzo sgahb

Wykres30cena poziomu nauczania jnhnzyka w szkol e
korepetycje i dig ngzxzk: @njghizylskwydh jnzyk nier
tr-dgo: opracowani e wgasne.
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Respondenci u cepsalysjzdcoz asjzNkc-y§ njan zkyokro wy c h  w:
poziom nauczania we wgasnych szkogach. D «
swoje wdjasne umiejitnedceni ajkN sigmber,z ¢ aikt

5Kim sN korepetytorzy

Respondenci udelili t eold p owi ed z i na pytanie dotyc:
korepetycji z jnzyka angi | skiego i ni emie
uczni -w (prawie 60%) wucznszcza na korepet

pod wzgl ndeaewd Ecgrowyprwskor epetytor-w stano
(19%)i studenci (15%).

Korepetycje ggdg-wnie odbywaj N sifn u kore
(21% wskaza® | ub online (9% wskazaEE).

6Koszty korepetycij.l i zajnl w szkogach jn

Kolenymwa Unym aspektem jest kwestia Kkos z
ni eformabniNostago to przedstawione na pon
Ue informacje zawarte w tabelach mogN nie

nie zgodzi g #&chsnfonimaciiha podani e

60
50
40
30
20

10

, 1 _

JAzyk angi ellddikiyk ni emi ecki

mpowy Ue jm6700- 7203590§ 6 004HD3 50m3D0g 4 mpodi Uej 30 z9§

Wykres4Ceny korepetycij.i z jnzyka angiel skiego i
tr-dgo: opracowanie wgasne.

Bi or Nc pod uwagn czfistotliwoSlI korzyst.
i nlemieckiego, wi fks ZaSiodmpeosvp erdde dAtr-anz v
(80% odpowiedzi). Wynika z tego, Ue winks:
dzi eci Srednio kil kaset zgotych miesifnczn
znaczNco r oSjnake,wsppomreiwdBa cwanieniuejzinszcz.
na korepetycje z jnzyka angielskiego uczn
Niejednokrotnie zatem ucznszczanie na kor
domowy m; moUe r - -wnieU prowadzkbredpepyt at¢E.
I kontroli pgaconych p,2®0W®z nich podatk: - w

Dekl arowane przez respondent -w koszty
j hzykowe|] zostagy pbzedstawione na wykres:s
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20
18
16
14
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10 ‘

JAzyk angi eldsikiyk ni emi ecki

(o]

»

IS

N

mponi Uejm15526s0§ 250208 30m3D§ 3smpogvyUej 35 z§

Wykres5Ceny | ekcj i w szkole jnzykowe|] (za god:
t rd-go: opracowani e wgdgasne.

Z powyUszego wykresu wynika, Ue 34% uc
w szkole jnzykowe dekl aruj e, Ue cena | ek
Dane te mogN bgdpldl awMt plzii wo $ddew Noywyms z k - §
SNczu, okazuje sin, Ue przecifntna podna | e
uwagn fakt, Ue czAnsto zajncia w szkogach
l ekcyjne, moUna przypuszczal-minutbeybloke s pon
zajnl .

TWyb-r kierunku studi - w

W odpowiedziach na pytani a dotyczNce
wi ikszoSl respondent-w wybraga odpowied
wybieral. kol ejno nauki snpzahgnarstgcane (5%)2 5 %)
34% respondent-w nie podago kierunku st
ci nie podjnli jeszcze decyzji, czy teU
wyni ka, Ue zainteresowanie uczni -W stud
respondent - w) .

JeJ e thbdzi o zainteresowanie studiami w Akademii Nauk Stosowanych
w Nowym SNczu, odpowiedzi nawgksepgbndent - w z
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600
500
400
300
200

100

Osoby ucznis zOszoajyN cuec zmas DsDdjyNmde edk or zyst aj Nce z
korepetycje szk-§ jAizykbowyepmet ycj i ani szk-g
jAzykowych

mtak mnie mt rudno powiedziel

Wykres 60d powi ed z i respondent-w dotyczNce zami a
Stosowanyclw Nowy m S Nc z u.
tr-dgo: opracowanie wgasne.

Z analizy wykresu wynika, Ue winfnkszoSi
wAkademii Nauk Stosowanych |lub teU nie p
uzasadnione, zwaUywszy naanfka kett,o wWaeni 64 % cwa
dollubllkl asy szkodgy ponadpodstawowe]j , mo Un a
sprecyzowanego kierunku studi - w, ani tym
studi owal

8.0czekiwania respondent -w wobec studi - -w |
Ostd ni e pytanie dotyczygo oczekiwaCE respg
Il ol ogicznych | ub Iingwistycznych). Poj
sokiego poziomu nauczania i nauka jnzyk
t ot nN kepersatkitNy cbzyngoaSit nauczanych treSci i
ciu zawodowym (Achciagbym zdobyl umiej
atnN i odpowiadaj NcN moim potrzebom pr a
bydgy r-wnieU z wupsdke&adyNwalrakzi mogN at mo
idobrym kontaktem wykBaspwcdenecie wskdeynwvaln
potrzebn zggnbiania wiedzy dotyczNce,j kK ul

v

znajomoSI jnzyka, Kulwtywrowiiedaby dodjycwdy)j.a

zwi Nzanyol!l i woSci N wyjazd-w i praktyk =zac
odpowi edzi, np. dotyczNce nauki ciekawost e
czy nauki tgumaczeEE
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mil oSi uczni - -w
Wykres 70czekiwaniarespondenr w wobec studi -w jnAnzykowych (fi
tr-dgo: opracowanie wgasne.
Obecne kierunki stwudi -w w Wydziale Nau

Stosowanych w Nowym SNczu co do zasady o
to staomedmwrmwani u poprzez konsultacje z
ildoskonal eni e program-w studi - w.

Podsumowanie
Przeprowadzone badania sondaUowe pozyv

postawiongr obl emy badawcze. NajwaUnmej gwywpr |
korzystania z edukacij. nieformal nej, cCz
jnzykowych. Na podstawie przeprowadzonych
mot ywem jest chnl poggnbiania wgasnej wie
| epsze przygotowanie do egzamin-w, a w d
zal eggoSci przez wuczni-w ze sgabszN wied

Ponoszone przez rodzic-w koszty zwi Nz
zagadnienie. BioepetpopgeuwapbgnzalJacka w s:
sin zazwyZrzaajy rwaz ylgwldni u, przecintnie ro

zgotych na dodatkowe ksztagcenie swoich
Cel em b atdeatli@nbzgwame zainteresowania studiami filotzagymi

i l i ngwi stycznymi oraz wyci Ngnifcie wni
doskonal enia program-w studi-w na tych ki
uczni-w nie ma jeszcze sprevulylz.czvlarmceaylo K ¢ I
naukj mzyk-w obcych i pokazywal, jak waUna |
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ZagNczni k: Tekst ankiety

Databadania

Nauka jnzyk-w obcych w pozaformal nym syst
na przykgadzie uczni-w szk-§g ponadpodst

Szanowni PaEst wo,

Bardzodzit k uj 1 z aANGNIMOWAY@GH wadani ach. Badanie sguUOy
Bardzo proszn o rzetelnie udzielanie odpowiedzi

Il nstrukcja: w tabelach w poszczeg-|lnych kom-

1. Wybierzjedn N z opcij i, kt-ra dotyczy twoje] obecnej
a) Ni e korzystam ziozdapjormi eddozd antak opwytcahni e 2, a na

strony 5i 6 (PYTANIA DLA WSZYSTKICH)
b) Chodzih na zajncia do dieotlphwiedzena gytaniazedranyg?y | nzy k
a nastnpnie przejd¥ do stron 5 i 6 (PYTANI A
c) Chodzn na korepetycje ( z1 ¢dpodiade gapytdniadze wi A cej
strony 3 i 4, a nastnpnie przejd¥ do strony

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

eeeeeeeeeeeeeceeceeeeeeeeeececeeeeeeeeeecee.
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SZKOGA JNZYKOWA

3. Opisz kr-tko, dlaczego uc®nszczasz do szkogy |jnzy

eeeeeeeeeeeceeeeeeceeceeeeeeceeeeeeeceeeeeeeeeeeece

4 1'le godzin zajhnl masz tygodniowo w szkole jfizykov
Jinzyk 2 godziny (1) 3 godziny(2) 4 godziny(3) 5 godzi@®
2(Jnzyk angi
3(JAzyk niem
4 |l nny jnanzyk
5. ZajfAicia mogN byl r &bodnine azraczey Hakimeej $oumi e korzy
w szkolej.jhnzykowe
Jnzyk W szkol e (3)ij Online(2) W szkol e ipniine(8)k ¢
1 |]JARzyk ang
2 |Jnhzyk ni g
3l nny jhzy
6. Zajncia w szkolsei fj fizzykonwegz ogn\ycrziN przez rodzic-w Kt
dotyczNce koszt-w (podaj przecifntnN cenfi za godzi
ThzvK Poni Uel Od15do | Od20do | Od25do | Od30do | Powy Ue
y @) 20 z§ 25 zg 30 zg§l 35 z4§ 6)
1 | J n z gokelska
2 1JhAazyk ni ¢
3|/l nny jiz

7. Szkoga jnhnzykowd jest opfgacana
Got - wWRNz é | ekatNmght ni czN/ kredytowN T

8 W jakim stopniu ucziszczanie do szkogy jnz¥kowej

5 W bardzo W d_u O w m_a(j Wubardzo Trudr_10 Nie dotyczy
J ke duUym ¢ stopniu stopniu magym s| powi ed ®)
1) (2 3) 4) ©)
1]Jhzyk aiy
2 |1Jnzyk ni
3|l nny | iz
9. Jak sifn nazywa szkoJQacizmmgkawa z?do Kkt -r
Prime English School w Nowym SNczu
Perfect English w Nowym SNczu I
My English School w Nowym SNczu I
Scola w Nowym SNczu I
English Plus w Nowym SNczu I
I nna, jaka? éééééécécéééécéeéécée

10Kt o zdecydowad o tymzykp@egho¢daz@laldae whkSEIYy wih
Ty s&mdEilcnenel osoby, kto? éééééééééeééeééeé
11.W jaki spos-b znalazgeS szkgn jhnzykowN? (zaznac:z

Z polec&nbggbszeniWwskiazanie rodzic-w I

Inaczej, jak?

eeeeeeeeeeeceeeeeceeceeeeeeceeeeeeeeeeeeeeeece.
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- 30-

KOREPETYCJE
12. Pr oszzafiz nac z , z kt-rych wymienionych poni Uej zajnli
ostatnich 3 |l atach korzystagaS(eS)?
Przedmiot Tak (1) | Nie (2)
1 | Matematyka
2|Jnzyk pol
3|Jnzyk ang
4 |1Jizyk nie
5|l nny jhzy
6 | Fizyka
7 | Chemia
8 | Informatyka
9 | Inne, jakie?
13.0pi sz kr-tko, dlaczego koiOrystasz z dodatkowych za
eéecécéééécécéecécécééecécéeceéecécééecécéece
eéecécéééécécéecécécééecécéeceéecécééecécéece
4. Korepetycje mogNrbyinNr ealiszowdmevosci N. Wybierz od
jak cznsto z nich korzystasz tylko dla tych przedn
Przedmiot Raz na dwa tygodnie (1 Raz w tygodniu (2)| Dwa razy wtygodniu (3)| R- Un i
1 | Matematyka
2 |Jhnzyk po
3|Jnzyk an
4 |Jnzyk ni
5|l nny jnz
6 | Fizyka
7 | Chemia
8 | Informatyka
9 | Inne, jakie?
15.Korepetycje mogN byl realizowane w r-Unych miejsc:
tylkodlatych pr zedmi ot - w, kt -rych sin uczysz dodat kowo:
Przedmiot U korepetytora (1) | U mnie wdomu (2) | Online (3) Nie dotyczy (4)
1 | Matematyka
2 |Jhzyk po
3 |Jnzyk an
4 |Jinzyk ni
5|l nny jihz
6 | Fizyka
7 | Chemia
8 | Informatyka
9 | Inne, jakie?
16.Korepetycje gNczN sifi z ponoszonymi przez rodzic-
koszt -w korepetycji tylko dla tych przedmiot . -w, Kkt
Przedmiot Poni Ue| 0d30do | Od40do | Od50do | Od60do PowyL:J
(1) 40 z4g 50 z4g 60 zg| 70 z49g 70 z4g
1 | Matematyka
2 1 Jhzyk pg
3|Jhzyk af
4 1Jhzyk ni
5/l nny | iAi
6 | Fizyka
7 | Chemia
8 | Informatyka
9 | Inne, jakie?
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17.Korepetycje sN prowadzone przez r-Une osoby. Wybi
korepetycje tylko dla tych przedmiot- -w, z Kkt -ryct

Nauczyciel z| Nauczyciel | Nauczyciel
Przedmiot i nnej Z mojej z uczelni
(1) szlo gy wyUsze

Trudno Nie
Stl(f)em powi ed( dotyczy
(©) (6)

Matematyka

Jhzyk

Jhzyk

¢ D¢ 3¢

Jhzyk

>SS |9 O
N[= 5|6

Il nny |

Fizyka

Chemia

Informatyka

OO (N[O |W|IN|(F

Inne, jakie?

18 W jakim stopniu korepetycje wpgynngy na poprawi
dla przedmiot- -w, 2z kt-rych bierzesz korepetycje)

Whbardzo | W du dw mag W bardzo Trudno Nie
Przedmiot duUy nl stopniu stopniu ma vy | powi e ( dotyczy
stopniu (1) (2) 3) stopniu (4) (5) (6)

Matematyka

Jinzyk

Jinzyk

¢ ¢ 3¢

Jinzyk

SS9
N[~ |5 |0

< |0 K |—
|3 |7

Il nny |

Fizyka

Chemia

Informatyka

OO NOOTA|WIN|F-

Inne, jakie?

19.Jak czamabohwkbrepetycij.i rozwi Nzujesz z korepetytc

Przedmiot Zawsze (1) | Czasami (2)|] Rzadko(3) | W o g - | | Nie dotyczy (5)

Matematyka

Jizyk

Jizyk

¢ | D¢ | 3¢

Jizyk

=gi=Ri R e}
N|—|> (O

Il nny |

Fizyka

Chemia

OO (N0 |R|WIN(F

Informatyka

Inne, jakie?

20Kt o zdecydowad o tym, byS korzwstag z korepetycj.i

Ty s&mdbiilcnenel osoby, kto? éééééééééééééé
21.W jaki spos-b znalazgeS ko®W@®petytor-w? (zaznacz V
Zpolecenial z og§o|szenia Wskazaniel rodzic-w

Inaczej, jak
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

ceeeeeeeeeececeeeceeeceeeeeeeceeceeceeeeeeeeeeeeecee.
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22.Pr os zn

23.Proszn

PYTANIA DLA WSZYSTKICH

ws k a z@@)l

podaj

swoj N pgel
Kobietal

kl asn@ey do

MﬁUchzna

Kkt

Pierwszal Druga| Trzecial Czwartal Pi I‘it a

,,,,,,

eeeeee

25,.Proszn

,,,,,,,

eeeeeee

dokonaj

kod

samooceny.

rej

Jako

pocztowy fwoj ego

uczenni

ucznszczasz

Przedmiot

Bardzo
dobry/dobra (1)

Dobry/dobra

2)

pr zed3d

Przeci

Sgaby/

(4)

Niedostateczny/
niedostateczna (5)

Matematyka

¢

Jhzyk

¢

Jhzyk

¢

Jhzyk

535S | O

Il nny |

Fizyka

Chemia

DN WIN(F

Informatyka

26.Pr oszn

dokonaj

oceoyz¢adkgScnyohupgrzaeadmi

Pt

Przedmiot

Bardzo wysoki
poziom (1)

Wysoki
poziom (2)

Przeci
poziom (3)

Sgaby
poziom (4)

Bardzo
poziom (5)

Matematyka

Jhzyk po

Jnhnzyk an

g

Jhzyk ni

e

Inny j Aizyk

Fizyka

Chemia

O INO|O|BAWIN|F-

Informatyka

27.J a ki k

i erunek

stud@n w planuj esz

Nauki techniczne (np. informatyka, mechanika, elektronlka)

Nauki

spogecz

Nauki medyczng n p . k

Nauki humanistyczne (np. filologia obca, historia, fiIozo*a)

Il nne,

28.JeUel i
chci ad

j akie?

masz |j
b @@wal :

juU

ne

ierunek |

(np.

~

ek onomi al

ekar ski,

///////////////

eeeeeeeecleeeeeee.

podj NI ?

pedagogi ka,

mi ej sca

calucze

S

am

(

piIeI ngni ar st we

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

eeeeeeeeeeeeececeeceeeeeeeeeeceeceeceeeeeeeeeecce
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29.Zag- Umy hipotetycznie, Ue zdecydowage(a)$S siih
angielska, lingwistyka dla biznesu, filologia niemiecka, filologi ws chodni os)gowi a &E
Czego oczekiwagbyS od takich studi - -w, jakich
wskazal jakieS konkretne ocz@ki wania, wobec
eééeéeéeéeééeceéecéeéécéecéeééeceéecéecécetd
eééeéeéecéeceecéeéecceeéeéecéeéececéeétec
eééeéeéecéeecéeecéeéecceéeéecéeéececeeéec

30Czy bierzesz pod uwagin rozpoczicie studi - -w w
w Nowym @Nczu?

Takl Niel Trudno pl)wiedziei
JeUeli tak, to na @wpkim kierunku studi - -w?

Dzl NKUJN BARDZIOAG@ AW UDADANI AC
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Alicja FYDA
Akademi a Nauk Stosowanych w Nowym SNcz

L2 VOCABULARY ACQUISITION: TRADITIONAL
VS.COMPUTER-ASSISTED LANGUAGE LEARNING

Summary
The aim of this article has been to present whicthoug of L2 vocabulary acquisition
are more effective. The research included learning vocabulary using two methods. One of them
was traditional way of learning, i.e. a word list, and the second method which was using a Webquest
The purpose of this study wa&o investigate which method was more effective in vocabulary
acquisition and to see whether Webquests fos

Streszczenie

Celem niniejszego ajjtajkk ie§g unejteosdty mprrzeydsswag vai
w jhzyku angielskim jako drugim janzyka sN ba
uOycia dwi-ldhtmetsaqjd wek jako metody najbemwi e]j
ij ednego ,jzakiae zaifderiuj e CALL. Zadaniem tego bad
metod jest bardziej efektywna oraz czy Webqgue
jak r-wnieU czy rozwijajN autonomiin uczni - w.

Introduction
David Wil kins said: AWIt hout grammar \
vocabulary nothing can be conveyedo (WilKk
reasongo treat vocabulary as valuable and necessary. Firstly, it is worth remembering
that teghers choose those words to teach and to be learnt by students that can be useful
in everyday life and in practising other skills. Secondly, vocabulary should be seen as
important because it is needed in receptive and productive language use. Students may
know some vocabulary items but without putting it into use (i.e. exerciseshatyey
it or use it in a wrong way. For instance, vocabulary knowledge is necessary in reading
comprehension (Chall, 1958). What is more, there are plenty of ways to teatth and
learn vocabulary. If a teacher or a learner is not satisfied with one method it does not
mean that he or she should ignore all other ways (Nation, 19902p. Teachers should
remember that their goal i's to enrich | ec:
Most books ad language courses are planned around grammar because it is seen
asmore productive. Now, more and more books concentrate on vocabelzayse of
two implementations. The first one is a lexical syllabus. This kind of sylledased
on vocabulary ands main benefit is that it stresses utilitgtudents learn words that
are frequent because they are the most valuable to know. The second implemientation
lexical chunks contain more than one word, e.g. phrasal verbs, idioms, collocations.
(Thornbury,2002, p. 14). These two applications indicate that vocabulary is now perceived
as a separate part of language that needs to be taught systematically
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Students have dissimilar learning styles and if something works for one of them
it does not meathat it will work for another person. Thegre many techniques and
methods of learning new vocabulary items. Each of them offers a different kind of support
for learners and for teachers.

The most significant strategy of learning vocabulary is guessing from>donte
(Nation, 1990, p. 6). Guided practice with this wwagourages students to learn independently
Honeyfield (1977) proposes three types of exercises to practice this method: a cloze exercise
where learners have to fill the gaps with the context wordylapie-choice task where
the answers for the meaning or for the clues which give the meaning are provided and
acontextenrichment activity where the information is gradually revealed. Paraphrasing
and using word parts also inspires learners to besgi€ient. Another technique that
is worth mentioning is repetition. Depending on how often learners repeat words, this
way helps them to memorize words faster and for a longer period of time (Nation, 2001,
pp. 7481). Sometimes when students discover tbammg of a new word they want to
make an additional effort to remember it. The mnemonic techriigbhe keyword
technique is effective while learning a second language. The students hears a new word
in the second language and they try to find in thest faanguage the word or a phrase
that sounds similar and this is the keyword. When the learner hears the word next time
he or she will recall it (Nation, 1990pp166167; Pressley, Levin, Miller, 1982). There
are also strategies that help teachers conuat@the meaning of words. Using real objects
actionspictures and diagrams is a valid method becsatuskents see the meaning literally
and directly. That is why words taught in this way are more likely to be remembered
Using translation in the firdanguage or into the second language is one of the fastest
methods and the most suitable when some incidental vocabulary appears during a lesson.
It is economical, however it may not be memorable. To help students with learning
vocabulary, the teacher mayovide some synonyms, antonyms, games and activities.

Computers play a significant role in
many homes but they also enhance the learning process in and outside the classroom
ComputerAssisted Languadeearning(CALL) can be defined as an approach which uses
computer technology to improve language acquisition (Beatty, 2010). It is an innovative
way of presenting language to students as they mostly learn using traditional methods
applied in the classrooAccording to Davis (2006), using technology motivates stugdents
it increases their eagerness to learn foreign languages and provides learners with the
opportunity of dealing with different skills when they feel they need more.

There are many-earning platformshat can be used by teachers, a lot of online
activities and programs. In schools there is one problémere is no time to focus on
CALL since it is timeconsuming and teachers have to stick to the curriculum. There is
also a solution to thétteachersnay apply CALL in the learning process as an additional
work at home for students or they can easily find extra material themselves. Gajek
(2004) claims that it may be a challenge for teachers to prepare or creditasgdlrourses
Apart from the fact tht it is timeconsuming, it is also difficult to fulfill an individual
student s needs. Each | earner has a diff
everyone needs more materials and exercises. Gajek added that CALL brings together
family, socid and vocational life with the need of learning languages and recognizing
different cultures. Additionally, she states that teaching a foreign language differs from
teaching other school subjects because of cultural aspects and as far as online courses
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areconcerned a teacher is a source of language and not of a content. Teachers should be
able to use computer applications and Internet tools themselves, they should provide
students with the clear instruction of how and what learners are expected to do and t
be models for them.

Joy Egbert (2006) in his paper claims that there are several roles of CALL included
in language acquisition. The first one is to gain education goals by learners since there
is a need of knowledge to communicate and to think cigicAtcording to the author,
communication and critical thinking help learners to develop their autonomy and to
become more eager to socialize with other people since they have no barrier to talk and
to say aloud what they think. CALL enables studentsddkvat their own pace. They
do not have to speed up because other learners have finished the exercise. Information
that is present in the CALL materials can be retrieved and students can do tasks many
times. When they feel they master what they want agyldbhieve their godlthey can
move to a new topic. The fact that learners can work at their own pace makes them feel
satisfied as they have control over their language progress. The second role is to enhance
traditional methods of learningand toflfil st udent s needs. Learn
a wide range of learning strategies and in this variety they can choose the most suitable
for them. What is worth mentioning, students use CALL materials in their environment.
Learners sometimes are not eageparticipate in the classroom, they are not active
because thegre afraid of making mistakes. Computers give an opportunity of learning
in silence and alone. Another benefit of using CALL is increased motivation that was
mentioned in the first paragrapiotivation is considered as the most important factor
as far as language learning is concerned (Gardner, 1983). Because of this aspect students
put more effort in it and their second language performance is better.

The next advantage of CALL is that ffers access to information. CALL programs
and the Internet provide learners with more materials. In the classroom students may
feel overloaded with too much information and they simply sit until the end of the
lesson. With CALL there is no such problemcs it allows to have a break and to absorb
new material. Students have a possibility to come back to the place they have finished
or to start again. CALL also promotes rAwaditional features. Learners are accustomed
to traditional ways of teaching anelrning whereas CALL offers many different types
of exercises that wildl mai ntain studentsa
the classroom (Fotos, Browne, 2004).

Having in mind what the goals and benefits are, CALL may be seen as an attractive
tool that facilitates language acquisition. Students use computers almost every day and
they are accustomed to it. That is the reason why teachers decide to implement technology
into the learning and teaching procedure. Egbert (2006) emphasizes that Asing
cannot function as a full replacement of a teacher, but as an additional support. Thus, it
Is important to select those areas that may have effective results in language acquisition
and to adjust its form to studentsdé needs

1. Aims of the study

Vocabulary is the part of English language that plays a significant role since
without words it is impossible to convey the message in the second language. This skill
requires from students the willingness to learn new things and also to form afhabit
leaming systematically. This is why the main aim of the study was to introduce students
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to the new method of learning, i.e. CALL, especially to Webqguests and to examine the
influence of using them in vocabulary acquisition. Besides, this research also fmtuses
| earnersdé attitude towards vocabulary 1| e
they mainly learn at home by using materials given by the teacher.
The study was conducted in order to answer the research questions listed below:
1) Does implementin@€ALL enhance second language learning?
2) Do Webquests foster studentsdé vocab
3) Do they help in developing | earners
4) How do students feel about learning vocabulary through word lists and WeBquests
The research was inspired by matydies that concentrated on the influence of
using CALL in language learning. CALL offers many applications that enhance and
facilitate the development of the second language proficiency. Webquest, the tool that
was used in the study, is treated as tlstrnomplex in terms of diversification of tasks
that can be implemented into the learning process and the most effective since students
are accustomed to using computers and the Internet.

2. Subjects

The subjects were studenThaewertniretywor i mar
participantglivided into three classes. The first clébe 6" grade) consists of thirtfour
students at the age between 12 and 13 years old, the second cldsgréhe)7of twenty
-eightlearners at the age of 13 and 14 telthird class (the'8grade) of thirty students
at the age of 14 and 15 years old. Learners were not divided into groups according to the
proficiency level but according to the age. All students had been studying English as their
second language sintlee very beginning of the primary school and they took part in
the research voluntarily. Furthermore, students were assessed and evaluated accordingly
to the results they achieved from the tests.

3. Procedure

The approach that was used in this study wasraotsearch which is defined as
a method implemented to see the progress and as a solution to the problem that occurred
during the | earning process. This type o
in order to solve and to improve the probiat exists (Nungri992 pp.17-19). The idea
of action research includes three steps: planning, action and discussing the results

The conducted study examines a problem of vocabulary development in the secondary
school. There were two methods appliedhis study. The first one was a word list as
atool which students know best because they mainly use this to learn vocabulary items.
The second tool was the implementation of CALL and Webquests. This method was new
for learners since they use compuiansl the Internet at home but not directly to learn
vocabulary.

The research lasted for two months because of the fact that teacher has to stick to
the curriculum and coursebooks used by learners included one vocabulary section in one
chapter. The study osisted of four parts. The first one was done during the pilot lesson.

It was a survey that verified studentsod g
It 1T ncluded eight multiple choice qgeuesti
they agree with.
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The second part included lessons with the presentation of vocabulary items
listed in the coursebook and doing exercises that belonged to this section and were
accessible there. Students from Class 1%itsps in English Vand studentérom
Class 2 utilizeSteps in English VIIThose publications are from Oxford University
Press. Learners fromthe Class3&sep et yt or i u nand trepublshea s i st y
is Express Publishing

The third part of the study encompassed studying Englishbubaey at home
After each lesson that focused on vocabulary section students were given word lists as
a traditional way of learning which included vocabulary items from the coursebooks
The word lists were enlarged by words that were related to the fppen The second
tool they were provided with was Webquest as a more innovative way of dealing with
words. The pilot lesson was devoted not only to the survey but also to the presentation
of what are Webquests because none of them knew this term. Azraplexthe teacher
showed one Webquest that concerned vocabulary items, but not from their coursebooks,
and explained how it works. The presentation done by the teacher included a step by step
instruction because Webquests are quite complex.

Thewebsite usd to create Webquests was Zunal.com. Thispegje offers free
access and allows teachers and students to create interesting tasks on a particular aspect
of language for other learners. The welcoming page introduces students to the main idea
of the Webqust. It contains a title, a short description of what learners are going to deal
with, level of proficiency, curriculum, some keywords and the name of the author. The
next step is Introduction. This part is used to provide students with general information
and with some examples but also to state the main goal of the Webquest. All Webquests
in the study had the same goal, i.e. to acquire vocabulary items in order to increase the
second language vocabulary size. The next part is Task. It contains a stgpfstistction
of what learners are supposed to do to achieve the mail goal. This part shoklarpe
meaningful and well organised in order to be easily understandable for students. In the
case of this research students were asked to read a text aret #rescomprehension
guestions, to do a quiz, to go to exercises accessible online, to do activities designed by
the teacher, to listen to songs and to fill in the blanks in the lyrics with the missing words,
etc. Another step is Process which containgae detailed description of what learners
are supposed to do. This part includes also information how students should organize their
work to achieve better results, for instance what to do as a first thing, how to do tasks and
what to focus on. Another gas Evaluation. This section includes a scheme of assessment
for students if they are going to be evaluated on the basis of the work they have done.
The Webquests created for this research included information about the evaluation of
the test they wereagng to take but also learners could assess themselves on account of
the tasks they have completed in order to see how they master a particular vocabulary
section. In the part titted Conclusion the author of the Webquests may congratulate students
the competion of the tasks. There is also a place to give students some suggestions how
to learn vocabulary or provide them with additional exercises online if they feel they
need more. The website chosen to create Webquest offers not only a support for learners
in terms of doing additional activities and learning but it also functions as a tool that
facilitates this process since the author may add pictures, change the font colour, change
the style, add a movie, etc.
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There were nine different Webquests cre&bedtudents (three for each class and
from three chapters) in order to use them to learn vocabulary items at home. Each of
them consisted of the same parts with the intention of providing students with a similar
pattern of tasks and instruction and consaly to make it easier for them. The focus
was put on the same vocabulary items as in word lists but the difference wiigsthat
method was more enjoyable for learners but also mored¢onsuming.

Students were assessed on the basis of the tests whielthe last part of the
study. Students were given twenty words in each test and they were supposed to provide
a translation in the second language or to match words with the definitions. They had
two days to get ready for the short test from the volzalsection. Each learner was
given access to two tools: the word list and a link to the Webquest. After taking the test
the students were asked about their chbiaether they used word lists or Webquests
to learn. What is more, the Webquest websiterefa statistics section to see how many
students visited each bookmark of the Webquest. This was helpful in order to see whether
student sdé choices were relevant to the i

4. Results and discussion

The first step of thetudy was a survey (Appendix 1). The number of participants
was ninetytwo and the survey included the same questions for each group. The two
guestions asked about having computers at home and having access to the Internet
These two conditions were essaltb conduct the research. All of the students use computers
at homeand they all have access to the Internet. These two tools ¢haliéacher and
learners to imply Computer Assisted Language Learning into the learning process
Traditional ways of leaing do not require using computers but the Internet connection
is indispensable as far as utilizing Webquests is concerned. There was a great variety of
answers as to the third question in the survey.

Which English skill or suiskill do you like best?

Grammar
6%

m Grammar
m VVocabulary
® Reading

m Listening

m Writing

m Speaking

Figure 1 The results from the third question hetsurvey.
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The question asks about | earnersdé favou
skills and subskills during their second language studies. This pie chart presents a variety
of them and which of them students perceive as the most intgrdstinrned out that
25 students like vocabulary best. Fewer learners enjoy speakiBdearners. Similar
results are for writing, listening and reading. According to the learners the least popular
part of English is grammar. The discussion of the tesaflthis question with groups
indicates that students perceived vocabulary as their favouriskgliecause they enjoy
doing vocabulary exercises and according to them thanks to vocabulary it is possible to
convey the message and also to understainelr geople. They do not like grammar
because they feel it is demanding in terms of being difficult to understand and it takes
alonger period of time to master this skill. Learners add that English grammar is not
similar to Polish grammar and they feehtwsed with many different aspects that they
have to deal with as far as English is concerned.

The next question in tlggiestionnaire involves the estimatmi st udent sd v o
size. The previous question shows that students enjoy learning vocamddhe results
of the fourth question illustrate that according to 40 learners their vocabulary range is
Agoodo (Figure 2).

How would you estimate your vocabulary size?

Average

39% = Very good

m Good
Average

m Poor

Figure 2 The results from the fourth question in the survey.

In this question participants had four options to choose frémpe&ent of students
assess their vocabulary as fAaverageo and
12 | earners according to whom their voce
completionof the questionnaire the teacher asked students how did shieyage it.

Most of them answered that they can see it in the test they take and while doing
homeworki if they have problems with some activities they would have to learn more.

The fifth question asked about student
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Do you enjoy learning vocabulary?

mYes
mNo

Figure 3 The results from the fifth question in the survey.

The pie chart shows that for 64 percent participants it is enjoyable. The rest
answered that it is not pleasurable for them to learn vocabulary. Still, most of them are
not bored with learing vocabulary and they devote time to studying (Figure 4).

How much time did you devote to learn vocabulary this week?

Not at all
10%

® More than an hour
m Less than an hour
= Not at all

Figure 4 The results from the sixth question in the survey.

The answers to this question show that most students devote tleserimg
vocabulary at home and not only before tests. Taeher who works with these groups
does not check in every lesson whether learners acquire new material from previous
lessons. According to the teacher, it is faster to do a test for everybody and not to ask an
individual person to come to the desk and arsyuestions in front of the rest of the class
It is stressful and timeonsuming. This question shows that learners take care of the
development of language proficiency. Only 9 students did not learn vocabulary in the
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week when the survey was done. 40dents claimed that they learnt vocabulary but

they devoted to it less than an hour. There were also 35 learners who spent more than an
hour to vocabulary acquisition. According to most of the students, they attempt to learn
English language systematicabbgcause they do not want to fall behind and later to
catch up. They claim that there are too many subjects at school to learn and it is better
to keep abreast with everything.

The seventh question was related to the method used by students to learn. Most
of the participants chose one of the traditional ways of learning, i.e. learning by heart using
word lists. This answer may be perceived as obvious since students do not have time and
a will to make language learning more enjoyable and to use differategies. The
diagram shows that it is possible and that students do not learn vocabulary using only
word lists. This question shows that there is a great variety of techniques and each of
them has its supporters. Using bhiernet is in the second plaséh the scoref 18 learners
Participants use also movies and songs to learn vocabulary from the contexsehey
dictionaries and they read texts in the second language. The method that is the least
popular among students is learning vocabulary byguBashcards and only 8 learners
use mostly this strategy (Figure 5).

Which method do you usaostly
to learn vocabulary?

® By heart using a word list

m Using dictionaries

m Using flashcards
Wat(_:hing movies and listening t
music

m Reading texts in English

m Using the Internet

Figure 5 The results from the seventh question in the survey.

The last question in the survey asked about the method that is the most effective
according to the participants. Theyght use this method once or twice or did not use
it at all. The aim of the question is to see whether methods that are used to learn vocabulary
by the students and results from the previous question are the same. According to the
participants, they consed using the Internet as the most effective strategy. Fewer students
claim that using a word list and a dictionary is the most productive. Reading articles and
books in English is effective only for 5 learners. This question reveals that students use
different methods to learn and in their opinion different techniques are more effective.
The teacher asked them why they do not use techniques they consider as effective. Students
claimed that they try to choose the fastest methods because most of them dmaenore
-consuming, but those which take more time are more effective and they offer learning
from the context (Figure 6).
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Which method listed below is in your opinion the best and most effective?

m Using a computer and the Interr|
m Using a dictionary and word list
= Using flashcards

Watching movies and listening

music

m Reading articles and books in
English

Figure 6 The results from the last question in the survey.

This survey provides the teacher with information about studentsathiaide
to learning vocabulary and their general beliefs. After the survey there were lessons devoted
to the presentation of vocabulary items and to doiralass exercises. After these lessons
each group received word lists and access to Webquest. Tabl bel ow pr esent
results from Test 1 (Appendix 2).

Table 1
The results from Test 1
TEST 1
word list Webquest
class 1 45% 51%
class 2 47% 67%
class 3 65% 71%

These resultsame from the fact that learnevsre graded accordingttee percentage
scorefrom the test and accordingly to the information they gave the reseaiotietr
their choice whether they chose word lists to learn or Webquests. The percentage that is
visible in the table is an average of students who chose thearatbmf the score they
got from the testThe table shows that participants from Class 1 wéed word lists to
learn vocabulary at home received 45 percent whereas those who chose Webquest got
51 percent. This class wrote the test from vocabulary séciidimapter 5 in their coursebooks
entitledClever, which comprises words related to skills, people and fBtuglents from
Class 2 gathered 47 percent by using word lists and surprisingly 67 percent by using the
Webquest. They wrote a test on the basth@focabulary presented in Chapt&chool
life in their coursebooks. This chapter includes vocabulary connected with verbs related
to school, subjects and types of schools. The last class received high results from the test
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The group got 65 percenoin the test they got ready for using word lists and 71 percent

as they used the Webquest. This group was assessed on the basis of vocabulary learnt
from the Chapter 8ravelling and tourismThis vocabulary dealt with means of transport,
holiday, accommod#&n and accidents. These results show that students who used
Webquests to learn achieved better results than students who used word lists (Figure 7).
The results visible in the bar chart show that the difference between outcomes is not very
high and using/Vebquests for the first time turned out to be more effective.

Test 1

mword list mwebquest

71%

class 1 class 2 class 3

Figure 7. The results from Test 1.

The second test took place about three weeks later. Students completed the whole
chapter in their coursebooks and the teacher could move on to thearteXthis time
participants from the class 1 dealt with vocabulary from Chapter 6. These words were
related to time, numbers and feelings. The table 2 below shows that their results were
better than from the previous test. They gained 53 percent becaussegofvord lists and
64 percent by using the Webquest. The difference of 11 percent is quite big in comparison
with the previous test where it was only 6 percent.

Table 2
The results from Test 2
TEST 2
word list Webquest
class 1 53% 64%
class 2 55% 68%
class 3 67% 74%
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The second group had to learn vocabulary items from the next chapter in their
coursebooks entitletiake actionThe participants also received better results than from
the first test. They got 55 percent from the test thegaresl for by using word lists and
68 percent because of using the Webquest. In this case their general effect is not as high
as it was previously. The difference was 20 percent and from this test it was 13.percent
The results achieved by the participdintsn the last class remained almost the same as
form the first test taken by them. They got 67 percent from using word lists and 74 percent
by using the Webquest. Students from this class wrote the test on the basis of vocabulary
section from Chapter 9. Tchapter contains words related to culture, art, media, music
and theatre. The results visible below in the bar chart show that all groups received better
results than from the first test and those students who use Webquests got better effects
than parttipants who use the traditional way of learning words.

Test 2

mword list mwebquest

74%

class 1 class 2 class 3

Figure 8 The results from Test 2.

The last test was written by the learners about three weeks after the second test.
The table below shows studentsdéd results

Table 3
The resultsrbm Test 3
TEST 3
word list webquest
class 1 57% 66%
class 2 67% 71%
class 3 61% 64%
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The table shows that classekeived 57 percent from the test to which they learn

using word lists and 66 percent when using the Webquest. These scaheshaghest
in terms of the results of the participants in this particular group. Learners dealt with

words from the Chapter 7 entitl&gort for all This chapter contained vocabulary connected

with people in sport and types of sports. The difference mgrgent between the two
ways of learning is not very high but 66 percent received by students who used the

Webquest is satisfying for the teacher and the researcher because they saw the progress
that | earnersd made.

T h e sulsseThemartitipamts leamnp

vocabulary included in the Chapter 7 entifigldn and fictionwhich dealt with vocabulary

items related to genres of books and films and technology used in these areas. The students
who used word lists gained 67 percent émase who used the Webquest received
71 percent. This case is similar to the class 1. These scores are the highest as far as results

al

of this particular group are concerned. The progress is visible since learners who chose

Webquests to learn got better iésand still the difference of only 4 percent is not very

high. The most important thing is that students develop their vocabulary size. Class 3 dealt
with the vocabulary from the Chapter 10. This chapter included words connected to
sport as it was in theecond group. The difference here was that this vocabulary section
wasmore advanced since participants from this group learn to their exam. Participants

who learn by using word lists received 61 percent and those who used theésebq

gathered 64 percerithese scores were the weakest in this particular group. The results
remained high but not as it was in the previous test. The bar chart presents outcomes of

the last test (Figure 9).

Test 3

mword list mwebquest

class 1 class 2

class 3

Figure 9 The results from the last test
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As the diagram shows tliiest group was the second one. They received the best
results from the test. Nevertheless, even if learners from Class 2 did not receive the highest
results it is still visible that all students who used Webquests to learn gained better results
than thosevho did not.

Another aspect of the study was to see how many learners chose word lists to learn
and how many chose Webquests. After each test each group and each learner was asked
about the method they chose to learn vocabulary items. These resultheekedy
the researcher on the Webquest website t
there. Learners were provided with the information that the researcher has access to such
statistics. Tables on the next page present the tendency of chibesiraglitional method
and Webquests.

Table 4
The percentage of students who used word lists to learn
WORD LIST
class 1 class 2 class 3
test 1 59% 61% 42%
test 2 54% 51% 37%
test 3 42% 39% 35%
Table 5
The percentage of students who chésbquests to learn
WEBQUEST
class 1 class 2 class 3
test 1 41% 39% 58%
test 2 46% 49% 63%
test 3 58% 61% 65%

Table 4 shows how many students chose the traditional way of dealing with
vocabularyand how it changed in the particular test they havertal/hereas, Table 5
shows how many learners try new method, i.e. Webquests. From the table duurns
that most students from class 1 and class 2 chose words lists to learn for the first test. The
researcher assumes that they were afraid of using Webl@eause it was something
new for them and they never used it. 42 percent of participants from the third group chose
word lists and 58 percent chose the Webquest. Students at their age are moé aware
using computers and the Internet. They were asksdey chose Webquests and their
answer was that they use the Internet very often at home andiveners an opportunity
to do something on the computer they are always willing to do it.
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The tables show that for the secondaest for the third onmore and more students
decided to use Webquests to deal with vocabulary items. After the study the participants
were asked about it and most of them said that they saw the results of their friends and
they wanted to try it and see whether they will hautebeesults as the rest of the group.
They noticed that tasks incorporated in Webquests offer contexts of words and that was
helpful in terms of remembering thefthe graphs present how the tendency of choosing

the methods changed from the first testhe third test (Figure 10, Figure 11).

70%

60%

50%

40%

\

S

- == class 1
—i—class 2
0,
30% class 3
20%
10%
0% T .
test 1 test 2 test 3
Figure 1Q The declining tendency of choosing word lists
70%
- /
- /
40% —4—class 1
—i—class 2
30%
class 3

20%

10%

0%

test 1 test 2 test 3

Figure 11 The increasing tendency of choosing Webquests
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These diagrams clearly present that Webquests were more popular among students
than word listsisice each vocabulary test gathered more supporters of the CALL method
of learning. There were also students who did not want to use this methsona@df
them did not even try to use it. They were satisfied with their tests results and that is the
most important aspect.

The research was conducted in order to see whether Webquests are useful tools
in language learning and if they help students in developing their language proficiency.
Results provided by the researcher show that implementing this partiCAlLL
met hod significantly contributes to the
and it enhanced this process. Webquests facilitate the learning process because learners
were not familiar with this method and it provides the context. Hasingh a big
group of participants was beneficial since the results seem to be more reliable. The
study may be replicated by other researchers to compare the effects of it with others

Webquests foster vocabulary acquisition and it is visible in the swidentr e s u | t
Wh a t I S mor e, this method al so devel ops
Webquests on their own and they can design tasks to them themselves. Another important
aspect is that learners eagerly chose Webquests when they saw othér stident e st r e
They understand that if it is beneficial for others it may be also useful and valuable for
them. In comparison to the first test, the last test shows that there were many supporters
of Webguests and those effects are satisfying. Studenised that in the future they
want to work with Webquests because thieyvide more opportunities to remember words
better. The teacher who works with all the groups says that he did not expect Webqguests
to be helpful for students in vocabulary learnMfhen he saw the progress he suggested
that students would work in pairs and each pair will create a Webquest on the vocabulary
section from the particular chapter in the coursebook. This is additional work and students
will be assessed on that. He addwat students would get access to such Webquests and
they may use it as a form of preparation to the test. Those participants who tried to learn
by using Webquests said that they were not sure how to deal with it because it was a new
strategy but when thesaw that effects are really good they told others students to make
an attempt.

There are many methods of teaching and learning a foreign language. Teachers
provide students with the strategies that may be useful for them and learners choose those
which ae suitable for them since they all differ. When considering teaching implications
this research may give teachers and students some idea of implementing new methods,
in this case Webquests as a tool used in CALL. This particular technique of learning has
many advantages. Firstly, this way of dealing with words shows that second language
| earning may be interesting. What is more
at home and they can be also the authors of such Webquest. The Internetirgéndisiing
and stimulating materials that can be th
can use also books, articles, almost everything that is in the second language and transfer
it to the Webquest website to make an interesting website lalaiiat only for other
learners but also for teachers who can use it with students.
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Conclusions
Vocabulary is the basis and the most impordapect of foreign language acquisition
It cannot be rejected and omitted in the learning process becaude wiut 1t | ear

possibilities are limited. Traditional ways of learning vocabulary are used by students at
school and at home whereas CALL is used mainly at home since at school there is
a problem of finding time to it and to organise a place wherestadbnt can work. The
application of CALL tools into learning positively influences all skills and-skilts.

As presented in the thesis, Webquests are becoming more and more popular among
students. This tool enables them to work in their own pace aralithalways a possibility

of going back to the part which needs more attention accordingly to the ledesaisers

are models for learners and their task is not to impose the method on learners but to
present to students a variety of strategies in auwgy which allows them to choose the
most suitable one. Choosing Webguests to the study turned out to be effective in the
learning process and it is also demonstrated in other conducted studies.

The research focused on the development of vocabulary @stodents, on
fostering their autonomy and on enhancing language acquisition. The data collected
through the questionnaire shows that students mostly use word lists to learn vocabulary
items. This method has been used for many years by all learners greumalrid. On
the other hand, thesearch shows that the method that is considered to be the most effective
because people utilize it for many years is not always the best. It turns out that the
implementation of a new method, i.e. Webquests, can bewatsessful. Results gained
by learners were higher when they use Webquests to study vocabulary. This shows that
technology and implementing CALL in the learning process had positive impact on
students and it developed their vocabulary.

The implementatio of Webquests shows that applying CALL and technology
for education purposes is beneficial for
work at home on their own and it also enhances the learning process. This way of learning
vocabulary is peréeed by them as more enjoyable because they use computers and the
Internet in everyday life and thaye accustomed to it. Using Webquests promotes learning
at home and encourages students to work on their own.
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Appendix 1: Questionnaire

Questionnaire
1. Do you use a computer at home?
a. Yes
b. No
2. Do you have the Internet connection?
a. Yes
b. No
3. Which English skill or sub-skill do you like best?
a. Grammar
b. Vocabulary
c. Reading
d. Listening
e. Writing
f. Speaking
4. How would you estimate your vocabulary size?
a. Verygood
b. Good
c. Average
d. Poor
5. Do you enjoy learning vocabulary?
a. Yes
b. No

6. How much time did you devote to learn vocabulary this week?
a. More than an hour
b. Less than an hour
c. Notatall

7. Which method do you use mostly to learn vocabulary?
By heart using a word list

By using dictionaries

By using flahicards

By watching movies and listening to music
By reading texts in English

By using the Internet

~PoooTw

8. Which method listed below is in your opinion the best and most effective?
Using a computer and the Internet

Using a dictionaryand word lists

Using flashcards

Watching movies and listening to music

Reading articles and books in English

PooTR
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Appendix 2: Sample tests

Test 17 class 1
Skills and people

1. Read the definitions and write the skills.

,,,,,,,,,,,,,,,,,,
,,,,,,,,,,,,,,,,,,,,
,,,,,,,,,,,,,,,,,,
,,,,,,,,,,,,,,,,,,
,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,

SO Q0T
=
=.
—
@
(%]
(@]
=
QO
=
0]
D
(¢
(¢
(¢}
(¢
(¢
(¢
(¢
(¢}
(¢}
(¢}
(¢
(¢
(¢
(¢}
(¢

2. Read the definitions and write the person.
a. This person works in awgdio. Colour is usually important in their

,,,,,,,,,

b. This person works with food in a kitchen
c. This person works with computersééeéécecéée
d This person moves their body and feet to
e. The voice is very important for this pergog é ¢ é é é é é

f. This person works with wordsééééééééeéeécéé
g This person writes musicéééééécécééééeeééceeé
h. The person who comes first in a race or
i. This person participates in team games¢éé

3. Provide the translation to the given wsrd
a. intelligenti

b. peaceful
c. domesticated
d. practicali
e. commoni

Test 3i class 2
Film and fiction

1. Match film and book genres&with descriptions-&.

1 autobiography é é é

2 actionfiimé é é é .

3 romance é é .

4 ghost stoné é é .

5 epicé é é é .

6 cartooné é é é

7 wederné é é

8 science fictiorg é é
a. This is something you shouldnét watoch
b.1tés the story of the authordés | ife.
c. |ltés about cowboys in the Wi ld West
d. There are a lot of fights and fast cars.
e. This s a historical film.
f. téds a story about | ove.
g. | t 6 s ahoutsan imagipary future.
h. 1Ttdéds a film with ani mated characters
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2. Provide the translation to the given words

—RT T S@meo0oTy

Test 21 class 3
Culture

bestselleri
publisheri
settingi
ploti
novelisti
biographyi
scripti
horror filmT
detective story
war storyi
charactei
themei

1. Match words with definitions

1.

Nooas~wd

hero ééé. .

artist ééé.

work of art éééé
heroine ééé.

pl ot ééé.

di al ogue ¢ééé.

review ééeée. .

a painting, a poem, a book, etc.

a piece of writing that describes a book, film, theatre play, etc.
the man female character in a book or a film
a conversation between characters

a person who creates art

the main male character in a book or a film
g. all the events in the book or in a film

-0 o0 oT®

2. Provide definitions to the given words

a.
b.
C.
d.
e.

talk showi
journalisti
audienced
reality showi
newsi

3.  Read the definitions and write the right word

o0 oo

Q "o

a place where people go to see a movie

a main division of a book, typically with a number or title

a person who takes photographs, especially asia job

captions displayed alh¢ bottom of a cinema or television screen that translate or
transcribe the dialogue or narrative

a recording of the musical accompaniment of a film

a dramatic work in one or more acts, set to music for singers and instrumentalists
a conversatioetween a journalist or a presenter and a person of public interest,
used as the basis of a broadcast or publicétion

casual or unconstrained conversation or reports about other people, typically
involving details which are not confirmed as tiue
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Jar osgaw GI ZA )
Akademi a Nauk Stosowanych w Nowym SNc

TWO BLOODY COUNTESSES: ELI ZABET
AND KARNSTEIN T LITERATURE AND HEAVY METAL MUSIC

| have no words;
éthou bl oodier
Than terms can give thee out
(Shakespeard998 5.10.68)

Summary

The world of literature@ppears to be immensely thronged with megher than women
when one analyses the examples of evil characters. In this realm the reader can efficounter,
example, the Shakespearian Richard Ill, the Miltonian Satan, or the ConkagianUpon
taking a closer look, however, one can come across females who are likewise supreme evil figures
One of those is undoubt e dihfamousoeheramquendhable s E |
proclivity for torturing and slaughtering young virgiggnificantly, the figure of the Hungarian
noble woman pervades three spheres, that of history, literature and music. The second iniquitous

female characterise Fanuébés Carmilla, the Countess Marc
spheres of culta; namely literaturejinematography and musithus, in order to gain knowledge
of those two evil womendéds multifacetead pers

only to chronicles (Elizabet h BS§tcladaptations but :
and lyrics of metal bands that attempt to illustrate them from diverse perspectives.

Streszczenie

Swiat Iiteratury wydaje sian byl przepegni
gdy analizuje sin przykgdg&kdyopestzactie mnishoz mar
jak np. Ryszard 111 Szekspira, Szatan Milton

przyjrzenitenlsti kin Ndo Umniali na postadni kodbde mrce$S ir
JednN z tych keobiiaethrjaebsitn ab eE2 ObNteptia Bat or vy,

dotorturowania. mor dowani a mgodych dwihgwecskiCej zsaaim,
przeni ka trzy sferyimuwlytkuir.y :DrhuigsNt ari iefg,o dlzii twe
jestCami | | a, postal nakreSlona przez Josepha S
kt-rN r-wnieU moUna spotkal w trzech sferac
Z tego twUcevlzgl|l didggfibnego poznani a -wihe lzogayscphe
kobiet or azaliecthy csziysngmwWNI ni e tyl ko do kroni k,
ki nematograficznych i tekst-w zespog-w met a
zr - Unych perspektyw.
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1.The Countess ofli zabeth B8t h

Er zs ®b e} likeaguthless,rcryel, sadistic and sexually depraved murderess
the Chinese Empress Wu Zetian (6Z3b), is regarded as one of the most prolific female
seri al killers in history. She vamiofbor n
Hungarian nobility which, accordiimgr to
has been fAcursed with more than its sh
t

i
, th
ar e
hose belonging tandwilgt hory
908

What 1 s mor e,

bl ood running through their vein88bho2 )
directed by JurajJakubisko. The direct reference to evil in her family is likewise found

in the 1971 British horror film entitle@ountess Draculahere o can come across such

an affirmation voi cedThégrl vwtmaa apparentEepidatianb et h 6
asserts that #fAall the B8thorys are witche
was a seveheaded dragon. And the worstofthearh | i s t he Countess E
1971). The declaration seems to be of the greatest importance on account of the direct
correlation between Elizabethds family anct

to John (The Apocalypse). Hereareamldr s er ves fia beast rising
horns and seven heads, with ten diadems upon its horns and a blasphemous name upon
its headso (The Revelation 13.1). On the
not to juxtapose the countessZabeth with an unadulterated form of wickedness

The undeniable fact remains that after years of notorious life the countess dies
bricked in the tower in the place known as Cachtice, having been accused of torturing
and murdering hundreds of girls, thel @i her alleged activity could be as high as 650
victims. Besides, to add gravity to her deplorable situation, Elizabeth, at times treated
as a vampirds whispered to bathe lood of her victims irner quest for eternal youth
sprinkling her bodywithh | ood of t hose Awhose | ives she
(Johns, 2011, p. 3). Thus, on account of those accusations Elizabeth acquires an iniquitous
name of the Blood Countess.

This authoritative noblewoman portrayed in two works of fictidihe Caintess.
A Novel of EbyRebeacbaelahhs aiitgctldn Bhe YrDeadby lan Holt
and Dacre Stoker and in the aforementioned films is primarily the figure replete with
craving for brutality and revenge. Shé isorrespondingly to other female @lokers such
as mythological Gorgons, biblical Jezetal the Shakespearian Lady Macbetfh e v i |
i ncarnate with an insane mission borne of
and Sjoberg. What makes her outstanding in her atrocity is intelliged@poegeousness
that effectively, at least initially, mask her escalating madness. Those attributes, however
make her be visualised at the end ofdhastence as the influential monster, as it is asserted

by Nicolas Zacharias in his letter addressethtet Rever end EIl i agL8ni
it that Sdatan waks the earth wearing the most human, thesedsttive of
di sgui ses, then he could find none better

! The given article is an extended version of the previous article analysing the onsistr z s ® b e t BS§t hor
entittediThe Count ess EI i z arddebh Slau@h@rerrooGrigf a uMadde ¥ s ct i m? 0.
2ltisin the filmB § t hwhere/Elizabeth, apart from other crisridden appellations, is compared to biblical
Jezebel (her storyisreamt ed i n 1 Kings), the bloody King Ahabds w
of God and whose name on account of the harlotries and the sorceries is generally associated with false prophets,
seduction and the figure of a fallen woman. It is the wowtao, in line with the Revelation to John (the Apocalypse

calls herself a prophetess and is beguiling servants of God to practise immorality. Like brutal Jezebel, Elizabeth

is stained with crime; they both are genuine harbingers of death.
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The vocabulary employed in the epistle,ddlwith a required dose of the misogyny
prompts the reader to perceive the countess as the offspring of fallen Eve whose main
offence, apart from not listening to her husband and therefore the Creator, was temptation
functioning thusisae Sav&anos ditscifpluet art

some to her husband, who was with her, a
Nevertheless, abstracting from a condemnation issued by the priest, the stunning
woman presents herself as follows in Joh

My skinwas fine and white, smooth and unspoiled by blotches or
marksi | took great care to wash my face several times a dayydle
my mother had taughtmeand t hough | di dnot have h
andwhite beauty, her heashaped face, | did have a higlear forehead,
expressive brown eyes, delicate hands that could write a fine hand in four
languages or play the latest songs from Italy on the lute (2011, p. 72).

This woman, whose beauty and youth appear to be perpetual, considering her
attractivenesas both her blessing and curse, is likewise endowed with an extapt
brainpower. Inborn intelligence allows her to peruse and learn by heart a variety of books
such asThe Holy Bible Me i st e Abgdsahikderdedtr 6 SAr | Politiasand e 6 s
DeCado; she is also versed in the herbalis
book but also in the fil m: Ado you?oknow
(Jakubisko, 2008). However, so as to augment the vision of the countess, Holt and Stoker
pot ray her, accentuating in consequence
figure while projecting a masculine stren
per f avdhtoesce0 Aipower s of si ghttenfolhtboaafahaongan s me |
as was her strength. She was blessed with an even more powerful sixth sense, that of the
mind, 06 all owing her to fienter a humanos
see her as a wol f, | 8takerg2009,Ipeld8)nrthait narratove mi s
Eli zabeth is in reality nAt he lbdamtptld8&.t , t h

The truth is that the enthralling yet poisonous mixture of intelligence and beauty
can obstruct the reader o6at digclks nmemitnaof
attractiveness, iniquity that explodes in the shape of violent criminality of the countess,
frequently called the Beast of Cachtice. One is sanctioned to react that way 8nce it
axiomatically difficult to admit as it is thecase with the pastor ingmovel penned by
Joflogn8ndlky Asuch a massive amount of ev
in this beautiful woman thabmmands considerable respect ( 2 0 1 Itis prgblematic5 ) .
to accept the fact that gorgeousness denoting goodneksaramany rather than violence
can effectively camouflage wickedness. Such a discrepancy is, however, observed in Holt
and Stokerod6s book in words: Awanton cur ve
would have distracted most observers from noticiregdalculating cruelty of her eyes
T but not Seward. He had seen a gaze liketltatf or eo (2009, p. 17) .
the possi bil it y-morfem éxistenceEduld lzedikle, shovsdes insatiatdet
malice provoked by the sense of irtjos and vengeance. The narrative is literally soaked
with references to her hyperiminality that intertextually could be perceived as an extension
of crimes inflicted upon her victinismostly young girls tortured to death for displeasing
their ruthlesani st r ess pr es en whlelshewasalivehns 6 book
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Letbébs start chronologically with her ex
The Countesd'he initial mention of her proclivity for cruelty appears in the first section
of the book where Elz abet h B8t hory tells her story |
is informed of the incident that occurs at the celebration organized in thanks for the birth
of her youngest sister. During the tremendous gala one of the gypsies is accused by his
comrade®f selling off his own daughter to Turks. Consequently, the man is condemned
to receive a severe punishment that in line with Hungarian standards prevalent in this
time was deemed typical. Disclosing characteristic traits of the form of execution called
immurementthe man is stuffed into the belly of the dead horse and sewn until only his
head shows so as to exacerbate his slow agony from starvation and dehydration

Upon perceiving the situation, after initial hesitations as to her course of action
youngElizabeth, cunningly and maliciously pretending to help theintehad deplored

her to give him something to driiiki st ood back several inches
[her] skirt [that she had previously dipped into water] out onto the dusty groutad, on
the dried entrails of the poor horse that

p . 30) . She then unfearfully bends her f a
t oo Ilbidem,p. H Hef resolve marked with proclivity for reverng&venmore
discernible in her conduct prior to her laconic utterance. After having spatrinahe 6 s
face, she experiencesam ut t er abl e gl ee: Al was never s
watching him suf f erlbidengg. 30l Howguarit is saghificant m a g a |
to assert here that her conduct is merely a prelude to-bldwh criminality that will
achieve its apex after the death of her h
future atrocities committed just for sport and iamer behaviouat thattime functions
as the reaction, harsh for sure, towards injustice done to the innocent daughtgypp$yhe

The aforementioned episode shows young Elizabeth, not yet depraved, as not
only intrepid in her own designs, but alacher adopting of an eye for an eye course of
action, so willingly implemented in her adult life. Sadly, her intrepidity, visualised as
adefiance of a male constructed discourse of warfare and dominance, puts her in the
position from which there is notreat. What is more, her obstinacy and sense of superiority

clearly shown in her o Ulthbuurzs t, dierre dtra d ntdo
enemy: fiNo matter what you do, yo2008yi | | n.
and anotherone channelle t owar ds t he guard of the towe
your prisonero (Johns, 2011, p . 12) insti

They say | have eaten pieces of the maidens in my employ, beating
them with my own hands until | was covered in theadua, using spells
and potions against the palatine [so as to indicate the erroneousness of this
accusation the reversal I's presented i
not Elizabeth cunningly devises to poison the countess] and Megyery to try
to murdeithem. They have turned me into a human vampire, an abomination
(Ibidem,p. 64).

Those accusations, however, are not entirely groundless in view of the fact that the
management of her household is many a time marked with the premeditated abuse of
power. The remarkable example of such maltreatment is the punishment inflicted upon
one of her maidservan&malia, who has boasted of bedding her huslbEmelchastisement
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i the technique of which she has been informed by her husband FRecalied
star-kickinginvolves placing pieces of paper soaked in oil between the unconscious
girl 6s toes and setting them on fire. Thi
reviving an unconscious woman.

There is not any doubt t\aeds$ herssérvaatsaid et h «
accompanied by outbursts of fury. Overwhelming anger, progressively unfolding its
destructive force, comes to the surface for the first time when she arrives at Becs just
after the death of her husband. During one of quarrels witedreants, she goes mad
while being confronted with insubordination mixed with slander. The incident is worth
being cited in length:

The walls went dark, and the light in the room narrowed to a small
white tunnel with the child at one end and myself atdther. [...] In my
ears there was a sound | i ke water rust
hand and went toward the girl, who curled into a little ball, and brought
the poker down on her back once, twice. | threw all my weight into the
blow, all my amger that she would blame me for her own failures. [...] She
had provoked me beyond the limit of what | could endure. Next time she
would know betterlpidem pp. 18283).

The eruption of madness mixed with violence unavoidably ends up in murder
From thistime forth the countess is invariably attentive to an expanding fury. She detects

Aan i ntense agitation, a mute anger that
pal ms of [lbiden g 272) and,&sitds laconically voiced by hethia film:
At here i s something wrong in my bl odood. S

(Jakubisko2008) testifying to her expanding madness. Such a state of mental disposition
allows her to kill with scissors her servant, Sara, while she uninteltyionts her mistress

The intensity of insanity becomes more and more severe as she grows older, culminating
in her living as if in the trance or criminal infatuation, as it is exceptionally well portrayed

in her own words at the end of the book:

What happened next is something | can only recall dimly, as if in
adr eam. I cal | e dwisheoand Iéyal servint], whiolwvighr  we | |
Dorka gathered up the gaggle of offending girls and ushered them into the
cellars before me, weeping and clinging to eattler, the backs of the heads
in the lamplight like the manes of a herd of unruly horses. Something was
in my hand, and | lashed out of them again and again with it, driving them
before me. Someone cried out. Ahead | could see fat Doricza turn and, with
the whites of her eyes showing, say s
rememberMy blood was so hot in my veins | thought it would bSéve
me it said (Johns, 2011, p. 270).

Still, the portrayal of the countess the reader encounters in the book nidolt
Stoker is even more horrid. Here, Elizabeth or rather her spectre emerges as the figure
for whom torture and subsequent bathing in blood of her victims becomes an obsession,
as itis lucidly presented in the fil@ountess Draculavhere one is sure tdserve a gradual
escalation of EIlizabethdés insanity trigg
blood of virgins guaranteeing her youth and splendid appearance. In addition, the blood
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itself becomes the source of sexual pleasure and the fonee pbstmortem existence.
Pityingly, her conduct isot regulated by selfefence, as it is the case, yet not invariably

with Elizabeth in the bookhe Countess he truth is that being a formidable marauder,

At he per f ect,Steker,r200Bpy1d8), shee segkhsl loet prey and murders only

for a sport. The obsession authenticating and accompanying her madness is brought to
the fore by means of such visualisations:

The count es s 0 sahumouless smie,serathenvarldlyd 1 nt o
eyes reraining focused on the single drop of blood now sliding down her
victimébs chest. With a quick flick of h

the whip, watching eagerly as the blood began to flow more freely [...]

Bathory was maintaining a steady momentgow as the metal lashes whined

through the air. The force of each blow caused her young viotsway

like a pendulum. The blood dripping from the young worhadturned

into streams [ ...] OPTrIlbigempelshyy bat h! & |

This lucdly shows that Elizabeth maniacally believes in the magical power of
blood allowing her to stay gorgeous and young forever. However, the abovementioned
episode indicates also something else. From the very beginning her steadfastness is
entirely channelledhto infliction of spectrum of atrocities upon those who dare to cross
her path marked with revenge and hatred directed primarily against her adversary,
Dracula, performing in the narrative the function of the servant of God. She is the slayer
and,asits accurately asser tcad, etdh é yfi dBe8a thio rayn do vk

were I mmeasur abl e, t he human Widee@3236ype | ef |
The reader thus has the chance to perceive Elizabeth not only in a spectraf shape

the woman, but also in the shape of i nf amc

to gambl e, but not with cards orbidempney. I

p. 149) viciously murdered from August 31, 1888 to November 9, 1888 five women

slitting their throats so that they would be lifeless before he severed them to pieces. Like

similar | iterary c¢har asdttheirishlegehd as wall asaheap | e,

Balkan(é )vampi reo (Si ko’pskaophfOP dyrd, tHeccouBté&s8 ) Va m

effortlessly assumes the figure of the rapist. She violates Mina in her bed, making her

victimés body be Aconvulsed in spastic wa

t hat she screamed from t h,tokel 2000spt 181).nbe ar a
Importantly, the conduct of a lesbian is something she becomes acquainted with

on account of the engagement with her aunt Karla, the hypocritical woman and her first

teacher not only in the art of lovemaking and calculated murdeglso in rebellion

against God. Yet, whatever her shape Elizabeth is always callous and her body vibrates

Awi th delight over the fr eshlbittemlpll8l),and t |

culminating in the final metamorphosis, that of a large biatggyle And, while

assuming a variety of shapes her technique is invariably the samehsdssively

sucks the blood of her wvicti ms bloordwashappe

3 Sikorskaenphasises he fact that even though it is®# g@endrsaldlhg ot i
much fAmore sinister than Shakespeareds Mustardseeds a
children, but also men and women, luringrthaway to live a kind of hafife under the earth. In some way they
live on or through these captives, as vampires live on bloods Themselves are not easily classified as living
or dead. Like vampires, they are undead and hungryo (:
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leaving his body, and he felt wafthin, like a feather floating omé air. The mist then
simply rel eased hi thidemHp. 306).hTbherpresentationdoés b r i ¢
definitive shape is worth being cited in its entirety:

The monster, swooping low out of the clouds, finally revealed.itself
The gargoyle roared, prsing gory rows of sharp teeth, and flashed
glowing red eyes. Its skin was scaly like that of a lizard, and horns curved
out of its temples. From its back sprouted two massive leathery wings, and
its long muscular tail was serrated and ragtwaiped, liselling bits of the
stone buildings anstreet as it whippeaboutlts talonlike hands opened wide
as it sped toward him, ready to embrace him in its vile ghasie p. 311).

The countess emerges therefore as the genuine personification ofieislihatd
by Van Helsing irDracula. The UrDead What is more, she becomes persistently defiant
of God. Even though all the sources do present her as a rebellion incarnate, Holt and
Stokerdéds narrative portrays heheupdernostbedi
i ntensity. The passion is so prevailing
wrat h t hat wolbidem p. 22d)nBeingmedowedwithdsupérhuman aptitudes
she is soaked with pride that spurs her to fight withthe CréatGro d has no pl a

wor |l d | vhiden,p. 374),eardithes gravé avowal bears a striking resemblance
to the Miltonian Sat aPRPa@alisedosb nfoBetcteanre ntt o |
Hell than serve i n He a ificamis thd fa¢itHatherwillingl 9 9 6

engagement with iniquity, terror and rebellion is visualised in the shape of her premeditated
choice allowing her to embrace her true nature prone to, as it is portrayed by Mina
ARdebauched [ .. . ]cespavaniheretical paganrituadsrarsd elengentsaot t i
Devi |l wor,Stokerp2609,(p.r225). t

2. The Countess Karnstein

L e F anu 0%or@ther theiCbuntass Marcia Karnstein, was likewise born
into a wealthy and influential family; the one markeat only with affluence but an
overpowering conceit and criminality as well. Like Elizali#tB t h @armylla descended
from an old Hungarian family stigmati zed
|l ust so (Le Fanu, 20 @wr,ismwse8niingly extihetas tfea mi |
dilapidated state of Karnstein castle clearly indicatdsvertheless, a few members of
this accursed claneffortlessly abandoning the laws of life and dgakiaunt the realm in
shapes of vampires attacking thedoent in search for blood, as it is likewise exceptionally
well visualized in three vampire filmsThe Vampire Lover&l970),Lust for a Vampire

4 As far as the name of the Countess Marcia Karnstein is concerned, the author of the paper will use diverse forms

of her namé& Carmilla / Millarca / Mircalla / Marcilla that changeably appear in books and films analysed in

the article. The multitudeohr names i s explained in the | ast chapter
across such an explanation: fAthe vampire is, apparen
particular instance of which | have given you atiein, Mircalla seemed to be limited to a name which, if not her

real one, should at least reproduce, without the omission or addition of a single letter, those, as we say, anagrammatically
which compose -106)0 (2004, pp. 105

5 As far as presentatiosf Karnstein castle is taken into consideration, btle Vampire LoverandLust for

a Vampireshow the place as ruined and desolate. However, a different vision is off@nathsof Evilwherein

the castle, far from being in a dilapidated conditopispul at ed wi th those holding @
and women strip naked (é) indulging in pagan riteso.
every evil known to man for centuries with their mas
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(1971) andrwins of Evi(1971)i comprisingThe Karnstein Trilogproduced by Hammer
Films and notable for gaticitly portraying lesbian relations. One of those accursed is
aforementioned Carmilla whose appearance at daytime does not bear any similarity with
a sinister exterior of the living dead. The truth is that she is repeatedly portraged as
exceedingly gmyeous and charming transforming herself only in extreme situations into
menacing shapes.

Among many descriptions indicating her exceptional b&aiitg one of similarities
with ElizabethB 8 t hicCray mi | | a i s depicted as200&, fibeau
p. 28) a fAbeautiful companiono (34) havi ng
Abeact)i mut he moonlighto (46). Furthermore,
faceo wi t hé)sdengaging, esavellas levaly, titavas impossible not to feel
the attraction powerfullyo (78), Carmill a
face of the young lady, about which there was something extremely engeivgl| as
the el egance andImpartantly, the hotiohof hgrroutdbandingeauy ( 8 2 ) .
is enhanced by the fact that actressasowed with gorgeousness were indeed cast in the
role of Carmilla/ MircallaThe Vampire Lovetius features Polidborn Ingrid Pitt (1932010),
Lust for a Vampird Danishtborn model YutteStensgaard (b. 1948)d the lasTwins
of Evili Germanborn model Katya Wyeth (b. 1948). Beauty incarnate could admit.

However, the avid reader wil |l surely de
and splendor functioranly as a camouflage for morbid violence that is constantly lurking
in the shadows of Carmill ads eXx thermativec e . Tt

behavior is hinted at the beginning of the novella where, just after being welcomed to
L a u r ané,she Is depicted as if already being the landlady of the place. While lavishly
employing notions effortlessly associated with aristocracy, Laura portrays her- newly
-found companion as follows:

our visitor lay in one of theandsomest rooms in the su$d. It was, perhaps

a little stately. There was a somber piece of tapestry opposite he foot of the

bed, representing Cleopatra with the asps to her bosom; and other solemn
classic scenes were displayed, a little
werecandles at the bedside. She was sitting up; her slender pretty figure

enveloped in the soft silk dressing gown, embroidered with flowers, and

lined with thick quilted silk (Le Fanu, 2004, p. 26).

What is, however, of significance in this descriptiorastn a r ef er ence t o
royaklike clothing, it is rather a mention of the tapestry and its heroine: Cleopatra VI
Philopator (69 BELO BC). It is important on account of the fact that the last active ruler
of the Ptolemic Kingdom of Egypt is saidiave been indubitably associated with such
notions as beauty, shrewdness, cunningness but also brutality and black magic. She was,

as it I s asserted by Stradling, Athe serpe
power so and whaseocaméeldasvi b alkabbaaty(é X chi ng
witch and whoreo but whose Atrue power | ay
Thus, since the very beginning of the nov

towards the genuingsion of Carmilla and her existence.
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The truth i s -bholmativness gradomllytdkes onsthreefolahforms:
lust, crime and evil notions easily detectable both Tine Karnstein Trilogyand in
Eli zabeth B8t hor y 0 sfromkeéensouseassites ofssignifivaet® | . St
assert that although it permeates Car mi |l |
of their relationship, it is at times exceptionally camouflaged. At the onset of their liaison
Carmilla is presented &3 one who is even embarrassed and occasionally goes red while
being near Laura. The girl in such a way voices her first contact with her guest:

| took her hand as | spoke. | was a little shy, as lonely peopje are
but the situation made me eloquenti &ven bold. She pressed my hand,
she laid hers upon it, and her eyes glowed, as, looking hastily intg mine
she smiled again, and blushed (Le Fanu, 2004, p. 27).

Despite pretending embarrassment, it is Carmilla who does initiate the action and
itshalmbostly be up to her to sustain herhe f|I
pretty arms for a moment and whispered i
t o part Ibidemltp. 29)oTheanglogous lesbian overtone is detectable in
Carmilla/Laura relation one can observeTihe Vampire Lovergxpressed, among

ot hers, in words: fl | ove you! (E)ldvanh ot w:
you to |l ove me for all your -likeinfagetytvheeend b 1
Laura,lei ng vi sited by Carmilla taking on th
across J[her], warm and heavy and [ she] f

Lesbianism is likewisgisually presented in Mircalla/Susan relation offered to usen
second part of the trilogy,ust for a Vampirevhere in the famous scene at the lake two
women, who met for the very time earlier the same day, make passionate love.

Le Fanubs Carmillads lust is progress
expres¥»ns such as touch: fAshe would press m
(33), ardent gaze: fishe |l ooked | anguidly
|l ong |l ashes gazing on me in contemplati or
ki sses: Aher | ips in soft Kkisses gently

inflates into more dissolute form:

Carmilla became more devoted to me than ever, and her strange
paroxysms of languid adoration more frequent. She used to gloat on me
with increasing ardor the more my strength and spirits waned. This always
shocked me like a momentary glare of insanity (Le Fanu, 2004, p. 56).

eventually assuming a debauched contour
orgasm

blushing softly, gaing in my face with languid and burning eyes,
and breathing so fast that her dress rose and fell with the tumultuous
respiration. It was like the ardor of a lover; it embarrassed me; it was
hateful and yet ovepowering; and with gloating eyes she drewtmhber,
and her hot lips traveled along my cheek in kisHaddm,p. 34).
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Andi't i s | i kewise takin to Laurads orgasm

Sometimes it was as if warm lips kissed me, and longer and longer
and more lovingly as they reached my throat, but there the caresls fix
itself. My heart beat faster, my breathing rose and fell rapidlyfalhd
drawn; a sobbing, that rose into a sense of strangulation, supervened, and
turned into a dreadful convulsion, in which my senses left me and | became
unconsciouslbidem,p. 57).

This evergrowing licentiousnessissoovwerower i ng t hat Car mi | |

treatedas fiso monstrous an indul gelmdernp.92). t he |
However, as the story is being unfolded, the reader becomes aware of the fact
that there i s another shade of thifant t hat

irresistible lust for blood. The craving is likewise flamboyantly shown in two films of

The Karnstein Trilogyespecially in the second one where at one point one can ebserv
Mircalla saturated in blood and only moderately covered by bdoadted rags; it is also
hinted at i n Baron Hartogbds memoriam car
Nnseek for victims to satisfy ther,bl970heed, t
And, similarly to passion directed towards Laura, this yearning is not easily discernible

at the onset of the novella. In fact, her addiction to rige blooddrinking is being

hinted at very subtly. She wakes up veryiatehe used to congown very late, generally

not till one o0o6bclocko (Le Fanu, 2004, p.
prayers i n At he morning she never came down u
over, and at night she never left the drawing réomttend our brief evening prayers in

t he h al), sheis ¢obstantly exhaustedit her e was al ways a | a

qguite incompatible with a masculine syst
importantly, she does not eat muchi s h e  Wwem taked cup of chocolate, but eat
nothingo (35). The fact is that t@guesse not

is a vampire, but under a closer inspection and as the story unfolds the reader becomes
cognizant of the truth that Carmilla isdeed one of the living dead whose appearance
and nonnormative behavior igisually offered to us at the end of the novella:

|l tés horrible lust for |iving blood
existence. The vampire is prone tddezinated with an engssing vehemence
resembling the passion of love, by particular persons. In pursuit of these it
will exercise inexhaustible patience an
until it has satiated its passion, and drained the very life of its coveted
victim (Ibidem,p. 105).

Carmilla is fanatically haunting the place and feeding on blood of the innocent
people, emerging in fact as one of the examples of female vampires one can encounter in
the world literature, such as Greek Lamia (initially a stunning@eus | over -t hen
eating monster) or Adamdés first wife Lild:i
demon of the night). She is likewise akinto S\do u mandés wi fe Amina,
beauti ful woman who with 7 higupba corpse whioh ma |l e
had been buried that day [€é] to enjoy the
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Apart from licentiousness, evil and crime likewise prove to be a driving force of
Carmill ads existence. Si mil angtlogked onlythe b a u «
be progressivelyrevealedasthesppry o gr esses. Car mi |l | ad,s cri
are not only limited to Laura and her household. Just at the onset of the story the reader
is informed in a flashback by General Spielsdort thare is a monster attackitige
il nnocent girls. The old man bemoans ¢t he
who betrayed our infatuated hospitality has done it all. | thought | was receiving into my
house innocence, gaiety, a charming comgafor my lost Bertha. Heavens! What a fool

I have been!o (Le Fanu, 2 0 0 4 presented i) . Hi
Vampire Loveraswellii s so over whel ming that he swe
days to tracking and extinguishingame t er 6 ( 15) . Moreover, Ca
i despite her lovelinesisis implied while other members of her accursed family are
presented. Her mot he(é)nasldingand @rinnthg densiselyb | a ¢
(é ) with gleaming eyes and largewhit eyebal | s, and her teet
Other members of herfamilyfi i-lldo ki ng pack of meno (24)
()so strangely | ean, and dark, anddesul | e
will become cognizant of accacy of this implication later on.

Carmillads vindictiveness, so f ar ti g
time when she is confronted with an obvious truth, not discernible ironically enough,
for Laura and her father. The message is deliveyedhountebank whose dogensing
the presence of evilphantdhs t ar t s mani acally howling at
With his intrinsic sincerity and hilarit:
the young lady at your right, has theagbest teethjong, thin, pointed, like an awl, like
a needl elpidemp, B&®)O @ECarmill ads reply to

brutality and pride, so ali ke to that of

How dares that mountebank insult us so? Where is faiber?
| shall demand redress from him. My father would have had the wretch
tied up to the pump, and flogged with a cart whip, and burnt to the bones
with the cattle brand!lipidem,p. 39).

It is indeed the first time Carmilla shows herself in true tnloevealingnore
and more her criminal tendencies that are both literally and symbolically articulated in
one of the most horrid nightmares Laura has ever experienced. In this nightmare Laura,
observing Carmill ads ski lilstoafn dcirnegat innegard
[her] bed, in her white nightdress, bathed, from her chin to her feet, in one great stain of
b | o dhidém,{. 58), being in fact comparable to another spectre of Gothic fiction
Matthew Lewisds the BY eemdv elgo Nerch iwh oa el dim
whose fAidress was stained with bloodo (Lew
the reader observes that this climactic mao
as contrasteddédtoerLiaaurr aatoiso ns,t elnd&lye s thd 0| i C
road to hell (56). This infernal transformation is visually presented towrsed=and of the
story wherein Carmilla treated from now on as the horrible enemy and vampiréeing

trappedinhershnd owy chapel where the General is tr
him a brutalized change came over her features. It was an instantaneous and horrible
transformation, as she made a croubithhyng st

extraordinarily similar to théetacuatinDéalli zabe

- 65-



Neophilologica Sandeciensia 15

It is, however, not the only one alteration of this female vampire. Archetypically,
the film The Vampire LoverBnishes with the scene during whidiose who suffered

on account of Carmilla/ Mircalla/ Marcill ad:s
annihilate the vampire at her castle. Here, they discover a painting showing the woman
of exceptional beauty wit hwhanstiegwmanimauslg gent

recognize as her with whom their lives at one point intersected. Significantly, the moment
they force a stake into her heart and decapitate her, the image at the painting on the wall
I the technique exceptionally similarto Dorian @ y 6 s T pnmediataly trensforms

from a stunning young woman to a fanged skel&ton

3. Heavy Metal Music

Generally speaking, heavy metal bands, especially those practising black/death
met al focus | yrically on nfexdeathitkert@anpreceddneeg r e s s i
in any form of 6 Millwgid, 188i7sp. 1679. Tiietathorcwll not thus
reinvent the wheel by asserting that lyrics have been permeated with notions of euvil
darkness, destruction, death, attack on ChristiaBidaganism as well as a plethora of
formsof perversion and highly transgressive themes. Furthermsrigis asserted by
Cope, themes Aconcerning the pointless ho
and antipatriarchal topics to formthecorethat i ¢ t hreads i n heavy
p. 139). Hence, it seems obvious that the analysed countesses constitute the fulcrum of
a wealth of death and black metal lyri§gce it is not possible to incorporate the detailed
analysis ofalllyricseulogii ng t he Countess Elizabeth B8t/
the author of the article aims to focus only on the most important bands and their songs.

An Austrian gothic metal group called Darkwelo mposed a song entit
(taken from thex@ended playConflict of Interegtwhich visually depicts the bloody countess
as the one who can go to any means possible to achieve her ambition. She asserts:

My beauty will stop to fade [...]
My shrivelled skin will disappear
My beauty returns with myofce (Pittracher, 2002).

While accomplishing this objective the countess is caught in the act of luring one young
girl. Elizabeth tells her:

| need your service for my joy

Follow me to your little hell

Welcome to my torture chamber

This will be your disrember

Il 61l take the Il iquid out of you
Your virgin blood will be my winelpidem).

5InOs c ar WhelPidteréof Dorian Grathe reader can observe a similar correlation or even symbiosis

between the protagonist and its painting. Here, however, the image at the painting that has been mystically
accumulating the burden of sins committedyrian (visualized in the form of physical deterioration of the
painted Dorian of which Dorian the person was, happil
demi se, comes back to its originaandéesrmepgeiseind € ngoomnk
(Wil de, 2010, p. 224). Another el ement joining Le Fan
found and observed by those who had relations with those presented there.
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Expanding the notion of criminality a little more, a Swedish heavy metal band
call ed Ghost in the song entQpuslEgadymdd&E!l i z a
portrays tle countess as

An evil woman with an evil old soul
Piercing eyes emotionless
A heart so black and cold (Forge, 2010).

whose fipact with pRaotpdmred amalde them ilggatrleae h
|l ust for bloodo metimwapung Ibfuenk Sidnifidartlyg 6 0 6 ¢
an English extreme met al b a Behightedlake Usker of F
/ A Murder of Ravens in Fugue / Eyes that Withessed Madriesshree piece lengthy

song taken from the albu@ruelty andtheBea$tf ocuses their attent.i
| ust . She is presemated adslhidredi gdit ewdh ¢ ik

Pleasures took flesh

And pain, remorseless

Came freezing the breath

Of raucous life hushed unto whispers (Filth, 1998).

Whats mor e -sihsetreriiesd ncul t 0 i s replete wit
fantasiesRe a me d t o Ib&elem. Similary ® the woman depictdxy Darkwell,
Eli zabeth B8t hory is her e)tesdleanwitheealigiropl ead
Youthf rom t he pureo (Filth, 1998).

The desperate woman searching for the elixir of Youth is likewise portrayed by
the American / European power metal group Kamelot who composed, similarly to Cradle
of Filth, a three pi eceMisopo/klgabetmlit Requiemd i E
for the I nnocent [/ EIlizabet h Kamd.Thekrst|l | fr
part is especially mesmerizing since it is constructed in a form of a monologue directed
at the titular mirror, which is treated blye countess as a talisman guaranteeing her
immortal beauty. Elizabeth implores the mirror:

Can you tell me

How to stay forever young

Let me know the secret [...]

Please protect my beauty (Khantatat, 2001).

After describing her acts of bloodshed she victboous |l y yel |l s t hat
a slave [/ to t hleidem)iHoiwewse rh,a ned si zoaf b et ti meB8 t( h
are revealed in its entirety in the song

Black Meta) composed by danglish lreavymetal band called Venom. The song incorporating

alel ements constituti ng tdloagwitlothemeveabilgyd s s i
of passing ti me andi haslprevemptebe sopopdla thdt at leastt e s |
43 metalbandsmadexe®e r s ongs based upon Venomds ma
there are such big names as Unleashed, Heretic, Candlemass, Vital Ramains, Tormentor
or Immolith, to indicate only a few. It is significant therefore to include the song in its
entire version:
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Welcoming the virgins fair, to live a noble life

In the castle knowntoallt he Count 6s i nfernal wife
She invites the peasants with endless lavish foods

But, when evening spreads it wings, she rapes them of their blood

Countess Bathory

All day long the vigins sit and feast on endless meals

The Countess laughs and sips her wiher skin doth crack and peel

But when nighttime fills the air one must pay the price

The Countess takes her midnight bath with blood that once gave life

Countess Bathory

Living in her self styled Hell, the Countess dressed in black

Li feds isdoe adihsotganosbimod moduanrtime back

The castle walls are closing in, she
Welcomes death with open ariinghe reaper turns the page

Countess Bathory (By, 1982).

It is of significance to add here that Swedish extreme metal band Bathory was
named after the Hungarian countess. Il ts s
from the albunUnder the Sign of Black Mayjk, not as much f ashi on
masterpiece (the most famous cover was made by Swedish black metal Marduk) is likewise
important enough to be included in its entirety:

All dressed in gold and purple the beauty awaits the night
Knowing what will satisfy

Aware of Her delight

The thought byoung fresh blood makes the hours go so slow

But the yearn for eternal life and beauty makes her hazel brown
eyes glow

Woman of Dark Desires

Woman of Eternal Beauty

Woman of Dark Desires

Elizabeth Bathory......

Now the hour is comed, the time is right tbe feast to take its roll
And by the sunrise 60 bodies will be found raped from their blood
and souls

The beauty patiently selects the victims for the night

Innocent blood will give eternal beauty eternal life

Now the life you have lived have comedight and unfold is your
perversity.

Now the end is near still death is real

No more beauty or life for eternity

Cold walls entombs your secrets but there's nothing you regret
Embrace death with a smile as the highlands face sunset (Forsberg,
1987).
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Cradleof Filth appears to be immensely engrossed in portrayals of iniquitous women
since it is this band that offers the listener an atrocious vision of Carmilla as well. The
| anguage used Iin AQueen of Wi nt ¥EmpireThr on
or Dark Faerytales Phallustejiis even more vulgar than that employed to describe Elizabeth
B8t hory. Carmill a deyetdhus mpapisd tved who riex
fpantheredFaustia / With cunt and veiled womb / To prowl [her] inner sanctus wall
(Filth, 1996). Whatos mor e, being fAsseduc
At he Queevhidfe dveaxtther ent hrloderd.BeidginBwh | r e
Adebauched seductress in bl ack, oprofieMiost r e ¢
be Athe murderess | urked in vulgar car es:
(lbidem) . She is indeed powerful enough to i
To rule heaven and worl ds ideamwl i ng benea

Turning away for a while from explicit vulgarity produced by Cradle of Filth
GermanNor wegi an symphonic metal band Leaves
of the Night o (Syaphanies ofthe Nigtactenteatesiarbpirism of
Carmilla. The author of the lyrics asserts that:

| feel these needles in my skin like savage wrath

She holds me in her arms | am drifting in the dark

This fever of my heart this burning fever drag

Every breath | take will make you hunt me more (Gore, 2013).

Conclusions

Concluding, the multlayered nomormativness of both the countess Elizabeth
B8t hory and the countess Karnstein (Carm
an opportunity to the author of the article to juxtapose those two authowiadwefluential
women. Admittedly, they reveal both strong discrepancies and similarities in their conduct
Generally, as far as similarities between them are taken into consideration, they are
presenteds strongly inclined to brutality and licentiousné&#at is more, they both
feel a strong predilection for blood, as it is appallingly presented in both books and
films analysed in the paper. Yet, there emerge several dissimilar strands of thought.
First of all, while the Hungarian noblewoman craves footd firmly believing that it

woul d secure her |l ongevity ainvampigebdjusg e ous:t
needs blood in order to carry on her existence of thdaad. Furthermore, while

B8t hicersypecially her vision mmrativeieklldferd i n
sport and satisfaction, Le Fanuds | itere

The same can be said about their sexual
and slaughters her virgins so as to have access to theirg#@oogived by her as a guarantee

for her i mmort al attractiveness. Wher eas
and other girls is primarily constructed as a prelude to her criminality aimed at obtaining
blood treated by her as an imperatwetual prolonging her cursed existence as a living

dead. However, despite those divergences, the fact remains that both women appear to be
exceptionally influential and they effortlessly function as role models for a subsequent
army of wicked, violent and licentis women pervading not only the literary domain

but also the realm of heavy metal music.
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Perceived in this light they ought to be treated thus as sociopathic embodiments
of the archetype of a wicked woman endowed with a terrifying force of female power
ard mastery at enacting their horrid deeds. On the basis of the analysis of books and films
it is imperative to assert that both countesses are indeed predatogn easily defying
a social construction of reality, expressed by expected modes of belhaiels, and
asumptions about women and their roles in the society so forcefully articulated by, among
others, Puritan minister§heir existence and deeds are hence embedded in the construct
of the archetype of an evil womadnstretching from the firstidobedient womai
biblical Eve, the Shakespearean female evildoers, up to the modern renditions of this
archetypé marked with a vile combination of manipulation, cunning, insubordination
malevolence, seduction, hypersexuality and brutality. Functi@sniye most perceptible
examples of the archetype, it is therefore ramtraplicated task to juxtapose both Elizabeth
B8t hory and Carmilla with the elaganent s ¢
i nstantaneousl y juxt apos eedornBaf raate vénpimsikne r 6 s
I possessing unfathomable potential to be treated as feminine aspect of this archetype.
Acting as archetypal temptresses, murderers and evil geniuses, they are in fact paragons
of the notion of femme fatale and dominatrix easiyrpeating the realm of literature
and music, prompting men to variously describe them as a threat, a demon, a witch, and
a vampire Significantly, two countesses reveal a potential to function as modern versions
of mythological Medea, biblical Jezebel dddlilah and Hindu Kali so easily associated
with criminality, sexual perversion and evil. Finally, what makes them so enthralling is
the fact that while shattering the social construct established by men, those two powerful
and influential women effortlelysgo beyond the boundaries of the archetype of a malevolent
and sexually perverted woman. By doing so they assume many a time masculine attributes

of the archetype of evil genius. EIlizabet!l
is thus visualizé as assuming the role of the overlord of her vast territory and Carmilla
performs, for instance, a similar role to

Faustus, as it is visualized in the filvins of Evilwhere she has been sent by lord of
darkness to teach Count Karnstein how to inflict iniquity and engross himself in a sea
of sexual perversion and pleasure.

Bibliography
B 8§ t h(@008). Film. Directed by JurajJakubisko. [DVD]. UK: Metrodome.
Bray, A. (1982) Countess BathoryNewcastle: [dat Records.

Cope, A. (2016)Black Sabbath and the Rise of Heavy Metal Musimdon and New York
Routledge.

Countess Dracula1971). Film. Directed by Peter Sasdy. [DVD]. UK: The Rank Organisation.
Filth, D. (1996).Queen of Winter, Thronetlondon: Gicophonous Records.

Filth, D. (1998) Bathory Aria:Benighted Like Usher / A Murder of Ravens in Fugue / Eyes that
Witnessed Madneskondon: Music for Nations.

Forge, T. (2010)Elizabeth London: Rise Above Records.
Forsberg, T. (1987)Woman of Dark Deres. Eksjo: Black Mark Productions.

Gentry, C., Sjoberg, L. (200Mlot her s, Monsters, Whores.. Womeno
London: Zed Books Ltd

- 70-



Neophilologica Sandeciensia 15

Gore, M. (2013)Symphony of the NighEisenerz: Napalm Records.

Hatch, D., Millward, S. (1987)¥rom Blues to Rock an Analytical History of Pop Music
Manchester: Manchester University Press.

Holt, 1., Stoker, D. (2009Dracula. The UADead London: HarperCollins Publishers.
Johns,R. (2011 he Count ess. A NaNewNorkoBoadwayPaperliaeks. h B 8§

Khantatat, R. (2001 Elizabeth I: Mirror, Mirror / Elizabeth Il: Requiem for the Innocent
|/ Elizabeth IlI: Fall from GraceLondon: Sanctuary Records.

Lang, A. (ed.). (1993)Tales from the Arabian Night8vare: Wordsworth Editions imited.

Le Fanu, J.S. (2004 armilla. Rockville: Wildside Press.

Lewis, M. (2009).The MonkWare: Wordsworth Editions Limited.

Lust for a Vampirg(1971). Film. Directed by Jimmy Sangster. [DVDFA: American International
Pictures.

Milton, J. (1996. Paradise LostEdinburgh: Penguin Popular Classics.

Nelson, Th. (ed.). (1994ioly Bible: The New King James Versi@hiladelphia: Pew Library.

Ni gn8&nsky PaniJnaCzachtieacH )Kat o wi c eTranskason itkn i ¢ a .

Pittracher A. (2002).Elisabetha Eisenerz: Napalm Records.

Shakespeare, W. (1998)he Tragedy of Macbethe Oxford Shakespeairelrhe Complete
Works Eds. Stanley Well$Gary Taylor. Oxford: Clarendon Press.

Sikorska, L. (2007)A Short History of English Literaturt® o z na & Wy dawni ct wo

Stradling, J. (2008Bad Girls: The Most Powerful, Shocking, Amazing, Thrilling and Dangerous
Women of All TimeMetro Bools: New York.

The Vampire Loverqg1970). Film. Directed by Roy Ward Baker. [DVD]. USA: American
International Pictures.

Twins of Evil (1971). Film. Directed by John Hough. [DVD]. UK: Rank Organisation.
Wilde, O. (2010).The Picture of Dorian GrayLondon: Harper Press.

- 71-



Neophilologica Sandeciensia 15

Katarzyna JASIEWICZ
Akademia Nauk Stosowanych w Nowym SNcz

FANATYK, $WI NTY, TERRORYSTA
I WSZYSTKIE OBLICZA JOHNA BROWNA

Streszczeni e

Jbn Brown to jedna z najbardziej kontr ow
Zj ednocAzboonlyicchh.oni sta, inicj at XX hkisggumnegr en
przyw-dca nieudanego powstania w Harper's Fer
do obalenia niewolnictwa w Stanach Zjednoczon:
sifi do wybuchu Wmjry csepeysgkaepman®enni K sJus:
[ bohater Unii, a takUe jako zdrajca i gr o¥
Pogudnia. W XX i XXI wieku ocena i Il nterpret
z kIl ipmoaltietey@lfoe monym danej dekafdypstagu$ Ngré g & emijain
Afroamerykan-w i czas-w wal ki o prawa obywate
na poczNtku XXI wieku, do prezydentury Barac
Brown&ad&ktiywczowych kwesti.i a me royr kpag Esekmoecjy t o

j ednocszyegSnailei zuj Nc wsp-Jczesne problemy w am

Summary

John Bsowne of the most controversial figu
leeder of antislavery guerillas in Bleeding Ke
aimed at | aunching a slave rebellion, is con:
War. After his death he marst prerfcen ve dj,u oth d ehes
hero, and, on ttrhaei tootrheandc aanddamgerab he madmaps
the Sout'indfbokIither i2@ds the evabbaBiownasdadnie
been changiwigt heipdé h®occailo background: from r a
emancipation of Afroamericans and the civil r
i n etareFyeB@dflury, to the presidency of wWBmrsack O
story touches upon key issues in American id
hi ghlighting problems in contemporary Americ

Wprowadzeni e

Opowi eSI o Johnie Browni e, kontrower sy
yw-dcy powstania w Harper's Ferry, Z mi
jonowana. Jest njwskymup &NEiye mak i lsa-lommnso w
ecPomi mo upgywu ponad 150 | at od Smie
wi al . Przez wiele dekad odsNdzany od
ponowni e stajeibshAatebeekivepm:- gazpvbtac
i erze przyczyniga sinPtdaktdgbrpgwi B
zona National Book Award w 2013 rok
kran pr zez 8atrtkean &Ri Htehvaked'aa To za sp
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icharyzmaptopytamrce] st wor zone | przez Hawke' a
Johna Browna z yispkoudjnei onsogwoeS o bdliriacnzaet y c zny c h
jeszr twnowaUona poprzez absurdalny humor
jest co najemmnom@gplampekzeswerzeni | at byg on
szal eniec, bezwzglndny terrorystaor &aeroli
wizjonersgsSakogdgbawny dziwak. JamesTMeBr i c
Atla(rhttitqos:/bwwwmywatub?vzurO@OSB@epﬁo@dBkar)eédoas
Ue humor umoUliwia rozpoczncie dyskusj.i

takich jak niewolnictwo czy kwestaetomso
odwoguje sinkadEski @fy moiwikaBeizy XAwXziyrgovdsaknii i
HuckanRi crza®!| e, gdhige pgrro g ed zaacrjnoengugj € 0 p O Wi
zagadnieniach rasowych iomaeraynychZppopmz
hi stori a Broww;amlma)rggpaowa@'Scklalgotrzykowskl
nad wsp-gczesnoSci N, byga op0W|eSC|N pol
cel -w politycznych, interpretowanN w r - Ur
Zanim wifAc pr zyjarc ymy swviaif tiontperzympe mni el

tej opowieSci

1Hi stori a
WSr -d czynni k- w, Kkt - r efiruekwsozltuacgjtoonw asgtyn ,J
wpgyw miago wychowanie w purytaGEskie]j ro

Connectijcwtl8®0 maoku. Ojciec Johna, Ower
wyznawcN kal winizmu, wychowuj Ncym dzi eci
na dyscyplinn, nie stroni Ncym od kar ci e
od ojca i zdamdept kitee rN rscadrz z&a)j.o Ow {#®roll ia
religijnoSci ut wi erdzi Johna takUe studi
wiele czasu od wczesnej mgodoSci . l nny m |
Dekl aracja Ni@emdd.eggoobScdiwa( Ithei Fr - dga ut
wprzekonani u, Ue stosowanie przemocy W cC
uprawnione. I nspirowagy go postacie przy\
za rodzaj misji spgwi eviyddenzej: iSpaprtakaus a,
Cromwella, z kt-rym silnie sifoupodlsMddy a
(Ilbidem, s. 10). NaturalnN konsekiveegnoc N
zaangaUowanie sif wesprBawiwnalpmlsitajzergiazimun.
emanacjin zga, z kt-rym walczygd poJajerez w
ostatecznie postanowi rozprawil sin z ni

Po ni udane|j pr-bie zdobyciwnwpkaazowaag
j ako garbar zhamat¢ aelzniwke gmdNg ztfyw,r mer i past
okazago sifi finansowym mdwipiokvoadajedieijny, s (iad
roku 1832 wurodzigo mu sin 7 dwaecéein. bpPgmi
tych trudnoSci nie przestawag wspieral i
uci ekaj Ncym z pogudni owych plantacj.i na
do niego terenach i angaoloewa g osdizii ewnnfey n k
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W B roku Brown spotkag stwil SpriFmadaé reil
wst aMasesachusetts. W trakcie tego spotkani
plan rozpoczficia wojny majNcej na celu ob
z rodzinNimgrdeniNoggdg h EI ba, w stanie Nowy
bi edzajnej spodjecznoSci, sguUNc jej radN
u podstaw

Prawdzi wy rozggos John Brown zyskag po
kt-re w-wcasaatmisagerytorium, Ujedyz iak t wdvang e:

opowi edziel sifi po stronie abo3piozjwardiazjmu .
osadni kom na podjncie decyzji, czy w ich
PoczNt kowo BwogwyiNczaiBegpbpmw osiedleni u si.c
Ni emniej jednak, gdy zaczigo dochodzil d
zni ewol ni czego stanu Missouri, kt-rzy bez
ni ewolnictwa i znmkKeanalais,i dlo hdho Bopwnz paoesrtian
ni e mni e| brut albmi)e ,P@Kt Baiod enh0Ex?, nd.ewol
na miasto Lawrence, w kt-rym niewol,nict wt

Brown wzi N§g odwet r oWiudjpega elj uddicybd @686! ni
5zwol enni k-w ni ewol €hardinwa zw Fnoit,t akwa troznyi ep.a

wydar zeni a, s ami ni e posiadald]i ni ewol ni k-
aby wzbudzil strachatBepi e)j pddJolzmy ali gmo &
zgych ludzi niU jeden czgdowiek, ktory tu
(Pol and, 2020, S . 17, tgum. wgasne). W s|
starcia pomindzy zwolvemlinnikcatnrva st agtrrezie cz nMns z
Browna i domy innych abolicj @afd&ugav, biwt wa
zako@® zyga sin jego poraUkN. W2fwakKegkamt
okres tenAKmwaiwi Ne##wiKansas

W nastmpegsicRNcach Brown podr-Uowag po st
sif z i ch onpioewsizakdaaEcNicmio, swej walce o znies|
ich do swych racji i zbierajNc Srodki na
[ pewnofbgdNicebine, z doniesi eni ami o wydar z
wraUenie na suchaczach. Z tego okresu po:
na kt-rym twarz Browna nosi znamiona ci nU
jego oczukbudzprrekpwa uwagn, a wyzywaj N
wi zerunku bezkompromi sowego abolicjonisty
Browna przyczyni g sih do wykreowania jeg
ni ewol nictwa i naG@izli @igmi3skPb ol i cjoni st - w (

lFrederick Dougyha&shym abobamponi st N, m-wcN, pisarzer

w Maryland stag sin narodowym przyw-dcN ruchu abolicj
2 Ustawa o Kansas i Nebrasce z roku 1854 (https://www.britannica.com/topic/KhletaaskaAct,d o s:t i p
10.10.2022).

3JeSl i nie zaznaczono inaczej, wszystkie tgumaczenia z
“BleedingKansass er i a brutalnych konfrontacji na Terytorium Kan

com/event/BleedingansasUnited-Statesh i st ory, dostnfAap: 10.10.2022).
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Fot ogrJdadhm Blr.ownwsm adruides o@hh eo , B 0ls8t5c6n. At henaeun
tr-dobdn Brown Still Lives! America's LoRgBReGklompi
2011, Chapel Hill: ThenasRrvedss,i ty of North Caro
do

wi e
14 Hemry David Thoreau, Ral ph Wal
Al cott ( l pMhag2pLU, dsobBa}ygowo przygo
powstani pr zecdlwdeownig I wi bewpj ecze Est
szczeg-g-w, nawet <czgo m tzw. Sekretnej
( Pol2a0m2d0,, ABy 2d4dpewnil s e poparcie Harri
Aolei podzwelmmad sin mi ej scowoSci Ch
Wzorgani zowanym tam potajemny mfgs paatnkea rnyikua
co utwBeobpwnagw przekonani u, Ue to dow-d

jego plan-w i obietni caGdbpgNoze20aldos| ef
zebranym projekt tymczasowej konstytwucji,
powstaank B@joUeni a dotyczNce sposobu ust a
Wszystkie te przygotowania SwiadczN o zé

W ro
podr - Uy
i pi & akj

k 1858 John Brown byg g
ach z

w
p-gnocnych stan y

u y
po g
g

Gi

a

opowodzeniu powstani a

Wi osnN 1859 roku John Br @wn sz agqruu pVN r zy
gdzielwyrfajimi nad rzekN Potomac. Po drugi
Ferry (obecnie Wi rginia Zachodnia), znaj
Brown planowag opanowal, w ten spos:-b z
abolicjwniacszNiw gowstanie przeciwko niewol

O0statecznie Tubman nie za'l'mrqgapﬂ‘oawxedg“gaposdior“bnvi/erjebzeel iwe gB r

Ni emniej jednak mogga obawial sin, Ue | éSdekonsprovama Br o wn
i zniszczona (https:/Avww.smithsonianmag.com/historyAofmwnsday-of-reckoningl 3916508 4/, dost np:
5Brown miagdg byl g§-wnodowodzNcym rebelii, majNcej na c

(John Brown Still Lives!America's Long Reckoning with Violence, Equality and ChaRd® Gilpin, 2011, Chapel
Hill: The University of North Carolina Press, s.)35
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zostajN"nanjiperzanV\adnoepodobniej po przejnciu
ewol nicy dog&Smzdbldios kpioewsd -arnyi azapewni N s
beliant @@0(FDu sBoild9). W sierpniu Brown
Pensyl wanii z Frederickiem Douglassem, w
ydar zeni a. Spotkanie odbyg®Broiwm wrapusza
ouglassowi reaalui,zaejni jewean@k ldm- wi g udzi
rgumemewjrNec,i ono cady krajlsh8)z.ecOsavtkroz eng
Browna przed niebezpiecze@E&twem misji, pr
z kt-rego BrownwiydjosdantNowa mz y3y7zyé. 1(R@ézIlyminm,c
Dougl assa z pewnoSci N zniechnfciga wielu A

ten czarnosk-ry dziagacz spogeczny, znany
wA ol e]j pwcdlzeiseznyngNawltmrcyuLéytmm wSr - d czarnej
zaznaczyl , Ue czarnosk-ry towarzysz Dougl

do Briobwnga j esdArf ym azmer ykan-w wal czNcych u &
W ddbupa¥tdzierni ka 1859 ar oikd WBdzoiwn w tjye

] eGoyniawvaat akowal i i zdobyl i arsenag bez
zakgadni k- w Potem jednak szcziScimazaczi
moScie kolejowym, w pobliUuyaHegwagd, Shegpt
iironi N losu jest, Ue to wgaSnie wolny Af
owol noSi dla niewolnik-w. Kolejny bgNd re
stacjn wjechadg poci Ng z Wirgiemibezoptadgs
ruszyg dalej, do Baltimore. Gdy tyl ko wyj

kart ki z informacjN o powstaniu, ostrzeg
12 gopdozirnozpoczfAiciu ataku po cagwime aiaj u
oAvi elpkdawrst ani u o(iLewdd Rk6)4wW

Nastnpnego dnia |iczne oddziadgy mari ne

E. Lee zaczngy przybywal do Harper's Ferry
zast blzedZziniaBr advdnym z nich byg Dangerfiel-c
kt-ry |liczyd na uwolnienie swoj e] Uon ny i d
John Brown wysgag kil ku ludzi z mISjN p ok
bi agN f |satgriizvai @ yowld@jaygiceeb2 | i ant -w zginfigo na
syn Browna, Wat son.

Zdezor i esnftromsatnryowany przyw-dca powstani
czarnych niewolnik-w zasil N jego armin: ¢
pprzez kontynent, niewolnicy nie mieli do
w ni eSwi adomoSci rozgrywapMychNi mmhiwydarr
i tacy Afroamerykanie, kt-rzy pomi mo tego
si do niego dogNczyli. IstniejN r-Une teori
Ue wierzyli oni w John&BrBrwnwma,z earl-evi iji e ov
al e ni edo umMeBEH7LAE9) . PoSwificeni e, Kkt -rego v
byt wissdkzeg:- 1 nie w przypadku Afroameryk:
iosi edl il sin w Kanadzi e. Il nni zni ewol en
wyobrazii, Ue i nisstyysttuecnj fit anki epwoot!fiiUmoyUwa ni e |
byydmobal i i mocN | udzkN. 2@ZR0 pilsl’se cCipatrall e :
Browna, Anne Brown Adams, napisaga w swych
sin, Ue niewolnicy przyjmN go jak Moj Uesz.
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si nie stago, a oni sami nweni ewBebkhm st p
Symptomatyczne bygo wycofani,ensashegon powgh:
przem- wi e@® pr z e éiigndkyo nnaideewsozlgnai ccthwwi | a pr - b
a stamtNd do Anglii. Mieszka®y Pogudni a
nie dogNczyli do Browna ze wzglnindu na sil
(I'bi dem) .

W didiBupa¥Ffdziernika UognierzeakwywdOylih
wi dzNc Johna Browna klfnczNcego, z niezaf§
tak mocno, aU ostrze sifi wykrzywi go. Pow

powstania z,¢&tgdlnin gp2sjymwa viy Birreabnvenlai andii z as
41 udzi

CinUko ranny Brown zostag prze
tanu, zab-jstwo i ©po dU gani e
il ka, w Charl estown. Dzinki pr z
Wydarzenpealwezplyecddeeenwkarz
m UNdny |linczu cCawoiz@dws tSari iNg aBr awn ani sl
mot nN poraUkN, jego proces miad przefg
.zryNy .waKlacUde sgowo Browna bygo skrup
[2p0i 181, 4 2) , a Jjego wWizerunek przekazyw
i sNdowej. Osgab,oosrkyardldomiye sl ieodnaygmip ordac
i mprowi zow@ntyyimpozs sivevainzdygwiton N kor es pc
SWy mi zwpil 2njnm&kwang wi zyty w swej Wi n z
yczyniajNc sifn wielce sprawie, za kt -
| i kowane w gajzedmacdEwn gppglaem.achr ukowano
zrozm-w z | ud¥mi, kt-rzy go odwiedzal.| (C
i2l i stopada Brown zostag uznany za Winne
Smieril przez powi esrzoeknui eo.t rPzoy nvagdy opsrzaewioi ug
przem- wienie, kt-re przysporzygo mu | esz
historii jako jedno z najwaUniejszych ame
Johna :Brédwnea post Npi gneéme .Flle,Slliedze ssty lkksomi e
Uycie dla krzewienia sprawiedliwoSci
milion-w w niewolniczym kraju, kt - -ry
ini espr awi edp dwiee Aizmitlads,yinol empoRO2®6, st
Jan Szkudli GBski) .

Do momentu egzekucji, kt-ra byga wyzna
dziagal noSi ismpiogtkalnd gr afei ezvmlN enni kami . J
oratorskie, ggs8fogkieroPfcizekopunapateiyWaprl 7evai
religijnoSli robigy ogromne wraUenie na oc
pr z
Ci

kazany
e

'O'ONNU)’\NU)'_"BI\)O
SO O TQOH
~
—

O N

edstawiaj Nce rewolucjonistn jako stare

i erpi Ncego mypdhwadthin . obmiaes Boowna przycz)
jego |l egendy jako mnczenni ka za sprawn ab
uwagnN i szacunkiem relacjonowali |jego s¢

"Jednym z najsgynniejszych jego przem-wieE& bytjo to
4 |l ipca?o0.
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FotogrRfo@mef®.Johna Browna, an Cohazdreasdiio visnt,a nsut ain
Autor szkicu: Porte Crayon (David Strother).
tr-dgo: https:// www.digitalhistory.uh.edu/ active
(doslt2npl:0)..202 2

Na egzekonaj Br dwna SQOofmagoeozy By g wS
John Wil kes Booth, p-Fniejszy zabXk pcacpr e
bydgo zbrodni N w przypadku Johna Browna, s
Republ iokladds K dAebjddei cj oni Sci t06 Gj EQ{DwSﬂAL5)ZdI’ajt
W dniu Smierci Brown zdumiewad niezmNcony
pisag ostatnie |listy, wdkapodyichguw zywe ggo dm
Przekazagmu azkeUes tjreadChnei k - w skrawek pawpieru,
Ala, John Brown, jestem teraz cagkowicie
zostanN oczyszczonebiideatyz.ej ni U kr wi N

2Reakcj e A
Popularny ok-Inik rodmowpode Shm iea:rcy IBir lc
Al o hn Brownocwozld\lderUzyqedddawago nastroje je

Browna wywogaga wSciekgoSli mieszkaCE:-w P-
niU jego nieudane ,pawygt pmkR&Vah hH@welklt s1 ad 7 )
May Al cott, przeScigiwal.i sin w publ i kowe

Henry DEfpiThagealdbabBrdozwine jj elsytwy ni U byg§ ki e
Stag sin ofihe $mise v t-aninvmiy rt dil.olecsagy gt dlen o wn,. ht mli

dostnp: 24.10.2022) . Ral ph W. Emer son w ¢
egzekUCJN Br nvormay mm aSzaww aiit ygno, kt -ry wuczyni s
j ak &(rTayw&@hmill 1996, s. 681), modlre$! Bjr Mavn
Wi elu pisarzy zwracago uwagl—ﬁemray kVi. n sLeoknwgef nec
napi sag, Ue Smierl Browna zasi @®dsl.wi&at.r,
Najl epiej doni osBo&SWwnadzpedswiovhialgltedew imard- tV
wi erlShe Po(rdZeepawi ed¥) opubli kowanym w tor
SvHenrAy David Thoreau by zaangaUowanym abolicjonistN i
AProSba za kapitana Johna Brownaodo, opubli kowane w formn
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w 1866 roku. Tam ciago Browna po egzekuc]
cierpienie | skrywa tajemnicn ni eg ejwat

wi doczna sAnedeohoysatky py sze Mel ville (Smit|
Browna niesie zapowied¥ zmian dla cagego
podkreSlenie momentu w historii, gdy da
standardy nie zostady jeszczhlzi svinjgamolwy on
postaci N nie z tego Swiata, kt-rego czyn
etycznych. Taki punkt widzeni dnapcpa$Stak

pogegany
uci Sni on

stZSbnawnS\Blcetlgaako szl achetn
y l ub teU fanatyczny terroryst
egzekucj a yga duUo bardziej brzemienna w
re&ka i, kt-re doprowadzi gy d ggnboki e] p
PoczNt kowe reakcje biagych Republikan
lzdystanpowameegalli go jako szal eCEca,
pol ityckhnheigo\jc zNiiiee z jego adwokatami, u
odwoguj Nc sifn do rzekomej niepoczytalno
odcinali sifn odkpewui WecaGoBmawod gNkanego
z szeoszymcpnym zapl eczem. CmaijsNoy rp otdauvaan
niezr-wnowa(enjae Bromama synal bi ¢edmi).cka
Talipos:-b postrzegania starego rewolucjo
gubernatora Wior i sei a. H®eocyNé kowo on r - w

j e
ch
b

a
k t
S i
S

oggoszenia Browna obgNkanym, | ecz doszed
politycznej na Pogudni u. Po pierwsze, p C
apo drugie, stawi 8giobtyl &w wjadkoe zWistt quiymi i ,
Jankes sterroryzowag sigy stanowe, zani:
Wzwi Nzku z tym Wi se zaczNg przedstawial E
fanatyka religijmieegoo,erNdGatrTeegTd sstzina | d Bccaz.
Brown odnosi g sifi do wyUszej instadaji n
gubernatora wyznaczni kiem fanatyzmu. Pon

byga wgasnoScpios tf eerdoswzi@jl ke, cWingie zaznaczyl ,
obowi Nzywaga jurysdykcja stanu Wi rginia.

a na miejsce egzekucji wybrag rozlegge,
wykluczag odbicie skbBzatFanoperzeWszgpateksi
podkreSlenie faktu, Ue egzekucja nie byg
mani festacjN prawa. Brown nie zostag stra
kt -ry rzuci g wyzwheam, .a ENtawu agrjawa (f ane
zostaga szeroko rozpowszechniona na Pogu
P-dnocy.

Gdy wybuchgdga woj na secesZ3rjengai, 0 naa nmia psi thna
bardzo wyraziste, naa cPj-a nprczye dosotj awvii ajjaN cs:
miczenni ka sprawy abolicjonizmumi etsd Nrci eprc

bitwie o APbefESImbpaTBiewnAnaga Jalkoa Br
zabrzmi aga podcaaspcer wrinlpaigi wica Nwansizitc inaa

w maju 1861 roku. Mel odi a pochodziga zZ W
natomiast najprawdopodobni e] (jgryli Uo g
gwarantuj Nc Brownowi mi e jos aved | vma ohSil s tdd rai iu cj
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Wi zerunek Browna przedstawiony w pieSni |
rewolucjonista jest nie tylko minczenni ki e
do zmartwychwstagego Chwiyelt haealceP@udksr @ S| a
Johna BelOwnw grobie, gdewae]dra diygthmswega § € a (
wi odNc kwswolbmad&woinych z niewoli. tognierz
upamintniali Browna jako pojsowWwnpbkbatozwglah
roll i @8, Wal ka o sgusznN sprawi .usprawi

Fot ogr@irfyigai mdal nei ev$madiand @hna Br owna
tr-dddps:// en. wi kipedia.org/ wi ki / JejhomBa-voarwn %2 7 s
wodg eokgebladlol0O. j pg (dostnp: 14.10.2022) .
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